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ABSTRACT

Sophia Sawyer (1792-1853) was born and educated in New Hampshire and
Massachusetts. She was a straniied and independent womamho turned to teaching as a
means of support after the death of her parerts.age thirty-one, ¢h joined the American
Board of Commissioners of Faga Missions and was stationed the Brainerd Mission in
Tennessee. Sawyer exemplifies the first geiaraf women to receive an academy education
and become teachers themselves. This dissertation will examine the structure and environment
of the schools in which Sophia Sawyer, missioredycator of females and Native Americans,
taught the Cherokee students in the miss@nbennessee and Geaagil823-1836, and later in
the Fayetteville Female Seminary, 1839-1853. &lénge number of lette written to, by, and
about Sophia Sawyer and her work among the Cleesykt is revealed déh she was a religious
and pious person who felt a calling to Christianize and educate the Cherokees. She also
displayed considerable respect for their cult@@mething which is often overlooked in many
histories of White/Native America@ncounters. Sawyer appearshtwve cared deeply about her
students, and the techniques tbhe used reflect this depth of feeling. The existing written
opinions of her are either vepositive or very negative, but even her detractors respected her
commitment to education. Cherokee leaders such as John Ridge recogsidedittation. It is
possible they held Sawyer in such high estebecause of her ability to look beyond the
stereotypes held by many other missionaries alooliins. She created a classroom atmosphere
which encouraged but challenged the studenteam English, as well as subjects similar to
those taught in schools for Anglo-American childreThat Sawyer was Bbto accomlish this
with few resources and textbooks is an accompl&ttrworth examining in light of our modern
concern about multi-cultural education.

Vi



Figure 1 — Picture of Sophia8ger from 1861 Diploma from
Fayetteville Female Seminary.
Used with permission from Shiloh MusewhOzark History, Springdale, Arkansas.



INTRODUCTION

“She is a lady of fine fealgs and susceptibilities of mind,
& in the providence of Godjnsupported & uncherished by
any relations in this world, because those who might have
dearly loved her as she deserna® not now in the land of the
living; she enjoys our keenest sympathy, & ought to be supported
by the approbation of the Board.”

The Life of Sophia Sawyer

This dissertation will examine in detail thersonal, political, and s@l factors that led
Sophia Sawyer (1792-1854) to dedicate henttifeeaching Cherokee Indians. Sawyer was a
young woman who grew up in New England in the early 1800s. She exemplifies the first
generation of women to receive an acadeghycation and become teachers themselves.
However, Sawyer answered the call to become a missionary among the Cherokee of the
Southeast. As such, she was involved in thegts to religioushand culturally socialize
Native Americans into the matream of American culture.

The early life of Sophia Sawyer is typicdlother young women of this era. She was
born on May 4, 1792 in Fitchburg, Massachusettsdéughter of Abner and Betsey Sawyer.
Around 1797 the family moved to Rindge, New Hampshire, and by 1814 Sophia Sawyer began
attending a nearby coeducational academy, Newich Academy. However, it was when she
transferred to the Byfield Female Seminary 820 that Sawyer was exposed to new ideas about
the importance of education for womemByfield Female Seminary was organized by Joseph
Emerson in 1818, and Emerson was a pronaitdre missionary cause for women. Sophia
Sawyer was inspired by Emerson to apply asssionary teacher for the American Board of

Commissioners of Foreign Missions (ABCFM).

1 ABC 18.3.1, Vol. 8. John Ridge to David Greene, 24 July 1834.
2 Sawyer letters to Linda Raymond Ward Kingsburyedbich Collection. WilliarL. Clements Library,
University of Michigan. By#ld Female Seminary Records.



Sawyer began her missionary career inflgssee where she soon experienced obstacles
on the part of her supervisors regarding heagdabout how her studerghould be taught and
their capabilities. Sawyer became more théaaaher to the Cherokee children. She became an
advocate on their behalf when the male supenihnts did not think them capable of learning
difficult subjects. As a woman who had expaced subordination herself, she became
sympathetic to the subordination of the Cheraked formed a bond with them. In fact, Sawyer
found one of the few arenas in the mid-nineteeetiitury where it was acceptable to be a strong
woman. She continued teachingmission schools in both Tennessee and Georgia for thirteen
years® and was witness to some of the importarengs of the time in terms of the relationship
between the Cherokee Nation, the State of @apand the United States government. For
example, members of the Georgia Guard enteeedchool one day and attempted to arrest her
for teaching two slave children, which was agafesorgia law but not against Cherokee law.
Also, when Samuel Worcester and two other raissiies were arrested in Georgia for refusing
to take an oath of loyalty to the staBawyer was living with the Worcester famfly.

Other notable educators, such as Mary Lgnod Zilpah Grant, were motivated by Joseph
Emerson’s teachings to go forth and create thwn schools for the education of young women.
Sophia Sawyer was also concerned aboutongat education for girls, Cherokee girls in
particular. The attitude of hemale superiors was an irritation for her because she felt her girls
could perform as well as white girls. Hemtinual push for excellence with her students was
one of the things that caused the Cherokee to accept her.sdldiat she was not going to
treat their daughters, or sons, differently than white children.

When removal began to be an imminerlitg, Sawyer stayed and lived with the
Cherokee, even after most missionaries hadhefCherokee Nation. Sawyer especially bonded

3 Sophia Sawyer to Zilpah Grant, 3 August 182Z#pah P. Grant Banister Papers. Series A.
Correspondence. Sophia Sawyer to Linda Raymond Ward Kingsbury, 24 May 1824. ABEEM, Yol. 3,
Sophia Sawyer to Jeremiah Eva#t§,June 1824. ABCFM is the abbreviation for American Board of
Commissioners of Foreign Missions, anddadter it will be cited as ABCFMABCFM, 18.3.1, Vol. 5, Part 2,
Sophia Sawyer to Jeremiah Evarts, 30 January 1829. AB@8M.1, Vol. 4, Elizur Butler to Jeremiah Evarts, 4
July 1828. ABCFM, 18.3.1, Vol. 5, Part 2, Samuel Worcester to Rufus Anderson, 7 May 1828. ABLEM,
Vol. 5, Part 2, Samuel Worcester to Jeremiah Evart§c8ber 1828. ABCFM, 18.3.1, Vol. 5, Part 2, Sophia
Sawyer to Jeremiah Evarts, 31 January 1829. ABCFM, 18/8115, Part 2, Samuel Worcester to Jeremiah Evarts,
22 April 1829. ABCFM, 18.3.1, Vol. 5, Part 2, 9 March 1829. James W. Paoims,Rollin Ridge: His Life and
Works(Lincoln, Nebraska: University of Nebraska Press, 1991), 14-17, 20.

“ ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 20 January 1832. Parins, 14-17Q2& AB
another abbreviation used in the collection of the ABCFM papers that refers to American Boamho§€ioners.
Hereafter it will be cited as ABC.



with some of the Cherokee leaders and wasobtige few Anglo-American missionary teachers
identified as desirable as teachers by therGkees themselves. John Ridge, one of the
prominent members of the tribe, requested hintkalf she be allowed to relocate to the newly
established Indian Territory iwhat is now mainly Oklahoma when the Cherokees were finally
forced to leave their land in the Southeast.

Sawyer became the only woman missiortargerve as an independent teacher among
the Cherokees while still receiving support frdme Board. She was able to accomplish this
because of the mutual respect she shared vétkierokee. Her willingsss to stay with them
after other missionaries left atmlgo with them to the newrt&ory are evidence of her deep
bonds with them. Sawyer went to live witte Ridge family in 1837 and remained there for
about two years when she again witnessegibilems of the Cherokees. In the summer of
1839, members of an opposing faatiwithin the Cherokee tribe sessinated John Ridge. A few
days later, Sawyer went to yedteville, Arkansas with his wow and children where she lived
with the family and was a sourcesifength for them in their grié&f.

Another skill taught by Joseph Emersmeas the solicitatiof support from a
community for the funding of schools. Lyon anda@rboth used these skills with great success,
but Sophia Sawyer applied them in a somewlifégrent circumstance. When she ultimately
moved to Fayetteville, Arkansas, Sawyer was &blese her training topen the Fayetteville
Female Seminary which taught both white an@i@kee young ladies. She was able to convince
this frontier community to allow Native Americato be taught in the same school as whites,
probably because she provided a New Englayld sducation that veamodeled after schools
like Mount Holyoke. Because of her skillaseacher and administrator, Sawyer’s school
became well respected in both Fayetteville and the state of Arkansas. Despite attempts by others
to establish competing institutions, Sophia Samwas able to expand the school. In fact,
Sawyer had so impressed the residents of Fayetteville that one of the more wealthy families, the

Walkers, donated land for a new school buildivghen she created a school in 1839 that was

® ABC, 18.3.1, Vol. 8. Sophia Sawyer to David Greene, 17 July 1834. ABC, 18.3.1, Vol. 2, David Greene
to John Ridge, 12 August 1834.

® ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 21 September 1836. Thurman \@hidrekee
Tragedy: The Ridge Family and the Decimation of a Pe@pld ed. (Norman, Oklahoma: University of Oklahoma
Press, 1986), 208-209, 334-335. Pat Donat, “Miss Sophia Sawyer and Her Satasdiifigton County Flashback
August (1973): 9-10.



open to both white girls and those of Cherokesedat, it was her way of helping them gain
acceptance in the white southern community.

Sawyer directed the Fayetteville Femségninary until her death in 1854 from
tuberculosis. She was obviously a strong-wilked independent woman who turned to teaching
as a means of support after the teatboth of her parents. Tlegisting written opinions of her
are either very positive or very negative, uén her detractors respected her commitment to
education. In fact, contemporaries of Sawg@nmented that it was her influence on the
development of education in anadand Fayetteville that led to théys selection fo the site of
the University of Arkansas.

Review of Literature

This study of Sophia Sawyer’s life and wdids at the intersectioof three fields of
American History: the history of educatiofomen's History, and Native American History.
As a young woman growing up in New Englané @iime of educational expansion for women,
her experiences offer an eyéwess account of the difficulis that many young women had in
securing this education. Sawyer's decision ttob® a teacher provides insight into the reasons
that young women of similar background also folldviieis career path. Her experience as a
missionary teacher also provides a glimpse théoNative American schoolroom. In addition,
Sawyer was a witness to key events in thetoversy surrounding themoval of the Cherokee
tribe from their land in Georgia and Tennessee.

Educational historians haweritten about the expansion eflucation for women and the
increase in the number of women teachers irettiy nineteenth century. In 1983, Carl Kaestle
publishedPillars of the Republic: Common I8mwls and American Society, 1780-18aMich
details how the development of schooling ia thited States was linked to early nationalist

goals. Kaestle describes this work asiateepretation of the origs of the common school

" Pat Donat, “Miss Sophia Sawyer and Her Schaafgshington County FlashbagkAugust (1973): 9, 10,
11,12, 13, 20, 21. This is part of a series of articles that Donat wrote which included tramscap8awyer's
letters written while she was living in Fayetteville, ArkansB®nat also included pertinent information about the
people and events mentioned in Sawyer's letters. Faret@a, 403, 413. Pat Donat, “Miss Sophia Sawyer and Her
School,”Washington County Flashbgdkebruary (1975): 8. Pat Donat, “Miss Sophia Sawyer and her School,”
Washington County Flashbaddovember (1973): 11. Pat bBat, “Miss Sawyer's SchoolyWashington County
Flashback November (1974): 29.

8 Ann James MarshalThe Autobiography of Mrs. A. J. Marshéfline Bluff, Arkansas: Adams-Wilson
Printing Company, 1897), 20, 40. Pat Donat, “Miss Sawyer's SchWwakhington County Flashbgdkebruary
(1975): 6.



system as well as the “popular resistance to that reforirhe first five decades of our country’s
existence included a rapid growththe enrollment ipublic schools. Kaestle describes the
tension that existed due to ttesire to centralize the growimgimber of schools in a climate
which encouraged local control of other publiditasions. The author posits that the fledgling
country eventually accepted centralized camrschool systems because of the population’s
devotion to a republican form of governmehg preeminence of Protast ideals, and the
growth of a capitalist economy. The leadafrthe common school movement suggested that
centralized schools could belised “to integrate and assimitaa diverse population into the
nation’s political, economic, and cultural institutior}8.”

Included in this study is information abdwdw education became increasingly available
for girls, especially in the Ndreast, as early as the 1760s, wHexd to a "substantial rise in
adult female literacy in the Northeast between 1780 and 185Qdestle also outlines how
education for girls came to emphasize their domeslés as opposed to education for boys that
emphasized academic learning. Kaestle's \pookides a framework for the examination of
Sophia Sawyer' own education ahe schools in which she taudft.

A pivotal work in the area of female educatiomnighe Company of Educated Women: A
History of Women and Higher Education in Amer(t885) by Barbara Solomon. This research
provides a broad outline of the development efdlailability of higher level education for
women in the United States. Solomon describisdabiok as “a history, not afstitutions but of
generations of women: thosénavhungered for education, those viboght for it, and those who
took it for granted.” The authorsal describes this work as axpeoration of “theinteraction of
women'’s aspirations with outside forces thahbduhdered and helped women in the sphere of
education.” There were several forces twttributed to the admission of women into
institutions that provided higher education. The growth of industndrtiy@in the number of
children being born, and the increase in the abiitia of formal education for children all

contributed to the entrance of women into higher educatldowever, there were concerns

® Carl KaestlePillars of the Republic: Common Schools and American Society, 178044860York:
Hill and Wang, 1983), x.

% aestle, ix-x.

" Kaestle, 28.

2 Kaestle , 86-87.



among the populace that educated women wowdda@dn their traditional role in American
culture?®

The scope of this work covers a much broader time period, 1800 to 1944 and beyond,
than is necessary for research into the edutaind teaching of Sophia Sawyer. However, the
early chapters provide information relevémtSawyer. For example, Solomon provides a
description of the experience§Mary Lyon and Zilpah Gant and their time at Joseph
Emerson's Byfield Seminary, which was addétended by Sophia Sawyer. Solomon provides
context as to why Emerson playsatch an important rol@ the lives of histudents. In addition,
Solomon describes the growth of academies amihseies that came to be available to women
in the early 1800s, including their structared curriculum, which is relevant to an
understanding of the structurefediyetteville Female Seminary.

Another important work in the area of women's educatidamen’s Work?: American
Schoolteachers, 1650-1922001) by Joel Perlmann and Robdidrgo. The significance of this
study in terms of Sophia Sawyer is thatl@ann and Margo examine the feminization of
teaching. They examined various extant recor@gtempt to determinetéiracy rates of women
and how and when women began to predominateaahers. According to their work, over the
period from 1730 to 1820 girls in New England were more able to gain some sort of education in
a local school. This achievement made womeremawailable to teadn schools, especially
when men began to be attracted to moreglisvE careers. Another development after the
Revolution was the idea that women's natural spheas in the home and with the family. An
extension of this made it more acceptablefomen to become teachers outside of the home
because teaching was seen as a nurturingsholiéar to motherhood. Perlmann and Margo's
research is relevant to Sophia Sawyer liecause it helps egih why education was
accessible to Sawyer and why teachias available to her as a career.

The education of Native Americans wagsséd by the changing opinions of the whites
with whom they shared the continerdistorian Robert Berkhofer produc&tie White Man’s
Indian: Images of the American Iraghi from Columbus to the Presexst a means of examining
how images of the first Americans have both rema@iconstant and fluctuated over the course of

their interaction with the white man. Europeemericans shared a common goal in terms of the

13 Barbara Solomorin the Company of Educated Women: A History of Women and Higher Education in
America(New Haven: Yale Univeity Press, 1985), xvii-xviii.



Indian: “the spread of Christity through the conversion of the heathen.” It became impossible
for Europeans to rationalize the exterminatiomhaf “Noble Savage” so they had to create the
ideal of the “bad Indian” in @er to justify theitreatment of the natives they encountéfed.

As the number of English colonists in NoAmerica grew, white policy makers began to
delegate the responsibility foonversion of the heathen natitesProtestant missionaries.
According to Berkhofer, the new United Statesgrnment had two main goals with regards to
the Indians: “the extinction of Native title favor of White exploitation of native lands and
resources and the transformatiomatfive lifestyles into copies afpproved White models.” The
main justification for the seizing of Indian lamas that civilized men were farmers, and if the
Indians would become civilized they would neted all of their land. However, it was important
for the United States to act with honandaaccording to Berkhofer, “expansion could be
achieved with honor if the United States ofteAemerican civilizationin return for native
lands.” White Americans believed that once Itheians were exposed to farming methods they
would see it was a superior waf/life and adopt it as their own.

The study of Native American education hagi closely tied tthe study of missionary
involvement with Native Americans because missiomgioups were some of the first to provide
formal schooling for Indians. In 1960, Bernard Bailyn publisGddcation in the Forming of
American Societywhich Margaret Szasz calls “a sentinark...[that] encouraged the adoption
of a broad interpretation otlacation...[and] challenged studsrib adopt a new approach.”
Bailyn proposed that Americamecation “has proved in itself twe an agency of rapid social
change” and “it has contributed much to the forgnof national character.” Looking back to the
colonial period, Bailyn describehow settlers “launched thiest campaign of missionary
education in British America” as a meanshoimogenizing society and “reconciling the
differences by converting the nailndians to civilized Chrigan living.” However, Bailyn
wrote in his bibliographical esgahat there was much workfieo be done in the area of
missionary efforts to educate Native Americaespecially during theeventeenth century.

Bailyn also called for more investigon into why the attitude dhe British changed from one of

benevolence to one of “savage hostility and [hdsdhso completely to restrain the force of

14 Robert BerkhoferThe White Man’s Indian: Images of the American Indian from Columbus to the
Present(New York: Vintage Books, 1978), xiv, 116, 119.
*Berkhofer, 132, 135, 144, 150.



racial warfare.” A study about Sophia Sawigeone component of the type of research
suggested by Bailyt.

Robert Berkhofer investigatedlater period of missionaryferts to educate Indians in
Salvation and the Savage: An Analysis of 8stant Missions and American Indian Response,
1787-1862 To the missionaries, education waseans of converting Indian children to
Christianity, thus saving the ergirace from its savage customiiese schools used the same
type of techniques utilized the common schools of New Engt such as rote memorization,
recitation, and public examinations. The schewdse taught in English in order to further
acculturate the Indian children with white cul, and the children were often required to
perform manual labor to combatfeness.” Berkhofer used very few, if any, Native American
sources for this work, other than periodigalblished in Indian languages by white missionary
groups. However, he does leave the readdr thve understanding that the culture of Native
Americans was not respecteadain fact, was undermined byetimissionaries’ schools. The
work of Sophia Sawyer is, in some wayspatcadiction to Berkhofer's ideas for, even though
she did not learn Cherokee, Sawyer seetnédrve a genuine respect for the culfdre.

In American Education: The Colonial Experient@awrence Cremin also examined the
missionary efforts of early colonists to conviative Americans to Christianity through
education. These efforts were not very sastid, however, despite the labors of men like John
Eliot, and gradually the British colonists had reteeldfrom their education efforts in most areas
of the colonies. Interestingly, Cremin alsorgsito the disruption of family life among the
Indians as a problem because it also disrutitecdducation that was conducted by the family.
This occurred because Indians “withdrew from the tribal context and sought to live according to
European ways.” In other words, as NativeeXimans adopted the cultuoéwhites, their own
culture was affected because they failed tosimantribal values and customs to their children.

Many of the students in Sawyer's classrooms wérmixed blood. They had already adapted to

6 Margaret Szaszndian Education in the American Colonies, 1607-178Buquerque: University of
New Mexico Press, 1988), 2. Bernard Bailkducation in the Forming of American Society: Needs and
Opportunities for StudgNew York: W.W. Norton & Company, 1960), 48, 37, 67.

" Robert Berkhofer, JrSalvation and the Savage: An Analysis of Protestant Missions and American
Indian Response, 1787-18@2niversity of Kentucky Press, 1965), 16-43.



the dominant culture in terms of dress and languddeir parents recogred, as did parents of
many full blood students, that education wasesns to success in the white man's witld.

In 1984, Francis Prucha publish€de Great Father: The United States Government and
the American Indiansa work that covers the periodimn the Revolution until 1980. Prucha
states in his introduction that his work resulbemmn the opinion that there has long been a "need
for a comprehensive history of the relations between the United States government and the
Indians.” These relations were based on theafi&gaternalism, a determination to do what was
best for the Indians according to white norms.'isTdroad survey of evénis helpful in this
study of Sophia Sawyer as a resource abauétents that surroundi¢he removal of the
Cherokee tribe. In addition, Prucha has oreptér devoted to the issue of "Civilization and
Education,” which describes the goals asthblishment of mission schools among Native
Americans, including the Cheroke®s.

Until recently, book-length studies of Native Antan education were rare, as it was
often a subtopic of a larger study of some aspeblative American history. However, since
1988 several books have been issued solely otophe of education of Native Americans. In
1988, Margaret Szasz publishiedian Education in the American Colonies, 1607-1%8®ther
work on the early colonists’ effts to educate Native AmericanSzasz proposes that, while the
different colonies varied in theafforts at education in general,&sll as Indian education, there
were some commonalities among the plans for Ind@ucation. She statésat all the plans
were based on “the need to Christianize amtize the natives,” werstimulated by “one or
more Euroamericans, either missionary or piaysan,” and included “the involvement of at
least one Indian.” Szasz also writes, “vieasIndian schooling in colonial America have
changed in the last few decades. Until recetttlyse addressing the subject have gauged their
evaluation through an ethnocentric framewdnkst limiting their criteria for assessment to
mainstream concepts of success and failtfte.”

In Szasz's assessment, if examinedtigh traditional indicesuch as “endurance of
schools, quantity of Indian students, and thgréle of assimilation in these students,” then

Indian education has failed. She feels, howetat this determination overlooks the smaller

18 Lawrence CreminAmerican Education: The Colonial Experience, 1607-1(’8v York: Harper and
Row, Publishers, 1970), 158-162, 194-195, 348-356, 136.

¥ Francis Pruchalhe Great Father: The United Statesv@mment and the American Indiatsncoln:
University of Nebraska Press, 1984), ix and x.
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scale achievements such as Indian studentshecame proficient enough at English through
education at a day school to become translatatsitbare able to assigteir people. Szasz
concludes that these individudittained the umjue position of cultural broker.... Their
noteworthy achievements provide a touchstonagsessing the merits of the many ventures in
Indian schooling in colonial America.” I#hough Szasz's work is based on a period before
missionaries arrived in the Clodeee Nation, her conclusions canvegified by the examination
of leadership of the Cherokee tribe, whicbluded wealthy mixed bloods who had been
educated in white schools. These weeeghople who came to respect the work and
commitment of Sophia Sawyer.

Cultivating the Rosebudpublished in 1993 by Devon Mihesuah, examines the history of
the Cherokee Female Seminary, an institutionithahique from those previously studied
because the Cherokee Nation operated it. Theatdegan its existence after the tribe was
removed from the southeast and operated from 1851 until 1909. Mihesuah explains that, after
Cherokee relocation west of tMassissippi, “the Cherokeesbasciousness about race, class,
and culture became more pronounced, causingralttbanges to accelerate and intratribal
political and social rifts toeemerge.” The Cherokee Female Seminary, which included young
women of various levels @ffluence and various degrees of Cherokee blood, became a
microcosm of these tribal issue®ne of the main goals of Etokee leaders was to create an
educational institution that would provide siate wives for the prominent Cherokee young men.
However, Mihesuah explains it may not haverbpossible for Cherokee women to ever attain
the ideal of the “true woman,” which was the ideal of white women in America, because of their
Native American heritag®.

Using interviews and oral histories with faemstudents and their descendants, Mihesuah
was able to gain an understandofghe operation of the school aell as its level of prestige
among Cherokee Indians. She also determineditteatdance at the school was a great source
of pride for attendees and theirsdendants, regardless of how ldhgy were at the school or if
they graduatedCultivating the Rosebugwesents an image of Nagivimerican education that

is somewhat positive. The techniques used at the school were similar to boarding schools for

2 35z7asz, 5, 258.

! Szasz, 258, 262-62.

22 Devon MihesuahCultivating the Rosebud3he Education of Womenthae Cherokee Female Seminary,
1851-1909Urbana, lllinois: University of lllinois Press, 1993), 2-3.
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white females, but most of the students wefteweh fond memories of their days at the
Cherokee Female Seminary. On the other handevensome members tife tribe criticized
the seminary because it “did nothing to ree or reinforce Cherokee customs among its
students.” In fact, “evidence sugge that the social atmosphatehe school contributed to a
rift between Cherokee girls from progressimexed-blood families and those from more
traditional, uneducated backgrounds.”

The Cherokee Female Seminary opened afteF#yetteville Female Seminary had been
open for more than a decade. There had bdlenftastablishing schools for both boys and girls
shortly after the removal of the Cherokees fromirteastern lands. In fact, Sawyer wrote about
being approached to come across the border tGhieokee territory to teach in such a school.
She strongly considered doing so but was condeasbeut the tribal infjhting that continued
even after Ridge's assassination. On Octtbe1839, she wrote "They are calling me to the
nation, but so much disunion | fear almost tosgould Mrs. Ridge decide to leave. | have
consented to go to Flinowever, if they build a school ha& support a female school - this
they propose to d&*

In Listening to Our Grandmother's Storie$he Bloomfield Academy for Chickasaw
Females, 1852-194@000), Amanda Cobb describes another seminary for female Indians. Like
the Cherokee Female Seminary, Bloomfigl#52) was established and maintained by a
particular tribe. The students also viewed attendance at Bloomfield as a positive experience and
a source of pride. Bloomfield's curricululike that of the Cherokee Female Seminary, was
similar to that of eastern schodts white girls, with no mentioof their heritage or history.
However, Cobb maintains that the school ctwitied to a continuatioof Chickasaw culture
because the girls who attended were all of Kdsew descent. Their families attended their
examination and graduation ceremonies, whetalne almost a replacement for earlier tribal
gatherings. According to Cobb, "for many Chickasaws, education had become a tradition, and
celebrating it may have enableeih, significantly, to continue ¢éhtraditional rituals of coming
together as a community, sharing stories, feadting.” Cobb's worwill provide insight and

comparison as to the importance Native Americans of different tribes placed on edtication.

% Mihesuah, 2.

24 pat Donat, "Miss Sophia Sawyer and Her Schagshington County Flashbaokugust (1973): 15.

% Amanda Cobbl.istening to Our Grandmother's Stories: The Bloomfield Academy for Chickasaw
Females, 1852-194@.incoln: University of Nebraska Press, 2000), 64.
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Another work on a particulanstitution is Donal Lindsey’thdians at Hampton Institute
published in 1995. Hampton Instéuwas actually a school for African Americans, but Native
American students also attended. While this study illuminates some of the negative aspects of
the boarding school experience, Hampton Instigitenique in that Indian students were
recruited to attend the school uatarily. Lindsey feels that although a relatively small number
of Indians were educated at Hampton Institute, the school had a wider scope of influence because
it “recruited its students from 65 tribes, anfl tecords that move beyond local issues to
illuminate the still shadowy history of relatiohstween the United States and the American
Indian tribes surviving both sikase and conquest.” In addition, the attendance of both black and
Indian students at the same school “offemm@ue opportunity to examine, within a single
institutional setting over an extended periodimie, the attitudes of prominent white reformers
toward the two racial minorities whose experienoest defined the shape of American history.”
Although the scope of Lindsay's wasksomewhat later than this studiydians at Hampton
Institute provides a comparison with another multitural institution, and it also shows the
changing attitudes about the use afi@tion to wipe out Indian cultufé.

Another 1995 publication aboatsimilar time period iEducation for Extinctiory
David Adams. However, this book is moreaofomprehensive look at the “boarding school
experience” of Native Americans, @ subtitle indicates. Whatakes this work different from
other studies about Indian boargischools is that Adams attempts to present both sides of the
issue. He has “attempted to lay bare tr@ad@nd ideological dlook of those whites
responsible for the creation of thearding school system,” but hé&so tries to “describe in as
realistic fashion as possible the nature and megaof the boarding school experience from the
Indian students’ perspective.” In other wordsghees “voice to Indians” despite the fact that
“the documentary record is bothaspe and unreliable.” It is pantilarly difficult to portray “the
experience of a subgroup of this population, Indiaidren.” Despite the difficulties, Adams
feels that the story of Indian baling schools from the point ofeiv of the students is important
because for many of them “attending boardirtgpst had been one of the defining experiences
of their lives.” Boarding schools were “estahbsl for the sole purpose of severing the child’'s

cultural and psychologicabanection to his nativieeritage, [and] this ugue institution figured

% Donal F. Lindseylndians at Hampton Institute, 1877-19@3rbana, lllinois: Univesity of lllinois Press,
1995), xi.
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prominently in the federal government’s desodind a solution to té ‘Indian problem,” a
method of saving Indians by destroying thenAfthough Fayetteville Female Seminary was a
boarding school, students attended by choioe dovernment requirement), and these were
students who had, for the most part, adopted whitareu However, this work is useful as a
comparison to the missionary schools that were edeiat Christianize ancivilize. Eventually,
the goal of mission schools became the iglittion of Native American culture.

In addition to these works on Native Americgaducation, there are several broader works
about the Cherokee Nation relevant to this study, such as William McCloudgBliatapions of
the Cherokees: Evan and John B. Jofi€&¥89),Cherokee Renascence in the New Republic
(1986), andCherokees and Christiani(t994). These provide imgant context concerning the
political and social environment in which Sawyer worked. Other resourcésmatdights to the
Cherokeesby Robert Sparks Walker (193Txail of Tears by John Ehle (1988); ar@herokee
Editor: The Writings of Elias Boudinogdited by Theda Perd(®83). Jacqueline Jones’s
Soldiers of Light and Love: Northefireachers and Georgia Blacks, 1865-18r8vides a
comparison with the later experiences of nasary women in the south to educate African
Americans.

While there are no books publishabout Sophia Sawyer, in pattlar, there are at least
four dissertations that arelegant to this study. The Ph.Dissertation of Lydia Hoyle,
"Missionary Women Among the American Indiad815-1865," is a useful means of comparing
Sophia Sawyer with other missionary women. In fact, Sawyer is one of the women Hoyle uses
as an example in her study. In the collecpeetrait, Hoyle suggesthat while these women
embraced the ideal of “true womanhood,” they wonk&tiin their chosen sphere to enlarge the
picture of what this ideal represented. In savags, they were able to experience empowerment
within the restrictions they were reqeif to adopt as part of their cultife.

Hoyle estimates that about five hundred warmobose to become ssionaries to Native
Americans in the United States. Their averagewags twenty-six and most stayed in missionary
service for less than five years. Like Sawymany were single women with training and

experience as teachers. However, there ais@emarried women who arrived with their

" David W. AdamsEducation for Extinction: Americans and the Boarding School Experience, 1875-1928
(Lawrence, Kansas: UniversiBress of Kansas, 1995), x.
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husbands, as well as other single women with kttlecation. One thing that this diverse group
did seem to share was a sense of calling atesae to serve God,feeling that is often

expressed in Sawyer's letters. There weosé among them who, likeBger, were willing to

step outside of society's boundarée®l challenge their male supes. As Hoyle writes, "The
missionaries...pushed the boundariesvaut! as they held high the banner of faith. The mission
of God could not be thwarted by the work bbgsighted men. In the name of the Gospel,
inferior mission leaders had to be confronted araeed.” It is significanto learn that Sawyer
was not alone in her dissdgistion with her supervisofS.

Another pertinent dissertation is Kikhacenczak's study of the New Echota mission
station, "Educators to the Cherokees at Nmota, Georgia: A Study in Assimilation."
Macenczak examines education at New Echotdétermine what impact those responsible for
education at New Echota had in relation $similation of the Cherade people.” Macenczak
used as her model the ideas Bernard Bailyn presentedblication in the Forming of American
Society(1960). Bailyn identified thee "occupational groups” as educators: ministers, printers,
and teachers. In her study, Macenczak uses Samuel Worcester, the minister at New Echota,
Elias Boudinot, the printer, and Sophia Sawtteg,teacher. She concludes that their actions
were not entirely assimilationist because theyer supported the "physical assimilation of the
Cherokee Nation," believing inste#ttht the nation should "remagnseparate entity." Also,
Worcester, Boudinot, and Sawyerntvevest with the tribe and cbnued their work with them.
This dissertation is useful the study of Sophia Sawyer becaitsuses Sawyer as a specific
example and describes her life and teaching vahieewas at New Echotdt also describes the
events surrounding the removaltbé Cherokees. However, the study only looks at a small
portion of the time Sawyer was a missionary acker to the tribe. There are also some
incorrect facts that can be corrected byare in depth study of Sawyer's lettéts.

There are two dissertationsrpeent to this study abo®ophia Sawyer as a missionary
for the ABCFM. "Protestant America and theg®a World," by Clifton Phillips, was completed
in 1954 and was eventually selected for puhilicaby the East AsiaResearch Center at

Harvard University in 1968. Although selected flois honor because @$ usefulness in the

8 |ydia Huffman Hoyle, "Missionary Women Among the American Indians, 1815-1865," (Ph.D.
Dissertation, University of North Carolina, 1992), 5-6.
2 Hoyle, 152, 161-163.
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study of missionary efforts in East Asia, Bp8 also details theotinding of the ABCFM and
discusses the organization’s ef®among the Native Americans. As Phillips describes these
men, they are dedicated to saving the “heatlaeatind the world and preparing them for the
new millennium?3*

A second dissertation, "The 'Reflex InfluenaeMissions: The Dongic Operations of
the American Board of Commissioners for€ign Missions, 1810-1850," by Charles Maxfield
is pertinent to this study for tweasons. First, Maxfield deribes how the ABCFM used the
"reflex influence" to promote the missionary sawand gain support the form of increased
numbers of missionaries and funds donated ppauers. Second, he ¢es the rise of the
ABCFM and discusses the involvement oksibnaries in the Cherokee removal criéis.

There are two articles published aboapBia Sawyer. “Miss Sophia Sawyer and Her
School” (1955) by Caroline Foreman describesitieabout Sawyer’s time in Fayetteville,
Arkansas but is not adequatelgcumented and does not provide an analytical framework. A
more recent article, "Sophia Sawyer, Nativeekivan Advocate: A Case Study in Nineteenth
Century Education,” (1991y Kimberly Macenczalipcuses on Sophia Sawyer's time at New
Echota, where her school was the only missitiogtavailable. Macenczak uses Sawyer's
letters to describe her classroom, curriculung attendance of studentslacenczak points out
that Sawyer's move to Cherokee territory aféenoval was actually a unique incident. In fact,
"It was practically unheard of for a single femtadecarry out work among the Indians without
some type of support other thamtlprovided by the Indians." Thasticle is useful for its focus
on New Echota, but it can be expandedaeer Sawyer's teaching at other mission schtols.

Aside from the letters and records of &kiBCFM itself, there are several important
published sources about thmessionary associationlThe Origins and History of Missiongas
published in 1837 as "A Record ibfe Voyages, Travels, Labors, and Successes of the Various
Missionaries, who have been sent Forth by Pratg¢sSocieties and Churches to Evangelize the

Heathen," according to its legt subtitle. While a portion of thwork is devoted to English

%0 Kimberly Portwood Macenczak, "Educators te tbherokees at New Echp@eorgia: A Study in
Assimilation," (Ph.D. Dissertation, Georgia State University, 1991), 2, 5, 119, 123.

3L Clifton J. Phillips,Protestant America and the Pagan World: The First Half Century of the American
Board of Commissioners féoreign Missions, 1810-186QCambridge: Harvard University Press, 1969 ).

32 Charles Maxfield ,"The 'Reflex Influence' of MisstoThe Domestic Operations of the American Board
of Commissioners for Foreign Missions, 1810-1850," (Ph.D. Dissertation, Union TlwdIS8giminary, 1995).
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and Scottish missionary groups, @lprovides details of the hisy of the American missionary
efforts, especially those among theugheastern Indian tribes. Thi®rk is useful because it is a
contemporary account of missionary efforts. datf it may have been used to recruit more
missionaries. The title page includes the feitey quote: "To imbue men thoroughly with the
Missionary Spirit, we must acquaint them ingitely with the Missionary Enterprise." The
founders of the ABCFM, a group gbung Williams College studentsgere said to have decided
"The object of this socigtshall be to effect, in the persoofsits members, a mission or missions
to the heathen." This resour@so includes a detailed accountloé residents and activities at
each mission station, including those establisheehvwhe first group of Cherokees relocated to
Cherokee territory in Arkansas in 18%0.

In 1910 William Strong published atéa account of the ABCFMThe Story of the
American Boardreprinted in 1969). As Strong states, "This book does not pretend to be a
history of the American Board... The aim has beeportray the Board as an organism living
and growing in the world; to mark the stageshait growth, to refledhe temper and movement
of that life, and to describe briefly and wétidly some characteristic scenes enacted on the
many fields of the Board's enterprise.” Onghafse "fields" was among the Cherokee Indians of
the southeast. This work is useful for itscigption of the founding of the ABCFM. However,
a large portion is focused on the Board's mission over3eas.

A more modern version of evenssprovided by William McLoughlin if€herokees and
Missionaries(1984), which provides an omeew of all the missionaries that came into contact
with the Cherokees. McLoughlin's account isrenscholarly than earlier works which seem
more like promotional literature. He alsmpides a useful analigsof the effects the
missionaries had on the Native Americans. McLouggkplains that “this sty of the failure of
the first Indian policy of the United Statesween 1789 and 1839 is not told through the eyes of
white and Cherokee political leaders bubtigh the eyes of the missionaries and those

Cherokees who were in closeshtact with them.” Because tifis perspective, the economic

33 Carolyn Thomas Foreman, "Miss Sophia Sawyer and Her Sci@uhicles of Oklahom#Vinter
(1954-5): 395-413. Kimberly Btenczak, "Sophia Sawyer, Native Amnan Advocate: A Case Study in
Nineteenth Century Educationlburnal of Cherokee Studiekt (1991): 35.

34 Rev. John O. Choules and Rev. Thomas Smittk, Origins and History of Missions: A Record of the
Voyages, Travels, Labors, and Successes of the Various Missionaries, who have been sent Forth hy Protesta
Societies and Churches to Evangelize the HeatBeston: Gould, Kendall, and Lincoln, 1837), title page and 235.

% william Ellsworth StrongThe Story of the American Boafidew York: Arno Press and the New York
Times, 1969), v.
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and political events of thgeriod surrounding the removal of the Cherokee move to the
background and the story of “the missionaries’ esfootalter the behavior and world view of the
Cherokee people” moves to the forefront of McLdugg work. The author also describes how
the missionaries are forced to evaluate theim aeas and the policies tifeir government with
regard to the Cherokee and many of these missemaome to sympatte with the very people
they had originally intended to assimilate into American cufttire.

A rich set of unmined primary sourcesaiailable to document the life and work of
Sophia Sawyer. Formerly undocumented birth dateSdphia, her sisters, and parents, as well
as the marriage date of her@ats exist, recorded in tiretchburg, Worcester County, Birth and
Christening RecordsAbner Sawyer appears in th800 Census in Cheshire County, New
Hampshire, and Sophia Sawyer has beertédca the 1850 Census in Washington County,
Arkansas. The richest primary source, howgigethe documents de ABCFM, which are
housed at Houghton Library at Harvard. Theslude biographical information on Sawyer
and other missionaries, letters of reference anitin her behalf, and hundreds of letters written
by, to, and about Sophia Sawyer between 18211868. Most of these letters are available on
microfilm from Houghton Library. However, theage some additional rexs that were in the
archives, such as letgepertaining to Sawyer’s applioan, which were not microfilmed and,
these were transcribed for the author. Theediae letters from Sophia Sawyer to her friend
Linda Raymond in the Diedrich Collection of thélliam L. Clements Library at the University
of Michigan which were available as photocopi&awyer wrote at leashe letter to Zilpah
Grant which in preserved in the Zilpah Gr8ainister papers in the Mount Holyoke College
Archives and Special Collections. The only Wwmocatalog of the Byfield Female Seminary,
which lists Sawyer in 1820 and 1821, is alsthe Mount Holyoke College Archives and
Special Collections.

Many of the letters written by Sawyer afig323, when she began teaching the Cherokees
in Tennessee, are very revealing. Not only do they describe the life and thoughts of this
extraordinary educator, but they also opeviredow into the lives of the Native Americans
among whom she lived and worked. In additi®awyer records her impressions of her students

and techniques she used in the classroom. Arttangchool records are full class rosters that list

*william McLoughlin, Cherokees and Missionaries, 1789-1§B®rman: University of Oklahoma Press,
1995), 1-2.
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the students not only by their English namesgctvivere usually recely adopted, but also by
their Cherokee names. There are also desmnis of the backgroundteracy level, blood
purity, Indian heritage, and family structur& sum, these letters and records provide a
description of a relatively unexplorecearin Native American educational history.

The methodology for the dissertation is dgstore and will capture the experiences of a
missionary teacher among the Cherokee Indidie study relies upon written documents of the
ABCFM. A majority of thee documents are letters writtback and forth between the
missionaries and their superiors in Massachusetts. One of the positive aspects of this collection
is that the letters provide accessvo points of view. However, it is also an important task of
the historian to round out thecpiire presented by these lestély examining other available
historical evidence, such asnsus records and newspapers.

One particularly interesting examplepaftential bias existamong the ABCFM letters
regarding Sophia Sawyer. At leéawo of the male missionariedw supervised Sawyer wrote to
complain about her temperament. Elizur Bytéedoctor in charge at Haweis, wrote “With her
present instability, | cannot think her a suitgbdeson to have the canéheathen children.”
Samuel Worcester, in charge of the New Eclnaitgssion, wrote “| fear the peculiar construction
of her nervous system, and the lamentable dedé¢tsr mother’s discipline will never allow any
place on earth to be a resting place for Rérit is possible that these men were correct in their
assessment of Sawyer, but it is also possilaletttey were uncomfortable with a woman who
was willing to assert herself. Sawyer wrotehefself that she “differ[ed] from most people
respecting the capacity of tohildren,” and that she had more confidence in her “own
[jJudgement], in everything, relating to mentalmvement.” To add to this multifaceted view,
there were leaders of the Cherokees who spadlifirequested that Sawyer be allowed to
relocate in the west with them because of thigih regard for her. It is the challenge of the
historian to present theseriaus opinions without appeag biased himself/herself.

Organization of Chapters

The story of Sophia Sawyer will be orgaed into five chapters. Chapter 1, "Sophia

Sawyer's Early Life and Education,” willtroduce background on Sophia Sawyer’s early life

%" ABCFM, 18.3.1, Vol. 4, Elizur Butler to Jeremiah Evarts, 4 July 1828. ABCFM, 18.3.1, Vol. 5, Part 2,
Samuel Worcester to Rufus Anderson, 7 May 1828. ABCFM.18Vol. 3, Sophia Sawyer to Jeremiah Evarts, 25
June 1824.
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and education. She grew up in a periothofeasing educational opportunities for women,
especially in the northeastern United States. @rlee main reasons teat women were needed
to fill spots as teachers to keep up with thengng demand for education in the early Republic.
Sawyer took advantage of this new opportunitfirid a means to support herself after the death
of her parents. This was alageriod of increasindemand for missionaries to work with Native
Americans, as well as traveVerseas. Many young womehose to become missionary
teachers, as did Sophia Sawyer, due to a eelggconviction to assist in the conversion of
heathens.

"Missionaries and Native American Educatib®portunities,” the second chapter, will
describe the various opportunitiggailable to Native Americans in terms of education in the late
18" and early 18 centuries. For example, many Native énoan children were separated from
family to be educated by well-meaning Angdmericans in boarding schools. Even when
allowed to remain with family, many missionagachers reflected the goal of the missionary
groups, which was to civilize Native Americans ageddh them to be more like whites. This was
one of the goals of the American Board of Cassioners for Foreign Missions. It was believed
that by converting and civilizing éhchildren the missionaries woude able to effect a change
among adult members of the tribes.

Chapter 3, " Sophia Sawyer's Life as a Misary,” will focus on Sophia Sawyer’s career
as a missionary teacher among the Cheroke€erinessee and Georgia, beginning with her first
position at the Brainerd MissionThis will include what Sawsr was like as a teacher and
techniques and curriculum that she used in thesot@m. There will also be a description of her
religious feelings about her liend work and her frustrationitiv the Board that not enough was
being done to help the Cherokees. This frustrdédrio conflicts with her male superiors at the
various missions where she worked. The conflicts may also have been caused by her
independent nature, which perhaps made her sispeswuncomfortableAnother topic will be
the feelings of the Cherokees themselves aBautyer, which often contrast with the missionary
leaders’ feelings.

The fourth chapter, "Background on thee@fkee Nation and Removal," will provide
background information about the Cherokee Nadind its development in the southeastern
United States. As the white population in Georgia grew, there began to be conflicts among white
settlers and the Cherokees. ABCFM missiongiiaged a role in negotiations between the two
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sides and with the federal government. They waisr®e involved in protests on behalf of the
Cherokees. This chapter will also discuss the enadtreaty and removal of the Cherokee to the
newly created Indian Territory in Oklahoma. Ttrisaty led to conflict within the Nation and the
murder of some of the signaesbthe treaty. Sawyer was pesd for much of this conflict.

The final period of Sawyerlde and her creation of the Fayetteville Female Seminary in
Fayetteville, Arkansas will be described in Chapter 5, "Fayetteville Female Seminary." This will
include a description of teachers, curriculamg buildings, as well as students and their
impressions of the school and Sophia Sawgawyer’s standing in the community and her
possible influence on eduaaiti in the state of Arkaas will be described.

Chapter 6 of this study will provide conslans on the significance of Sophia Sawyer
and the importance of a study of her life andkvoWhat relevance does one teacher, out of the
hundreds that were assigned by ARCFM, have in expanding oumderstanding about the role
these teachers played? How dicdsmnaries reconcile their pattigom and loyalty to the United
States with their compassion for the Native Aiceanrs who were being targeted for removal by
the United States government? These aether questions will be addressed.

Sawyer’s role as a missionary and teachéhéaCherokees opens a window into several
under-researched areas. Frominany existing letters, she walsviously a very religious and
pious person. This played a large role in her decision to teach the Cherokees, and she devoted
her life to them. It seems clear that she felalling to Christianizerad educate, but she also
displayed considerable respect floeir culture, somethinthat is often ovedoked in histories of
white/Native American encounterélso, Sawyer was a woman of limited means. While we
know about the education and careers of nitugtrious women like Mary Lyon and Emma
Willard, Sophia Sawyer’s experiences will addbur understanding of the lives of more
ordinary women.

Sawyer was a woman whose strong personaléggted dilemmas for her superiors at the
ABCFM. However, they were also awarehefr popularity among the wealthier members of the
Cherokee tribe. When the ABCFM was attéimgpto determine which of the missionaries
would be sent west with the Cherokees, SarWmicester wrote to the Board that “She has
become exceedingly popular with somehad influential Cherokees, and has done

more...towards inclining such persons to thissionary cause than any other mission&ty.”

3 ABC, 18.3.1, Vol. 8. Sophia Sawyer to David Greene, 17 July 1834.
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There is more evidence as to the opiniat tbherokees such as Ridge held of Sophia
Sawyer. When Sawyer arrived in the Cherokaé&on, Ridge built a twstory school building
that contained a schoolroom and living quartéiree Ridges were willing to make this
contribution because of their belief in the impoda of education. However, there must have
also been some feelings on their part for thesser teacher from Ne&ngland. Sawyer wrote
“Such presents as Mr. & Mrs. Ridge make iotling | receive & continue my labours in their
family & among their people in éhcharacter of benevolence suiséd by the patronage of the
Board. In this way they wish me to live &blar, believing it to comibute to my happiness &
usefulness.” For them to choose Sawyer for Shehevolence” alsor®ws the high regard the
Ridges must have had for heiilap to educate their childref.

It is possible that the Cherokees held Saviysuch high esteem because of her ability to
look beyond the stereotypes hblgmany other missionaries about Indians. She writes in her
letters that she actually prefeZfierokee children to the chiladrshe taught in New England, and
she believed that they were cajgabf learning difficult subject® One area of consternation for
Sawyer was that other missionaries did not sharehigh opinion of the abilities of the Cherokee
students. At one point, Sawyer attemptedetorh Cherokee in an attempt to show her students
that she sympathized with theiifficulties in learning English.

Sawyer held strong opinions about the diag of female children in the Cherokee
culture. In one letter, she describes “thédechn [as] capable of high improvement. The
females capable of refinement & delicacy of feeling seldom found in New England .... All they
need is proper instruction & the advantafeociety to make the most accomplished young
ladies.” Later, writing to auperior, Sawyer wrote: “| fedébr the education of my own sex.

The Cherokees think much more of their sons thair daughters. | wh to raise the female
character in the Nation.” Undowatly, it was this commitment that led her to create the
Fayetteville Female Seminafy.

This dissertation will investigate the lité a woman who was edated and went on to

educate Native Americans and other women in a time when it was not fully acceptable to do so.

As our nation continues to struggle with issoémulticulturalism and diversity, Sawyer’s life

%9 pat Donat, “Miss Sophia Sawyer and Her Schaafashington County Flashbaglugust (1973): 4-5.

0 Sophia Sawyer to Zilpah Grant, 3 August 182i#pah P. Grant Banister Papers. Series A.
Correspondence. Sophia Sawyer to Linda Raymond Ward Kingsbury, 24 May 1824.

*1 Sophia Sawyer to Linda Raymond Ward Kingsbury, 24 May 1824.
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work illuminates our historical encounters. several ways, Sophia Sawyer was on the cutting
edge of educational movements in the United States in the early 1800s.
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CHAPTER 1
SOPHIA SAWYER'S EARLY LIFE AND EDUCATION

"My studies are very pleasant. Sometimes | think the
pleasures | receive in study would be boundless [sic] --
| could continue here as longe [sic] as | could wfth."

Sophia Sawyer began her life as the daeigbt a New England farmer. She was
educated, as many children of the period wir®ugh a combination of schooling at home and
periodic schooling in a nghborhood common school. Sophia Sawyer's family background and
experience resembled that of many young womlea became career teachers in the antebellum
period. Although born into a family that was prolyadd middling means, Sawyer was forced to
find a means of supporting herself after the death of her parents. An engaged and interested
student herself, Sawyer combined work asl@ool teacher with periods of academy study.
Having thereby achieved a level of educatiopegience and maturity &t distinguished her
from the average common school teacher, Sawyer made the equivalent of a career move in the
context of her time. She transferred to an acgdarown for its cultivation of female educators,
Byfield Female Seminary. Eventually, slueight a position as a missiary teacher to the
Cherokee with the American Board of i@missioners for Foreign Missions (ABCFM).

At the time of Sophia Sawyer's birth, theited States was a fairly young nation that had
just recently completed the transformatiorthed government with the ratification of the
Constitution. Even before this occurred, variteeders expressed camnn about the state of
education in the fledgling nation. Historian Cédestle has written of this period "To foster the
intelligence required of republicanitizens, some of Americarsost eloquent political leaders

looked to education - not justrough the informal coloniahodes of instruction but through

“2 Sophia Sawyer to Linda Raymond Ward Kingsbury, 7 October 1817, letters dated Jutird8fh 12
February 1825, Diedrich Collection, William Clements Library, University of Michigan.
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schools organized and financed by the stdteslti 1789, Massachusetts, where Sophia Sawyer
was born, passed a law that reqdia public elementary schooltmwns where there were more
than fifty families. However, the law did notmtiate how the schools would be financed so it is
unclear how effective it was in the actualadgishment of schools. Most New England
communities took it upon themselvesatmvide a school for their childreff.

At the time of the first census in 1730nety-five percent oAmericans lived in
communities with a population of fewer than twenty five hundred pédgie 1800, four out of
five Americans still were involved in farmg as an occupation. Sophia Sawyer was born on
May 4, 1792 on a farm in Fitchburg, Massachughtshad belonged to her grandfather and
then her father. She was the youngest of AandrBetsey Sawyer's son and five daughters.
The rural setting of Sawyer's childhood contrédzlito her later independent nature. On New
England farms, both men and women, boys and,gidntributed to the never ending cycle of
work to be done to feed and support the farfifly.

In 1797, Abner Sawyer sold his farm in fburg due to "embarrassed circumstances”
and purchased another in Rindge, just acrass®énder in New Hampshire. According to
Sawyer, it was her mother's wish that theyvmto Rindge, which Sawyer identified as her
hometown in later letters. There is no recofevhat caused Abner Sawyer's dilemma, but
perhaps it was because he did not have the Edzistance from familjnembers. His only son
died before the family moved to Rindge so hé twarely on hired assistance if the work was too
difficult for him to do on his own.

Abner Sawyer passed away when Sophia wgtgeen, and her mother appears to have
followed soon after. By the time Sawyer was ttyethree, all but one of her sisters had died.
This left Sophia with very littlencentive to remain in the areadawith very little family support
to sustain her financially or emotionally. Wever, there were peapln the community who
were ready to step in and help her. Sophia Ifee@ time with the families of her minister Seth

Payson, Joel Raymond, and a cousin, Asa Burnhdio was also a minister in Rindge. Mr.
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Payson and Mr. Raymond sponsored some oétiecation, and Mr. Burnham later assisted her
in acquiring a position as a missionafy.

In Women’s WorkJoel Perlmann and Robert Margescribe the development of New
England’s education system where Sawyer gipwAs early as thetia seventeenth century,
women were teaching small children rudimentary reading and writing skills. This expanded to
include two tiers: men teaching boys more axdea subjects in wiet sessions and women
teaching girls in summer sessions. The sdlaryhe summer session teachers was much lower
than for the winter. Gradually, women begatetach girls in the winter sessions. In the mid-
1800s communities began to recognize the costgs of women teachers and the growth of
academies increased the number of women de@lib teach advanced subjects. Women
gradually began to take oveatshing at both tiers. One readonthis evolution was that
teaching came to be seen as an extension wfants domestic sphere as the family caregiver.
Another factor that contributed to this cgg was that young women were being freed from
household labor by the increased availabditynanufactured products. Also, men were
attracted away from teaching by more lucrative careers. A quote frodmtbecan Journal of
Educationin 1826 illustrates this point: "So maopportunities are open for industrious
enterprise, that it has always been difficult to induce men to become permanent tééchers."

Sophia Sawyer describes her ogducation in an early lettéo the American Board of
Commissioners for Foreign Missions (ABCFM): YyNiterary advantages until | was seventeen
years old were limited to five weeks in the sumn&efive in the winter, &so much of that time,
| now see, was not spent under the best iostn.” At the age of seventeen, Sawyer
apprenticed as a tailoress and "was hurried fotane to place without @ortunity scarcely to
look in a book except at unreasonable hourseaed this opportunity | abused by reading

novels." She explains that thiaconveniences incident to hemployment" were injurious to

®U.S. Bureau of the Census, 1800, Cheshire County, New Hampshire. StearnsHistangof the
Town of Rindge, New Hampshire, From the Date oRthnley Canada or Massachusetts Charter to the Present
Time, 1736-1874, With a Genealogical Register of the Rindge Fafibston, Massachusetts: Press of George H.
Ellis, 1875), 686. Carolyn Thomas Foreman, “ Miss Sophia Sawyer and Her Setuoliicles of Oklahoma
Winter (1954-55): 399. Records of the United Church Board, Memoranda Conddisgignaries, Vol. 2, 243-
244, ABCFM Candidate Department, 6 Vol. 4, 185.

8 Joel Perlmann and Robert Margdomen's Work?: American Schoolteachers, 1650-{SB&ago:
University of Chicago Press, 2001), 17-33. Quote@dénaldine Clifford, ""Daughters into Teachers': Educational
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Taught: Perspectives on the History of Women and TeaelisgAlison Prentice and Marjorie Theobald (Toronto:
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her health and writes "I theadk what | had acquired by my néedecovered my health, went
to school, & turned my attentido the instruction of youth & dldren.” Sawyer then supported
herself by being "alternately employedsiewing, instruéhg, and studying®

If Perlmann's assessment of education iwM&gland is correct, then Sophia Sawyer's
education is an example of how she was enftinefront of educational movements. She
describes attendance at both summer andewsahools, possibly as early as 1797 when her
family moved to Rindge. This is about the timleen Perlmann feels gingere just beginning to
attend upper tier school$n addition, when Sawyer begattending New Ipswich Academy in
1817, she was again on the forefront of adrdor academy attendance by women did not
become common until about 1830.

As the economy of the country began tamfpe in the late 1700s, "family-centered
production gave ground to market-oriented praoidumcand individual wagearning.” More and
more young women turned to teaching school m&ans of earning a wage, rather than as a
form of community service. In New Engld, they began by teaching in summer schools.
However, as the number of academies avaléblwomen grew, they turned to academy
teaching, and "attending an academy was gegdhalappropriate preparation for teaching in
one." It has been estimated that twentgfpercent "of all native-born New England women
were schoolteachers for some years of their lives."

Forced to find a means of supporting herselti®gydeath of her parents, Sawyer followed
a practice common to mg young men and women at the time. She combined periods of
academy attendance with periods of teachirigéal common schools. Beginning in 1817 at
age twenty-five, she attenddte New Ipswich Academy near Rindge. Established in 1787, New
Ipswich enrolled a class of thirty females early as 1809. By 1817, a new building was
completed and there was “a large class ensiimmer of 1818” taught by Miss Susan Eaton,
presumably for young women. During the nexethyears or so, Sawyer attended the academy
and taught school in Rindgé.

49 ABCFM Candidate Department, 6 Vol. 4, 189.
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In acquiring her education, Sophia Sawgrjoyed the good fortune of belonging to a
community where established individuals seemoedant to help educate those less fortunate.
Seth Payson was one of the early contribuimtie fund to finance the New Ipswich Academy,
which was not far from Sawyer’s hometownRihdge. Payson donated money specifically for
the “education of needy scholars, reservingitoself the right to nominate the persons to
receive it.” Perhaps Sophiavger was one of the needy schel&ie identified. Later, Linda
Raymond’s father sent Sophia money while dtended another academy, and may also have
done more to help her financially. In 1812, Sawrote to Linda: "I am ashamed to thank
your Pa for the care, which he takes of me &prnyperty, it seems to be such a poor return. |
hope he will see to it théie does not lose by me, fas has by other poor peopf&.”

As a student at New Ipswich, Sawyer expegka sense of intellectual engagement and
excitement. In October 1817 she wrote a ledcription of her academy experience to her
friend Linda Raymond. “I am much pleased withlthough it is not @gant. There is a
beautiful grove or rather woaat a little distance...My studiese very pleasant sometimes |
think the pleasure | receive in study would be boas@ic].” Sawyer also wrote: “the days
devoted to study are fast closinigwish every moment spun out to an hour, so much do | see to
learn in so short a time. Sometimes | regretootracted fortune whose scantiness forbids me
to pursue my favorite studies.>*”

With some academy eduaati and a few years teachingperience, Sawyer already
exceeded the qualificatiolmd many common school teacherdhat time, who were often little
more than common school graduates themséfv@a sustain a life as a teacher over the long-
term, however, required more than aroon school teaching job. Building on the
gualifications she had already acquired, Sawyer wertb pursue further education at the highly
regarded academy established by phdemerson in Byfield, Massachusetts.

Joseph Emerson was trained as a ministelaatard University between 1794 and 1801.
He was influenced by writings of the time upgport of female educatn, especially those of
Hannah Moré® In 1816, Emerson followed his incliian to create a seminary for women

when he opened the Byfield Seminary in Bydiglassachusetts with fifty students enrolled

%3 Sophia Sawyer to Linda Raymond Ward Kingsbury, 23 December 1821. Kidder, 204.
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immediately. The seminary eventually movedctyto Saugus and Wethersfield, Connecticut,
as Emerson received posts as a ministee ctitriculum of the school included subjects
considered too advanced for women. Adrden the seminary, Emerson published various
works about and for women. TReospectus of the FemalerSimary at Wethersfield, Ct.
Comprising a General Prospectus, Course atriuction, Maxims of Education and Regulations
of the Seminanypublished in 1826, was intended as a nahfr female education. He also
produced texts to be used by women, including a revision of Isaac Wetehprovement of the
Mind and works on history, literature, and theoldgy.

Beginning in 1820 and continuing for the néxb years, Sawyer attended Byfield
Female Seminary and worked periodically fa BBmersons to help finance her schooling. Two
of her fellow students at Byfield in these yeaeye Mary Lyon and Zilpah Grant, each of whom
went on to become leading female educatotheir own right. Like many women of the mid-
nineteenth century who pursued an acadeducation, Sawyer was older than her male
counterpart in a college or university. She was twenty-eighhwshe entered Byfield, Lyon was
twenty-four, and Grant was twenty-five. Thisnd continued as young women who were of
"middling means" sought a way of financingitheducation. Their academy enrollment was
frequently interrupted or pgsdned as they taught schoolsmught other jobs to make the
necessary money for tuition costs. Some acgdeaters were cognizant of this difficulty and
provided ways for their studentswrk at the academy itself tefray the costs of education.
Joseph Emerson followed this practice, and Mamyn did as well when she later opened her
own academy. At Troy Female Sexary, Emma Willard used a different approach by providing
"instruction on credit' for any woman who wouwdree to become a teacher, the debt to be
repaid from her later earnings®

At Byfield, Sawyer received the highest quality education available to women during that
era. She would also have imbibed themasihing of the sense of mission regarding the

importance of female education for which Joseph Emerson came to be known. In an address
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published near the end of Sawyer's experient¢esastudent, Emerson declared that the time
"was not remote,"” when female institutionseéagtly superior to the present” would be "as
important as are now colleges for the education of our Sorisrherson himself undertook to
cultivate leadership skills in a number of feenale educators who would found and head those
institutions. One thing he apparently coywe to them was a comma of the language and
arguments necessary to win support forrtiagirk from patrons, parents and surrounding
communities. This ability to articulate totpatial supporters a compelling sense of the purpose
and importance of female education came tratterize not only the work of Mary Lyon and
Zilpah Grant, but also #t of Sophia Sawyer.

Historian Barbara Solomon has noted 'thoth Grant and Lyon, studying with Joseph
Emerson became the turning point in their ietetllal and social development.” They, like
Sophia Sawyer, had both attended other schoolaradus levels, though Grant was largely self-
taught, and had engaged in teaghschool sporadically to finaa their education. They made
the decision to invest time, money, and intellateffort in Emerson's academy. Perhaps it was
because Emerson addressed his female students "as the equals of men in intellectual capacity.”
The subjects taught at Byfield included philosophy and other collegertetial. Perhaps it
was because Emerson had become widely krfowhis willingness to help young women of
limited means achieve a higher level of educatfon.

It is likely that Joseph Emerson had an atipon Sawyer's life in other ways. Emerson
was a proponent of a religious tradition knowriNasv Divinity, also known as Hopkinsianism,
which was created by Samuel Hopkins, a followedafathan Edwards. According to historian
William Breitenbach, "the Hopkinsian minissepreached energetically on the need for
sacrificing self-interest to the greater geng@dd. By defining sin as selfishness and holiness

as universal disinterestdoenevolence, the New Divinity @ehers denied that there could be
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any acceptable self-love short of werisal love...[, and] they beiked all individualistic behavior

as sinful. The demand that converts willinglyomit to damnation for the glory of God is

pointed to as the ultimate expsem of the Hopkinsians' commitment to selflessness.” True acts
of holiness were acts tdlisinterested benevolence.”" Mirgss of the New Divinity movement
"demanded that benevolence be impartial anaidisested, not uniatested," and taught that "a
person had an obligation to exercise his beneeelevhere it would do the most good." It was a
movement that emphasized the importance of omnissy work "to bring the rest of the world to

a new level of faith, knowledge, and moralit§*"

Emerson's influence over his students was such that there were likely others that followed
his example. The influence of the New Divinitieas can be seentime writings of Sawyer
herself. Perhaps this idea of disinterddienevolence and the "commitment to missionary
work" led her to make the decision to becomnmissionary. Emerson told his students that each
should "feel her individual responsibility torge her generation accordiro the will of God,"
and they should "Never spend six months ofiftliees] in any way, wthout first considering
whether [they] can benefitéhworld as much by the plan proposed, as by any offier".”

Aside from his religious teachings, Emersorswaen as a father figure by many of his
students, especially since sealeof them were fatherless themselves, including Sawyer, Lyon
and Grant. After Emerson died, Mary Lyon wrtid€Zilpah Grant: "From the difference in our
characters and the dissimilarity in our aims aratives, little union of feeling might have been
anticipated; but on one subjewie all agreed. This was, respectful affection for our
teacher...The epithet éther, which was often applied to him by the pupils, in familiar
intercourse with each other, well expressed ontirsents toward him. In consequence of our
regard to him, our love for our companiansreased. Viewing him as a common parent, we
learned to consider each othersagers.” Lyon further stated thgtie regarded her "residence in
S.(augus) as forming an importamt in (her) intellectal existence" because she "acquired new
ideas of what constituted excelte of character.” As thetfeer-figure for these young women
of little means, Emerson took it upon himself tseafunds on their behalf. One advertisement

for an astronomy lecture statdaat the main purpose was to efsinds "to be appropriated to
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the charitable purpose of aiding pious and indigening ladies in obtaing an education with a
view to qualify themselves for the important business of teacfing."

Emerson imbued in his students the belief thabwledge was desirable principally as a
means of usefulness to others, #mat literary selfishness was asfsi as any other selfishness."
According to his brother, "his object was ma¢rely to have a good seminary of his own, but
also to benefit other teachers, and to raise mplitude more, of the right stamp, and ultimately
fill the land with such seminags and schools.” This was amet of his teachings that his
students took to heart, and it is further evichhin the life and goats Sophia Sawyer.
Ultimately, Sawyer followed the example of Mary Lyon and Zilpah Grant and opened her own
school to continue the tradtn begun by Joseph Emerson. A contemporary of Emerson's wrote
after his death, "his may properly be callggbeentinstitution. For several of his pupils and
many others followed his example in estabhghschools of high order for young ladies. His
usefulness in this respect, has surpassed ttatyodther teacher within the last half centffy."

As a woman of straightened family circuanstes, Sawyer had much in common with
Lyon and Grant, as with other women who becaareer teachers at this time. Like Sawyer,
Lyon and Grant put themselves through schiyoh combination of charity, common school
teaching and other labors. Like Sawyer, theégrated Byfield as experienced teachers in their
mid-twenties. Lyon and Grant may also havediged as Sawyer did from Emerson's practice
of employing needy but experiencsiidents as assistants whhey attended the school. By
this means students not only afforded their etioea but effectively acqred an apprenticeship
in operating academies of their own. Both Lyowl &rant eventually adopted similar systems
for needy students at their own institutiéns.

Unlike Lyon and Grant, however, Sawyer diot pursue her career ageacher in New
England. As early as 1821 Sophia Sawyer &agfttrying to find more permanent teaching
position than those she had previously held was considering a move to Morgan County,
Georgia, to accept a position that paid two hundithrs a year as well as board. She also
considered it a good risk because there was rgpimigreat demand in that place,” which meant

there would be other opportungiéor employment if the schodid not work out, and "the
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country is favorable to healthIh this letter to her benefactaloel Raymond, Sawyer frequently
mentioned her lack of money. In fact, she waable to pay the postage to mail the letter.
However, she also wrote, "l hope my trials hde@ae me good. | find is a poor way to sit and
cry and think myself forsaken. | resolve totde best my circumstances allow, and trust the
Lord who has indeed been a father to fffe."

Sophia Sawyer's willingness to travel todBga to accept a teaching position is further
evidence of her independent nature. This aear@nt never came to fruition, but, in an equally
bold step, Sawyer made the decision to becamméssionary teacher. Perhaps she made this
move in part because she failed to find a satisiry position in New England. She wrote of an
effort to try to find a position as a teacher thidiher was not successbr proved of short
duration. A lack of family ties may also habveen a factor in Sawyer's decision. Grant
supported a widowed mother, and Lyon kept hdasa brother for some time, while Sawyer
seems to have had no such ties of family obligation. Beyond these circumstances, Sawyer may
also have been animated by ambition or byinflaence of her mentor. She may have been
influenced by the frequent appeals for missionahaswere read from the church pulpits and
printed in journals and missionary biaghies during these years. Whateercombination of
reasons, Sawyer had decided by 1821 to apply to the American Board of Commissioners of
Foreign Missions (ABCFM) to serve as a teaffier.

The early communications beten Sawyer and her advocates and the Board show her
assertiveness and impatience vdtiay. It seems that shelunteered for service in the
Sandwich Islands sometime in 1821, but had not had a response from the Board by the next year.
Her cousin and mentor, Asa Burnham, wrote #fwat was "now heartily deous of going to the
assistance of any mission among the Aborigind$ie Board responded on January 10, 1823
with a request for testimonials and gave Sawgre that she would be accepted by them. In
February 1823, Burnham again wrote to the Board on behalf of Sawyer and stated that "her

reputation in this viciity as a teacher of youth is eviderthat she has an aptitude for that
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business." Attached to this letter was thguested testimonial, signed by members of the
community, which attested to the fact that Sexwyas "considered as one apt to teach,” "a good
tailoress,” and "a useful member in the missianiffia” When she had not heard from the Board
by March, Sawyer wrote herself to see if they heceived the testimonial. The Board did not
respond until May 8, so perhaps her impatience ned unfounded. Finally, they told her that
they were willing to appoint her as an assistmissionary. She accepted the position and wrote
"l have particularly & renewedly examined mifsan those points to which your clerk so kindly
directed my attention; & feel that in Chrisstsength, | can cheerfullyear the trials of a
missionary life, spend & be spent for the good of ¢hasuls, whom Jesus died to redeem.” Here
is the expression of disirested benevolence thatsigtressed by Joseph Emer&on.

In becoming a missionary teacher, Sawyer resembled many female teachers of a
somewhat later period, such as those studidudtgrian Polly Kaufman, who joined the Board
of National Popular Education amgknt west to teach on the fiteer in the late 1840s and early
1850s. She is also typical of teachers, stubiehlistorian Jacqueline Jones, who went south
from New England in the late 186@#&er the Civil War to teach the newly freed slaves. In both
these later situations, the women tended to beeathe age of twenty-five, were experienced
teachers, and were forced to seek self-suppartighr the death of one or both of their parents.
As Sally Schwager points out in her es¥agilucating Women in America,” “dislocations
resulting from the early death of parenta@pouse, sudden financial reversals, or other
unexpected changes in family status had ardiffieimpact on nineteenth-century women than
they did on men to whom a variety of optidos self-support were available. For women,
teaching offered an alternative to the tradition&ltsan of living as a dependent in the homes of
willing relatives.®

Other social factors also stepthe educational decisions and teaching careers of women
in this era. Schwager pombut that “demographic chargglead begun to alter parental
expectation and the traditional female life cyalesome women in the hill towns of rural New
England and New York even as early as 180rhis was mainly due to the emigration of many
young men to western areas of the expanding cpontio growing cites for non-agricultural

work. The young women left behind had a moféadilt time finding husbands and “parents of
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modest means needed to plan for the supporeafdaughters during thiaterval and, perhaps,
for their entire adult lives.” Women, such@gphia Sawyer, who were older, may have found
the “option of financial suppbthrough marriage...lessvailable (or less attractive)...than
younger and less experienced womé&h.”

In addition to responding to the limitationshadr family circumstances and possibly also
of marriage opportunities, howev&opphia Sawyer seems to have genuinely enjoyed intellectual
activity. Historian Schwager concludes thatlike most nineteenth-century women, whose
social status was in large parfunction of their father’s or husband’s status, women teachers
occupied a position in their communities that was, to some degree at least, a function of their
own occupational goal.” In addi, historian Geraldine Cliffordlaims that “a teaching career
— however brief, and despite the low pay antbtional and physicalbsts — provided women
with a ‘psychic reward unique to their genderClifford describes tk ‘growing self-respect,
autonomy, and assertiveness’ she discoverétkeipapers of young country girls whose teaching
often took them to schools far from their homeS@phia Sawyer proved to be a person of
strong character. Despite the support she recéivedvarious sources, Sophia Sawyer was an
independent woman. Three ofrlsisters and her brother digirly young. In 1833, Sawyer
mentioned having only one relative, a sisternlyibut she never wrote of receiving any support
from her. Forced to find some means of suppgrherself due to the death of her parents and
lack of other family ties, Sawyer turneddne of the few respectabbecupations open to
women: teachingt

Sophia Sawyer chose to teach in schools farfrom home. Her first assignment was to
the Brainerd Mission in southeast Tennesgkere she began teaching in the school for
Cherokee children. Sawyer was now thirty-gears old and she had never been more than
seventy miles from her home. What g&aphia Sawyer the courage to “[embark] among
strangers twelve hundred miles by land™? One péssinswer to this @stion can be found in a
letter to Linda Raymond. Sawyeaguely referred to an incident in which “[her] character was
spoiled the last season [she] instructed the ylmath & children in [theHistrict.” She also

mentioned that “to be dependant (sic.) is tpbrsecuted.” She gave no other details, but this
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event clearly affected her and may have leletodecision to leave Nelngland. Sawyer wrote
longingly of missing her friends, the landscap®] the climate of her former home, but she
never expressed a desire to retumfact, in 1828 she wrote: tlare not return to N.E. where
so much uncertainty would attend my usefulnéss.”

Sophia Sawyer’s decision to become a roisary was also related to her religious
beliefs. With no family ties to keep herew England, she was free to go where she thought
she might be most useful to the cause of sastgs. In a letter to her friend Linda, Sawyer
described the appearance of her studenthanwdond she had grown ttiem. She wrote,

“everyfeatureseems to say ‘teach me to read — le®dto God — | am the workmanship of his

almighty hand — Jesus has died for me & sent yoe teeteach me — | sha@o to heaven or hell

— much depends on your instruction.” In the sdetier, Sawyer expressed her belief that the
Cherokees were “thealdescendants of Abraham” and “will ere long be seen and gathered as
the ancient covenant people. O may the time soome when they & the fullness of the gentile
nations shall be brought in to tf@d of Christ.” This attitudeypifies the New Divinityites idea
that Christians were "ambassadtwr<hrist, responsible for helping bring the rest of the world

to a new level of faith, knowledge, and moralitySophia Sawyer was ready to go forth as an
ambassador for Chriét.

Several factors converged in the lifeamf ordinary young woman brought up in the rural
landscape of New England that ultimately made her life rather exceptional. Sophia Sawyer, the
youngest daughter of a farmer who died leavingwith no means of support, began to do what
others in her position did. She turned to friemasghbors, and relatives for what support they
could give. She used her limited educatiobegin to gain some economic means by teaching
school, but she was not satisfied. The psychi@rds identified by Clifford were starting to
stimulate her to achieve more. She pushesgétieto attend, first New Ipswich Academy, and
later, Byfield Seminary, despite a self-admitted latkrevious intellectual ability. Sawyer was
already a religious person when she encoedtédre Rev. Joseph Emerson, but his influence
made her much more so. There are changegs wriiteng from this periodhat reveal a deeper

2 Sophia Sawyer to Zilpah Grant, letter dated 3 Au@884, Zilpah P. Grant Banister Papers, Series A,
Correspondence, Mount Holyoke College Archives and Special Collections. Sophia Sawydat@aymond
Ward Kingsbury, 12 February 1825. ABCFM, 18.3.1, \&IPpart 2, Sophia Sawyer to Jeremiah Evarts, 27
September 1828.

3 Sophia Sawyer to Linda Raymond Ward Kingsbury, letter dated 24 May 1824, Di€dtiehtion,
William Clements Library, University of Michigan. Porterfield, 18.
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faith and commitment to the idea of self-shcei, as well as a paya who is gaining more
knowledge. Like other men amebmen motivated to become missionaries, Sophia Sawyer took
a giant step outside of the nofar her rural community and decided to sacrifice herself for the

good of a group of people who needed to be saved.
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CHAPTER 2
MISSIONARIES AND NATIVE AMERICAN EDUCATIONAL OPPORTUNITIES

"You have appeared in our full councWlVe have listened to what you have
said, and understand it. We are glade¢e you. We wish to have the schools
established, and hope they will begreat advantage to the natidfi."

When Sophia Sawyer applied to bmesionary for the American Board of
Commissioners for Foreign Missis (ABCFM) in 1821, the organizan had been in existence
for eleven years. This mission station in Bead, Tennessee had bestablished in 1816. The
ABCFM was not the only organization to sendsmnaries to live and work among the Indians
of the Southeast. They were also not the oaigirs of the idea to usglucation as a means of
civilizing the Indians.

From the time that European colonists set foddorth America, one of their main goals
in dealing with the Native Americans was toesshem from their sage, heathen ways and
convert them into civilized Chstians. However, early effertiuring the Colonial era were
sporadic and met with little success. é&sly as 1743, a new method was proposed. Rev. John
Sergeant proposed the establishmentrmobaual labor boarding school in Stockbridge,
Massachusetts. The school would includermfahere the studentgould receive hands-on
training, and it was modeled after the Irish chasithiool system. The plan was never realized
due to the death of Sergeant, but in 1E&azar Wheelock, founder of Dartmouth College,
opened Moor's Charity School in Connecticut. Pplan at Moor's was to take in Indian boys
and girls, teach them the work associated widir thender roles, and send them back to their

tribes as missionaries. The program was basealmodel community idea, which had its roots

" This quote was from the Principal Chief of the Cherokee to Rev. Cyrus Kingsbury in Octobeft&816
Kingsbury laid out his plans for a mission station among the tribe. Quoted in ReDJGhoules and Rev.
Thomas SmithThe Origins and History of Missions: A Recordted Voyages, Travels, Labors, and Successes of
the Various Missionaries, who have been sent Forth by Protestant Societies and Churches taEvhageli
Heathen(Boston: Gould, Kendall, and Lincoln, 1837), 345.
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in the Colonial missionary efforts, and comsgsof a husband and wife who would teach the
children both in and out of scho®l.

Even before the Revolutionary War hadled, George Washington was concerned about
relations between Anglo-Americans and Indianslorth America. He proposed a boundary to
separate the two groups and peghapoid warfare. After the Relution ended, various treaties
were passed between the trila@sl the new government, but thedties were not enforced.

After Washington became president in 1789, hheppsed the establishment of official U.S.
government trading houses on tribal lands as a snefanender[ing] tranglity with the savages
permanent by creating ties of interest.” When tgeslation went into efct, it provided for an

Indian agent to be assigned to each tratimgse. In 1796, Benjamin Hawkins was assigned by
Washington to be "'Principal Temporary Agentlizdian Affairs South of the Ohio.”" Hawkins'
appointment was far from temporary for he continmeithis role for twenty years. He went to

live among the Creeks and appointed an assistant who went to live among the Cherokees. After
two men served for short periods, Hawkins apgalrReturn Meigs in 1801, and he served in

this capacity until he died in 1823. Hugh Montgomery succeeded Meigs and was the Cherokee
agent until the removal of éhCherokees occurred in 18%8.

Washington's Secretary of War, Henry Knaas concerned abouetty violations on
the part of white settlers and the United Stgtmgernment. A new treaty, the Treaty of Holston,
was negotiated and signed with the Cherokees lgr2Ja791. This treaty forced the Cherokees
to cede land in eastern Tennessee to the United States to prevent friction between the Cherokees
and white settlers. There was one other impoxantponent of this treaty which stated "The
Cherokee Nation may be led to a greater degfeerilization, and to become herdsmen and
cultivators, instead of remaining in a statéohters, the United States will from time to time
furnish gratuitously the said natigvith useful implements of husbandry”™

When Thomas Jefferson became presideh801, he utilized both the legislation
providing for Indian agents andefireaty of Holston to providenancial assistance for those
attempting to establish schools among the Cherokee. Benjamin Hawkins used these funds to set

> Robert F. Berkhofer, Jr., "Mod&ions for the American IndianAmerican QuarterlyVol, 15, No. 2,
Part | (Summer, 1963): 176-178.

8 Joel SpringThe Cultural Transformation of a Native American Family and Its Tribe 1763-1995 A
Basket of ApplefMahwah, New Jersey: Lawrence Erlbaum Asastas, Publishers, 1996), 20-21, 25. William
McLoughlin, Cherokee Renascence in the New Rep(Blinceton: Princeton University Press, 1986), 42-43, 47,
318.
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up schools to teach Cherokee women domesilis §ke spinning and sewing. Men were taught
farming and husbandry methods. Agents also pteththe use of maradtured goods to the
Indians. Hawkins was especially instrumeiriaieaching the Cherokees how to raise cotton and
produce clotH®

According to Joel Spring, ihintroduction of cotton culterby Hawkins created social
classes among the Cherokees. The best examities @fan be seen the story of the Ridge
family. In autumn 1796, Sehoya Ridge was ona gfoup of women taught to spin and weave
by Hawkins. When the Cherokee men returned from hunting, Sehoya's husband, known as "The
Ridge," found that she was able to make mooeey in the production of cotton cloth than he
was in hunting. With Hawkins' encouragement and promise to provide them with spinning
wheels and looms, The Ridge decided to become a cotton farmer and give up hunting. By the
1820s, The Ridge was wealthy enough to build aela#gnerican-style, two-story house that was
described by government official Thomas McKenney: ™it resembled in no respect the wigwam
of an Indian, it was the home of the fEmtch, the scene of @ty and hospitality.”

The first suggestion for a model school lmthamong an Indian tribe came in 1799. The
Chickasaws requested such an institution ftbenNew York Missionary Society "to teach the
tribe agriculture and tradesAlthough lack of funds prohibitetthe creation of the model school
for the Chickasaws, Gideon Blackburn, a Presbyterian minister in Tennessee, was successful in
developing the first boarding schabkt was actually within the bounds of the Cherokee tribe.

He began trying to amass the financial bagkiecessary in 1799 but did not receive support
until 1803 when the Committee on Missions fa Bresbyterian General Assembly approved
funding for the school "as an introduction to tlaice of the Indians, to conciliate their
friendship, & to prepare the way for exteresivsefulness among them at a future day."
Blackburn also appealed personally to Presid’ homas Jefferson for funding. Jefferson
responded by appropriating three hundred doftars the money allcated to the Cherokee
agency. Blackburn also raised funds by appgdb churches and their congregations for
contributions to his projedf salvation and civilizatiofl®

7 Spring, 50. McLoughlinCherokee Renascen@s.

8 Spring 25.

9 Spring, 25, 48.

8 Berkhofer, "Model Zions ," 178-181. Spring 47. McLough@herokee Renascends6. Francis Paul
Prucha,The Great Father: The United States Govezntrand the American Indians, Vo[Llincoln: University of
Nebraska Press, 1984), 146.
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Next, Blackburn had to secure the approvahef Cherokee chiefs, which was granted in
October 1803, probably because Blackburn didmention religious conversion or manual labor
on a mission farm. A site was chosen in thetledized part of tke tribe along the Hiwassee
River in southeast Tennessee. The schpehed its doors the following spring and soon
enrolled twenty-one students. The school day packed with instruction, prayer, meals, and
some play, but the school did not include a faorthere was no manual labor training. The
children were given American clothes, foatid names. By 1806, Blackburn's school was
successful enough that he was able to open a day $¢hool.

At the same time Blackburn was working targe support for his efforts, the Moravians
sent missionaries to live among the Cherokee®rithwest Georgia. The Moravians wanted to
establish a compound for Christiaanverts to live in and, asigport grew, then a school would
be built. However, the Cherokees wanted a school first. Many of them had come to see the
economic advantages of familiarity with the auss and language of whites and wanted to allow
their children to become educated in a sclstreictured like a white school. In 1800, the
Moravians opened a station on land dondedames Vann, a wealthy mixed-blood Cherokee
leader, in northwest Georgia. By 1803, the Cherokee leaders were becoming impatient because
the missionaries had not started a school, aadnissionaries were becoming impatient because
they had not converted many Cherokees. &tpbint in their mutual frustration, Gideon
Blackburn arrived and proposed opema school of his own so Clod&ee attention shifted to his
school. The Moravians did finally open a schiool804, but there were only eight students.

The efforts of the Moravians and Blackburn weneall-time in comparison with the large-scale
operations of missionary groups tiegan to form in the 18165,

One such group was the American Boaf€Commissioners foForeign Missions
(ABCFM), which was created in 1810 with the fof&"establish[ing] shools in the different
parts of the tribe under the missiopdirection and superintendss for the instruction of the

rising generation in common schoeélning, in the useful arts ofdifand in Christianity.” The

81 Berkhofer, "Model Zions," 178-181Cherokee Renascendsl.

82 McLoughlin,Cherokees and Missionaries, 1789-1§B@w Haven: Yale Unersity Press, 198413,
26, 43-45, 47, 102-104. Spring 65, 69. Both McLoughlin and Spring relate a story surrounding the chaice for th
location of the Moravian station. Both James Vann and John McDonald, a white trader married to a mixed-blood
woman, wanted to donate land for the station. McDonkdtbwas in Southeast Tennessee, while Vann's was in
Northwest Georgia. The Moravians reportedly wrote the two names on slips of paper and putthain i@ne of
them drew out a slip, and it said Vann so that is where they decided to locate the station. It was not unusual for the
Moravians to use such a lottery to make decisions. Téesoned that it was God's way of giving them a sign.
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ABCFM has its roots in the gatheringsaofjroup of young Williams College students who
began meeting beside a haystack in 1807. &le=ss than auspicious beginnings led to the
formation of the Brethren. Among the eamgmbers were Samuel Mill, Gordon Hall, and
James Richards who all shared the goal of sprgachristianity. In 1808 a few others joined
the group and they recorded their main goal: "The object of this socidtheha effect, in the
persons of its members, a mission, or missions to the Heaff{ens."

The organization spread to Andover Seminahen several members started there upon
graduation from Williams. Finally, in 1810,elyoung men could no longer be patient and
decided to petition the Genersdsociation, a meeting of Congedgpnal ministers in Bradford,
Massachusetts on June 27. Four membersedBtathren presented a document that included
their reasons for wanting to become missionarlealso included the following questions:
"Whether...they ought to renounce the object of rorssias visionary or impracticable; if not,
whether they out to direct thiaattention to the eastern or stern world: Whether they may
expect patronage and support from a missiosacyety in this ountry, or must commit
themselves to the direction of a European spcatd what preparatory measures they ought to
take, previous to actual engagement.” Aesalt of their petition, the General Association
decided to create the Board@dmmissioners for Foreign Missiemvith nine members. The
Board officially met for the first time on September 5, 1810 in Farmington, Connecticut and
included the Governor of Connecit¢c John Treadwell. Dr. Samuélorcester, an early leader of
the ABCFM, who was instrumental in its success, was also pfésent.

Although these young men were certainly not the fifgheir time to have an interest in
becoming missionaries to thedtlken, their action "providedehmmediate stimulus for the
inauguration of American missions abroadhe first ABCFM missionaries departed for
Calcutta in February 1812. &lgroup consisted of two single men and three couples, and they
did not arrive until the summeif 1812. There had been sonmncern about being able to fund

the missionary effort, but the Board managethtse six thousand dollars in three weeks,

8 Clifton J. Phillips,Protestant America and the Pagan World: The First Half Century of the American
Board of Commissioners féoreign Missions, 1810-186Q0Cambridge: Harvard University Press, 1969), 25.
Choules and Smith, 234-235.

8 Phillips, 20-21. Choules and Smith, 237.
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presumably through very persistent fundirggsefforts. Between 1815 and 1819, the ABCFM
sent missionaries to Sri hka, Hawaii, and Palestiffe.

Historian Charles Maxfield Isaargued that the Board was created because these men saw
"the missionary movement as a sign of, amecessary preliminary to, a this-worldly

millennium, which would come, 'ndily miracles, but by means.™ In other words, they saw it as
a sign of the second coming. "Christian unionfld/peace, the world-wide spread of the
Gospel, and an increase in human happiness, allesgns of the coming kingdom." According
to Maxfield, "the Board also advanced the ideaevery human being you see a brother or a
sister." The missionary movement was opposeddism.” They were concerned for their

fellow human beings who were suffering in ignararand "for the eternéhte of other human
beings. %

Dr. Samuel Worcester was the pastor of the Tabernacle Church in Salem, Massachusetts
when the ABCFM was founded. He was one ofitigéviduals consulted by the Brethren before
their appeal to the General Association. Warresas elected as the corresponding secretary at
the first meeting of the Board in 1810 and was a member of the Prudential Committee, which
was the governing body of the Board. Worcestas important in garnering support, both
emotional and financial, for their early missionpafforts. In the Board's "Address of 1810,"
Worcester reminded observers "The Redeemeraunt...gave it in special charge to his disciples
to 'go into all the world and preach the gospedvery creature.” In January 1821, Worcester
decided to visit the missionaryasibns in the Southeast in attempt to improve his health.
However, his health continued to fade, andlieel at Brainerd on June 7, 1821. This was the
same year that Sophia Sawyer first appéiec missionary, and by 1821 the ABCFM had seven
missions with nineteen stations. There were twenty-three ordained ministers out of a total
number of eighty-three missionasi. The Board spent aboutyithousand dollars to establish
and support their missionaries and had over thimyisand dollars on reserve. Contributions

and the number of volunteer missaries continued to grot.

8 phillips, 22, 34-35. Charles Maxfield,"The 'Reflefiience’ of Missions: The Domestic Operations of
the American Board of Commissioners for Foreign Missions, 1810-1850," (Ph.D. DissertationThedbogical
Seminary, 1995), 76, 78-79.

% Maxfield, 78-79.

87 william Ellsworth StrongThe Story of the American Boafidew York: Arno Press and the New York
Times, 1969), 148, 161. Maxfield, 72, 78. 82-83, 85. Harris E. Starr, "Samuel Worcester, 177Qt82bAry
of American Biographfase Set. American Council of Learrigokieties, 1928-1936. Accessed online in
Biography Resource CentdFarmington Hills, Michigan: The Gale Group, 2004).
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Another figure important to the growth andteess of the ABCFM was Jeremiah Evarts.
Evarts is recognized as a foundéthe Board because the Brethralso consulted him before
they went before the General Association. EViaetgan his career as aviger in Connecticut in
1806, but in 1810 he became the editor ofRhaoplist which was a religious magazine of the
Congregationalists. He was ckaosas treasurer of the Board in 1811 and as a member of the
Prudential Committee in 1812. Evarts was only thiye at the time and has been described by
Maxfield as a "transitional figure between thdax generation of American Board founders and
the younger generation of first missionarieEvarts became the corresponding secretary upon
Worcester's death in 1821. In the same yeaR#moplistwas reorganized as tMissionary
Herald, which was dedicated to missionary nelus;, Evarts continued to serve as edffor.

Under Evarts' leadership, the first singlerman were sent out assistant missionaries
for the ABCFM. He was also very involveddefending the Cherokees against removal and in
that capacity made several trips to Washingtdoltiby the government in their behalf. Evarts
also wrote a series of letteagainst the treatment of the Cherokee that were published under the
pseudonym of William Penn. His efforts took a twil his health, and in February 1831 he went
on a trip to Cuba to attempt tegain his strength. Howevdére died on March 10, 1831 in South
Carolina while returning home. Befored&tts died, the ABCFM had undergone a great
expansion. In 1830 the expenditure by the Baarsupport their missionaries was over one
hundred thousand dollars. There were two hundretitwenty five missionaries, six hundred
native teachers, and fifty thousand students in mission sctools.

The ABCFM began as a Congregational orgation that was directed by the General
Associations of both Massaclatts and Connecticut, which determined membership on the
Board. However, in 1812 the Board was transfa into an independent agency incorporated
by the legislature of Massachusetts. At this fithe Board joined with the General Assembly of
the Presbyterian Church angpanded its membership from nine to twenty-four, among which
were to be included eight Presbgin representatives from the middle states. Maxfield states
that "As the first 'national’ benevolentcsety, the ABCFM supportethe development of

cooperative national benevolent si@s.” Not only was the Board involved in sponsorship of

8 Strong, 161. Maxfield, 85-87. H.W. Howard Knott, "Jeremiah Evarts, 1781-1BRtiSnary of
American Biographypase Set. American Council of Learrtgacieties, 1928-1936Accessed online iBiography
Resource CentefFarmington Hills, Michigan: The Gale Group, 2004).

% Maxfield, 92-94, 98, 100. Knott, "Jeremiah Evarts, 1781-1831."
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mission stations, but they also created the Amergiale Society, to help in the distribution of
Bibles, and the American Education Societyjclitgave financial assistance to young men who
were studying to be ministers and, perhaps, ossies. According tMaxfield, these efforts
"brought together Congregationalists, Preshghs, Reformed, and others in varying
combinations to promote the advancemerthefkingdom of God in the United States and
around the world. Not only did they labor the kingdom, but their Christian unity was
interpreted as a sign of the coming millennial kingdom." This is also evidenced in the joint
efforts of Board and Presbytemianissionaries in the Southedst.

The first ABCFM missionary sent tbe Southeast was Cyrus Kingsbury, who
graduated first from Brown and then Andové&ingsbury was classmates at Andover with
Adoniram Judson, one of the first missionaseast to India by the ABCFM. After his
graduation from Andover in 1815, Kingsbury wadained as a missionary and was soon on his
way to the Southeast to scout a suitable site foisaion to the Indians there. On his trip south,
he stopped in Washington and met with Presidames Madison and appealed to him for
assistance in this venture. William McLoughlip&ins that Kingsbury aged that "The Board
would supply and supervise the volunteer workforce of this benevolent bureaucracy if the
government would provide the funds for 'the &oecof suitable buildings and for providing
those implements of husbandry and the mechanic arts' which are essential for a 'respectful and
useful' vocational education. It was a projatdlto 'national interest and national happiness,'
and 'probably no other means could be so suadBssmployed to prevent the recurrence of

expensive and bloody Indian wars." Kingsbury lgistsupport, and Secretary of War, William
H. Crawford, instructed the Indian agent &ect a comfortable school-house, and another for
the teacher and such as may board with him,c¢h part of the nation as will be selected for the
purpose.®

Kingsbury chose a site for the station on ldodated by John McDonald, a white trader
who had tried earlier to donate his land to thedt@ns. Within a year of being established, the
station consisted of "four small log buildings'twplans for additional buildings. There were
twenty-six Cherokee students attending sch&yl.the spring of 1818, when Jeremiah Evarts

visited the station, there wererfip-seven Cherokee children attémglschool, including fourteen

% Maxfield, 80-82.
1 Spring, 66-67. W.B. Morrison, "Diary of Rev. Cyrus Kingsbu@tironicles of Oklahoma, no. 2 (June
1925), 152. McLoughlinCherokees and Missionaries05, 110, 135. Choules and Smith, 44. Prucha, 147, 149.
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full-blooded Cherokees. This is how Jeremiah Evdescribed the sceaeBrainerd when he
arrived:
It was on a Friday evening, th® Bistant just after sunset, that | alighted at the
mission-house. The path which leads to it from the main road passes through an
open wood, which is extremely beautifulthis season of thyear. The mild
radiance of the setting sun, the unlaolsolitude of the wilderness the
pleasantness of the forest, with &l $pringing and blossoming vegetation, the
object of my journey, and the natumedadesign of the institution which | was
about to visit, conspired to render tloese solemn and interesting, and to fill the
mind with tender emotioris.

During his visit, Evarts observele students and wrote, "Atening prayers, | was forcibly

struck with the stillness, order, and decorunthef children.” Evarts also wrote "If all the
members of the board could hear the prayersiwduie daily offered in their behalf at this

station; and if all patrons andmtributors could hear the thank&ich are returned to God for
their liberality...if all these thingsould be seen, one may safphgdict, that the exertions and
sacrifices of the friends of ssions would be increased fourfold." By the end of school in 1819,
there were fifty male anthirty-three female students.

By 1817, there were three religious denortiores operating mission stations among the
Southeast Indians: the Moravians, the Presiajts - represented by Gideon Blackburn, and the
Congregationalists - peesented by the ABCFM missionaries. In 1801 the Congregationalists
and the Presbyterians had agreednite in their missionary efifts on the frontier because there
was no Congregational association located énSbutheast while there was a Union Presbytery
of East Tennessee. The Presbytery in Tesee was visited by the ABCFM missionaries and
provided more local support for the station. In 1819, the Baptists established a permanent
mission station in Southeast Tennessee on the Hiwasee River, but in 1827 Evan Jones, a Baptist
minister, began an itinerant preaching circuit where he madeatopportant towns and held
four day camp meetings. The Baptists waweas successful as the ABCFM in terms of

educating students; they only opened three schdtdsvever, they were more successful in

92 Choules and Smith, 345-346.
20 Choules and Smith, 345-346.

46



terms of the number of converts. Anothdigieus group that was even more successful in
converting Cherokees to Christianity were fihethodists. They did not officially assign a
missionary teacher to work among the Cherokedt 1822, and it was another year before the
first circuit-riding minister was serit.

Thomas McKenney had been appointed firdghassuperintendent of Indian trade in 1809
and then served as the head of the Officemdian Affairs from 1824 to 1830. McKenney is
important to this discussion of Indian educatbecause he believed education was the key to
civilizing the Indians. He viewed them as children who should be protected from the corruption
of vices introduced by white settlers. Maley was one of the first to propose that
southeastern tribes could only be protected by ngpthem west of the Mississippi. As early as
1816, McKenney became interested in educa®a means of culturaansformation as
opposed to trade. He was also involvedanvincing Congress to pathe Civilization Fund
Act, also known as the Education Act, in 1819.

The Civilization Fund Act of 1819 allocated t#ousand dollars a year "for the purpose
of providing against fuhter decline and final extinction of thedian tribes adjoining the frontier
settlements of the United States, and for introducing among them the habits and arts of
civilization." The legislation "athorized the president to 'efap capable persons of good moral
character, to instruct them [Indians] in the moflagriculture suited ttheir situation; and for
teaching their children in reading, writing, and arithmetic.” Thomas McKenney approved the
use of these funds for the subzing of missionary groups ithe creation of schools and the
means of instructing Indians in agriculture arder domestic tasks. Subsequently, new treaties
were negotiated with tribes, and they includesldppropriation of money to missionary societies
for these purposés.

The educational strategy of the ABCFMmt@long with the government’s desire to
civilize the Cherokee IndiangJsing money allocated from tleducation Act and funds they
raised themselves, the American Board estiadtissleven mission statis in northern Georgia
and Alabama and southern Tennessee. A majiritye money from the Education Act went to

% McLoughlin,Cherokees and Missionariek10-111, 150, 153-154, 163-164. Joyce B. Phillips and Paul
Gary Phillips, eds.The Brainerd Journal: A Mission to the Cherokees, 1817-1B&®oln: University of Nebraska
Press, 1998), 84-86, 464.

% Spring, 26-27. Prucha 141, 148-152.

a7



the ABCFM. In 1819, Dr. Samuel Worcestene of the members of the Board, wrote to
McKenney "We should find no difficulty in apphg immediately and with good effect, the
whole $10,000 appropriated by Congress." The ABGHKd not receive all of the funds, but
their operation was large enough that they could speat all of the moryen their missions of
the Southeast.

Historian Robert Berkhofer has noted tha bond between the clolrand state in the
civilization process "was mutually advantagetuboth parties: #missionary societies
received some money to suppitrt secular side of their sitans and the federal government
obtained civilization agents kiw cost...Such an arrangemesaved the government money,
moreover, through sharing costs. In this dede missionaries received some federal money
and moral support, the Indians supposedly akthicivilization," and the government leaders
salved the American conscience while they ldop@on to acquire native lands no longer needed
by their transformed inhabitants." This arrangement blurred the lines between church and state
as policy makers shared with missionattesidea that civilizing the Indians included
Christianizing thent®

The missionary societies and the government policy makers each had their own agenda in
this attempt to civilize Native Americans. Bhofer has suggested that for the government
"Expansion could be achieved witlonor if the United Statesfered American civilization in
return for native lands.”" Missionary groussamed that Indians would see the inherent
superiority of "the American Way of Life" and bwld see it in their skinterest to adopt the
habits and beliefs of the (good) White Ameriedter a brief demonstration.” Both sides were
willing to allocate increasing amownodf money and numbers of staff to achieve their ends but
with results that were not much more successful than earlier éfforts.

One important development with regatdsducation of the Cherokees was the
development of a Cherokee alphabet by Ge@gess, otherwise known as Sequoyah, in 1821.
He could not read or speak English, but "up@mreng the idea of an alphabet, he actually
devised on of eighty-six charactewith a symbol for every Bgble of the Cherokee tongue.”

% Robert F. Berkhofer, JiThe White Man's Indian: Images of the American Indian from Columbus to the
Present(New York: Vintage Books, 1978), 144, 149. McLoughtderokees aniissionaries33-34. Spring
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The principles of the alphabet could be learimedas little as three days and quickly spread
throughout the tribe so that withihree years half the tribe wld read their own language.
While there is no evidence that the missionaries tlisdilphabet in theschools, it did become
a useful means of reaching a larger numbegreaiple, especially aft&Samuel Worcester and
Elias Boudinot became involved in creating a printing pt¥ss.

Rev. Samuel Worcester was a nephew of thar@s first correspondg secretary of the
same name. He had graduated from the Uniyes$iVermont in 1819, after learning how to set
type from his father. Worcester then attetidndover and graduated in 1823. Two years later
he was ordained as a minister and married @m a classmate of Sophia Sawyer's at Byfield
Seminary. The newlyweds departed for Brainehere Worcester served as supervising
missionary for two years. Worcester's ingtii@ linguistics and>gerience with printing
sparked his interest in moving to the newitawf the Cherokee Nation, New Echota, in 1827.
Elias Boudinot, an influential mixed-blood Cherokems interested in establishing the national
press for the Cherokees in that town. Wameeactually petitioned the ABCFM for permission
to make the move and establish a new missidiostthere. He was also able to gain their
support in building a new house valued at ovatabn hundred dollars, which served as the
Worcester home, the mission station, and the @ifise. Despite the fact that Worcester
established a mission station in New Echota pnimary efforts were concentrated on the
translation and of religious works into Cheeek Historian Kim Macenczak has estimated that
14,650 copies of eight publicatiomsre printed, "in addition tthe regular printings of the
Cherokee Phoenjkwhich was the nation's newspaper.

Historian William McLoughlin has a differenpinion of how the creéen of an alphabet
affected the Cherokees. Despite the involverné®amuel Worcester itmanslating and printing
documents in Cherokee, McLoughfeels that the missionaries weret necessarily pleased that
a written language was created. They probualayld have preferred that the Cherokee language

were to die out. As it was, the Cherokee goventrhad adopted English ds official language

1% strong, 40. McLoughlinCherokees and Missionarieb84-185.
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because many of the leaders were mixed-bledasspoke English better than Cherokee.
Another problem, from the missionary pointwéw, was that the new language actually
decreased dependence on the missionaries thassse&Cherokees of any age or educational
level could easily learn to write in their olanguage, which they began to do fervently. The
Cherokees saw the alphabet as a meanseshlion. The Sequoyan alphabet, according to
McLoughlin, "became virtually a code to saistthe traditionalist community beyond the
perception of the authoritiesed or white." One of the ABFM missionaries, Reverend Isaac
Proctor, wrote in 1825 that "letts in Cherokee are passing indifections' and nothing is in 'so
great demand as pens, ink, and paper," a dewvelot that Proctor saw as working "against
English schools?

The issue of the alphabesalhighlights the issue ofriguage in terms of the mission
schools. After Jeremiah Evarts visited Brainerd824, the Board determined that students in
both Cherokee and Choctaw mission schools wouldlbght in their natie language initially,
"that they might become more quickly civilizédThere is no evidence that this actually
happened. In fact, many missionaries complaiof the difficulty in attempting to learn
Cherokee. Sophia Sawyer, hefsildicated that it was a pblem. The earlier Moravian
missionaries also had difficulties with the langaid&gurrier. They came to believe that teaching
the children English would help lead to theesgat of religion, and "the Cherokees who refused to
learn English were in all senses irredeemable and doofted.”

One missionary that did learn the Cherokeguage was Rev. Daniel S. Butrick, who
arrived at Brainerd in 1818. c&ording to McLoughlin, "He left # comfortable life at Brainerd
mission soon after his arrival andmtéo live in a smoky cabin with a full blood family in order
to learn Cherokee" because "he firmly betidthat only by learning the Cherokee language
could the missionaries truly perform their taskther missionaries complained of the lack of
words in the language, but Butrick wrote "thisdaage exceeds all my former expectations in

richness and beauty." He later succeederhimslating the New Testament into Cherokée.

when they get here!” Quoted in: Carolyn Thomas Foreman, “Miss Sophia Sawyer and Her &tiroaicles of
OklahomaVol. 32 (Winter, 1954-55): 395.
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Despite the interest of two missionaries ia @herokee language, timtial plan created
by the ABCFM was to draw Cherokee children avirayn their native culture and teach them in
a boarding school. They would be educateinglish; boys would ab be taught farming
skills; girls would learn housekeieg skills. It was hoped th#tte influence of educating the
children would eventually sprealroughout the tribe. In 181X®yrus Kingsbury, one of the first
representatives of the ABCFM in the Cheroke&idtewrote, “Those who will be first educated
will be the children of the half-breeds and thedieg men of the nation.... [O]n their education
and influence the character of the natigh very much depend.”Historian William
McLoughlin has pointed out that the missioerarof the ABCFM “seemed unaware of the
damaging ethnocentrism embodied in their deitgation to teach only in English. Their
missionaries made little effort to learn Cherokéequickly became apparent that children of
mixed-blood parents who spoke English in their hemvere able to learn rah faster than those
from Cherokee-speaking homes. Soon the Htimixed-bloods to full-bloods in American
Board schools was three to one, the erapbsite of their propodn among the Cherokee$™

All of the missionary groups who had stati@mong the Indians had address the issue
of language in their schools. The Moraviarsed English in their schools and were not
interested in learning Cherokee. In fact, theyiSted that virtually no adt white had ever been
able to learn the language so as to speak inflyie.[and] they were appalled to find that the
Cherokees had no words that could representaheepts of sin, repentandergiveness, grace,
redemption, perdition, damnation." Presbigemissionary Gideon Blackburn also relied on
English in his schools where he used bilingual students as translators and hoped they "would
spread the message to their people." Ewaed, the Baptist missionary, was interested in
learning Cherokee. He knew English, Welkatin, Greek, and Hebrew, "but he found
Cherokee very difficult to master¥When he heard that Butriekas trying to learn the language,
Jones wrote to him, as well as Samuel Worceatmut learning it himsklbut "it took Jones
almost a decade to learn the language well enough to preach in Chéfbkee."

One way that missionary teachers overcaredahguage problem was by using bilingual

students to translate for them. The PresipmieBaptist, and ABCFM missionary schools all

%2 Henry T. MaloneCherokees of the Old Southens: University of Georgia Press, 1956), 98.
McLoughlin, Cherokees and Missionariek35. William G. McLoughlin, Walter H. Conser, Jr, &the Cherokees
and Christianity, 1794-1870: Essays on Acculturation and Cultural Persistétleens: University of Georgia
Press, 1994), 66.
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relied on the Lancasterian system. Accordmgistorian Ronald Rayman, "The fundamental
premise of Lancaster's system revolved arauads public education utilizing older or more
advanced students, or 'monitors," as instrgctoNot only was this efficient and inexpensive
because large numbers of students could be téygbrie teacher, it was also extremely effective
in inculcating civilizaion and culture among the Cherokee stugle Some people referred to it
as a factory system of learning. Joseph Lancastated the method for English charity schools,
but he himself favored its use in Indian schodisfact, Lancaster coitkered writing a version

of his textbook for these schools. AccordindRayman, Cyrus Kingsbury was successful in
soliciting support for the first ABCFM mission besauhe argued "persuasively that the popular
Lancasterian plan offered prospects for sign@alcesses in educating American Indians.”
Rayman described the organization of the schotili;way: "Kingsbuy reported the formation
of groups of students -"companiesthder the supervisioof monitor "captains,” an indication of
the school's discipline patterned after a militagdel. Under the tutelage of the monitors, who
had received preliminary insttion from the white missionass, students first learned the
alphabet, and printed letterssand with sticks to save on the use of expensive paper. From
those rudimentary beginningstpdents advanced to writing on slates, and finally readfig."

In some respects, the Cherokees were acttiadlpetter linguistsecause many of them
were able to master Englis®pring notes that the wealthier members of the tribe saw that
"bilingualism was important in commerciaatrsactions and in dealing with the U.S.
government...In addition, bilingualism contributedih@ social class differences within the
tribes...[and] literacy in Englisappeared to enhance the power of mixed-bloods over full-
bloods who spoke no English." As evidewncé¢his, in 1817 the Cherokee National Council
passed a law, written in English, creating a Nati@wanmittee, which would keep its records in
English°®

The subject of language acquisition in theef@lkee tribe is closely tied to whether one
was full blood or mixed-blood. Those Indians who were genetioakyhundred percent of
Cherokee descent would be known as full bloodslewhixed-bloods had some degree of Euro-

1% McLoughlin, Cherokees and Missionarie®4, 67, 157.
197 3pring, 29. Macenczak, 106-107. Ronald RayniJoseph Lancaster's Monitorial System of
Instruction and American Indian Education, 1815-1888story of Education Quarterl{Winter 1981): 106-107.
108 H
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American heritage. Mixed-blood children oftesutted from the marriage of a white trader who
married a Cherokee woman, but very seldoomfia white woman marrying a Cherokee man.

While in other cultures the full-blood indoials might be considered more genetically
pure and more powerful, among the Cherokees drat tibes in the United States it was the
mixed-blood individuals who garnered more powklistorian Devon Mihesuah describes this
development: "Progressive Cherokees gainedsacto high positions in the tribal government
and controlled the annuity payments from fisderal government for past land concessions.
They purchased black slaves, developed thefagss, and amassed personal wealth. They
were economically successful because they wegeisitive, educated in the ways of white
society, and aware of the importance of lomgrt@lanning. Furthermore, because of their
appearance and ability to spdaikglish, the mixed-bloods could better communicate with
whites." For example, in 1809 a mixed-blood Cherokee, Joseph Vann, "owned 115 slaves, 1,000
head of cattle, and 250 horséS$’"

The lives of John Ridge and Elias Boudintatp sons of mixed-blood families, can be
examined as examples of how their heritagecdfd them. As described earlier, John Ridge's
parents, The Ridge and Sehoyarevihe first Cherokees to adagitton farming. Their four
children were all born in thelarge Euro-American style home, including John in 1803. John's
father recognized the importanof his children receiving edation in English, and in 1810
John went to the Moravian school&ring Place. He left thistsgol four years later, but began
attending the Brainerd school with his siftamcy in 1817. In that same year the ABCFM
established the Foreign Mission School in @aath, Connecticut for the purpose of educating
foreigners, meaning non-westernefihe Ridge decided to senohi to Cornwall so he could be
educated in more advanced subjects. Tlg®&told Mr. Hoyt, an ABCFM missionary at the
Creek Path station, "he can never be thankfatgh to the missionaries for providing a way for
his son to receive an educatiode says, he wishes him to stay at Cornwall until heaygteat
education and he hopes the Lord will give him a gdezhrt, so that when he comes home, he
may be very useful to his natioh®

John's cousin, Buck Watie, arrived in Cortivieefore him in January 1818. Buck, the

son of The Ridge's brother, Oo-watie, and @@Gkee mother, was born in 1803 in Georgia. He

19 3pring, 46, 72. Devon MihesuaBultivating the Rosebuds: The Education of Women at the Cherokee
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had attended the mission school at Spring RlatteJohn. On his way to Cornwall, Buck
stopped in New Jersey to meet Elias Boudiaog of the benefactods the Foreign Mission
School and head of the AmericBible Society. Boudinot so impressed Buck that Buck adopted
his name and was enrolled at Cornwall as Elias Boudifiot.

The similarities in the lives of Ridge aBdudinot do not end there. Both men were
destined to fall in love with and marry white@men whose fathers were associated with the
Foreign Mission School. John met Sarah Northtiug ,daughter of the school's steward, when
she was helping her mother nurse him badkealth in 1821. When The Ridge arrived in
Cornwall to check on John's health and take lmome, John refused to leave. When Sarah's
parents found out about the romance, they lsenaway from Cornwall, but Sarah's persistence
persuaded them to accept the betrothal. JodrSarah were married on January 27, 1824 in her
parents' home by a Congregational ministet inmediately left fothe Cherokee nation.

Despite the descriptions of John as a welleaded and civilized young man, Cornwall society
was not open to the idea of this mixed-race marri&ge.

Elias Boudinot had left Cornwall in 1822, hopitagattend Andover to become a minister
but poor health prevented this and he regdrto his home. However, he had begun a
relationship with Harriet Gdl, the daughter of one of the founders of the Foreign Mission
School, and they began a correspondence thancetifor almost two years. In 1824, after the
uproar about the marriage of John Ridge tmB&orthrup had barely subsided, Harriet
confessed to her parents that she loved Elias and the two wismedrio Harriet's parents were
shocked and tried to change her mind, but styeareded that "she was determined to become a
missionary to the Cherokees and knew no bettgrtihen as the wife of a leading man of the
nation."” The Gold's refused at first, but Harriegalth began to deteriorate to the point that it
was obvious that she no longer had the will to liznally, they consented to the marriage, but
the plans had to be made in secrecy. Whenstdiscovered that Harriet and Elias were to be

married, Cornwall was again thrown into upheaval. She was burned in effigy and forced to go in

M1 5pring 52. David Thomas, "Elias Boudinot, 1803-18B8¢tionary of American BiographBase Set.
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to hiding. Elias Boudinot and Harriet Gold reemarried on March 28, 1826, and, like his cousin
before him, they departed immatkly for his home in the south?

John Ridge and Elias Boudinot rgenot prepared for the raam of the white citizens of
Cornwall. The two were the epitome of sucdagerms of the missionary goals for Cherokee
students. They were refined, well-educatedng men who had adopted the ways of white
society. According to Spring, John Ridge "realideat neither education nor civilization would
ever, in the eyes of whites, make them equéhn’lindian is educatdd the sciences, has a good
knowledge of the classics, astronomy, math@samoral and natural philosophy, and his
conduct equally modest and polite, yet he is an Indian, and the most stupid and illiterate white
man will disdain and triumph over this wortimdividual." School leaders warned that
Boudinot's marriage to Harriet would close tlo®id of the Foreign Mission School, and that is
what happened in the fall of 1826. The experiasfdeidge and Boudinot ultimately led them to
the understanding that "no matteaw much Native Americanslapted the ways of European
civilization, there would stilbe no peace between the groupstiese two young men eventually
became involved in the removal of their peoplad¢w lands west of the Mississippi because of
pressure from white Amigans in the SoutheaSt!

Shortly after being established beginnind 816, the mission statioms the Southeast
became very important to the ABCFM for one magason. They were the only stations easily
accessible due to their location within the Unitea&t and near available travel routes. Not
only were members of the Board itself ablertake visits of inspection, but also the general
public, who may be more wilig to donate funds, and represdives of the United States
Government, who were also important in fundioggiderations. Government grants of between
two and three hundred dollars were made eachaeyuarthe Cherokee and Choctaw, presumably
on the basis of satisfactory repdinsm these government visité\s a result of Board visits to
the Southeast, in the year 1820rad half of the money spent and half of the missionaries sent
were for the Indians in the United Stat&s.

Another result of visits from the Board meenb was change in structure and procedure
at the mission stations. In 1824 when Jererkadrts visited, he wasegrsed with the progress

of the students and the effortstbé missionaries at Brainerd. However, he also decided to make
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some changes. Historian William Strong has writtext the Board "felt that too much stress had
been put upon merely industriahiming. Instead of maintainireglarge number of farmers and
mechanics...it was determined to leave the Indiamsake their own engagements of teachers in
the arts and to set the missionaries free fragsdldistractions.” Ats it was decided that,
instead of building large missionasyations, several small statiomsuld be created "to spread
out the missionary force as widely as possibté."

After Brainerd, smaller missionary statiomere set up throughout the Cherokee Nation.
By 1827 the Board had a total of seven statiwitis thirty-one peom working in various
capacities such as missionaries, teachers, and &rnmiée characteristicd these stations are
evidence of the new focus of the Board in tieigion. The new stations tended to be smaller
than Brainerd, and most only had a day schookyTdid have farms attached, but there was less
emphasis on teaching husbandry and farmindnaut to the students because most of their
parents were already practicing these teclesquMcLoughlin has estimated that between 1817
and 1833, three hundred and fifty-fisgudents were taught at Bmard, with a total of eight
hundred and eighty-two in all of the ABCF®herokee schools. The emphasis was now on
educating students so that they would spreatsdmity and civilizaton throughout the tribe.
The next chapter will examine hdBophia Sawyer was involvedtine education of the children
in the Cherokee trib&’

18 strong, 41. ABCFM, 18.3.1, Vol. 3, Sophia Sawyer to Jeremiah Evarts, 25 June 1824. McLoughlin,
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CHAPTER 3
SOPHIA SAWYER'S LFE AS A MISSIONARY

"Their skin soft & smoothdng eyelashes their hair and
eyes glisten& every feature seems to say 'teach me to read -
lead me to God -1 am the workmanship of his almighty hand -
Jesus has died for me & sent you here to teach me -
| shall go to heaven or hell - mlu depends on your instruction™®

Sophia Sawyer served as a missionary teacher with the ABCFM for a total of fifteen
years, from 1823 to 1836 and from 1837 to 1839. Throughout this period she worked with the
Cherokee, first in Tennessee, then in Geowyid, finally in IndianTerritory (Oklahoma).

Sawyer's experiences as a missionary teacher were shalaegdnyconflicts between the

Cherokees and the governments of Georgia and the United States, as well as by disagreements
within the tribe itself. Ultimately, these contiided to the relocation of the Cherokees, and

many other Native Americans, to an area in whabw Oklahoma. Sophia Sawyer made this
transition as well. One of tHew Anglo-American missionareachers specifically identified as
desirable as teachers by Cherokees themselveseEpined the tribe in the newly established
Indian Territory 1837, where she stayed for two y&Hrs.

On November 21, 1823 Sophia Sawyer arriveBrainerd, Tennessee to begin her career
as a teacher to Cherokee children in &C&M mission school. The mission at Brainerd,
located near what is now Chattanooga, Tenmessas established lige ABCFM in 1817. By
the end of its first year of existence, theldings included "the school, dining room, teachers'
guarters, kitchen, lumber house, meat house, dormitories, barn, stable, gristmill, and carpenter's

18 5ophia Sawyer to Linda Raymond Ward Kingsh24 May 1824, Diedch Collection, William
Clements Library, Uniersity of Michigan.
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57



shop." There were twenty-two missionaries assistants, along with their families at the
station, and there were about fifty Chegelchildren who regulrattended schodf’

When Sophia Sawyer arrived, Reverend Ard Hegs the superintendent of the mission.
For the Hoyt family, Brainerd was a family entesp. Ard Hoyt had arrived at Brainerd in 1818
and became superintendent a year later vheuas Kingsbury moved on to start a mission
among the Choctaw. When Hoyt came to theatatie brought his wife and six of their seven
children. All but the youngestf the Hoyt children servetthe mission in one capacity or
another, along with Mrs. Hoyt. The Hoyt'slest daughter, Flora, married William Chamberlin,
a former student of her father's, on March 28, soon after his arrival at the mission. Sarah
Hoyt, the Reverend's daughter was listed @&aeaher for the girls at the mission in 1819. His
oldest sons, Milo and Darius, vegesent to a nearby settlememt the Chatooga Creek in 1820 to
start a school there, but it onlystad a few months. Aonth before he left for Chatooga, Milo
Hoyt married a Cherokee woman named Lydiavtyo In 1823, Sarah Hoyt married Sylvester
Ellis, one of the other missionaries at BrainerdrilBaHoyt served as alsstitute teacher in the
boys’ school at Brainerd and was later chaasgthe teacher for the school at a new mission
called Willstown. His sister Anna was an asait at Willstown as well. Cornelius, the
youngest of the Hoyt children, assisted in variwags at the mission. Darius went on to college
at Marysville in Tennessee, whiornelius was educated at Yai&-

Reverend John Elsworth was in charge of thecation branch of the Brainerd mission.
David Gage had charge of the boys' school asaviie Betsey the girls’ school. The Gages
moved on to another mission in 1824 so JolswBith assumed responsibility for the boys,
while Sophia Sawyer taught the girls. Thereev@so several other men and women at the
mission who were involved in the domestic operatf the farm and in the care and education
of the Cherokee students.
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Sophia Sawyer was not alonehar desire to sacrifice hel§as a missionary to Native
Americans. Historian Lydia Hoyle has estited that "between 1815 and 1865, Protestant
mission boards [including the ABCFM] appointeder five hundred women to labor in the
South and West among the Native American&/Hile little is knownabout the background of
these women, there are some commonalities evidehe letters that #y wrote when applying
to the ABCFM. Many mentioned a desire'be useful" and a sensé calling to become
missionaries to "heathens.” In their applicasi®o the ABCFM, "On@ every seven women ...
mentioned the death of a family member as onté®fProvidential' occurrences leading to their
application." They were motivated to apjbly the various verbal and print appeals for
missionaries that were prevalent. Sophia Sawyer was probably influenced by these appeals as
well as by the persuasion of her mentor Jogapkrson while she was a student at his sctfdol.

The requirements for missionary women varied depending on the work for which they
were needed. The qualifications for domestick&os were few, but teachers needed academic
training and teaching experience. Female missjot@achers taught both boys and girls because
male teachers were difficult to find." Everettvomen teachers were responsible for helping
with the domestic chores of the mission, including making of clothing and helping to care for
the children. Sophia Sawyer once "stitched a gasised by a kick from a mule and dispensed
calomel to a little girl thought to have a livéisorder. Hoyle founthat women frequently
described their exhaustion as a result of the umtiaghworkload they were forced to maintain.
Sawyer herself wrote in October 82My situation is trying. Sistr Elsworth is feeble. Sister
Blunt & her husband supply the kitchen. | havedae of the girls out of school & in. My help
is needed here & there, & everfyare in the family. So much wois crowding & the girls | will
not neglect...so | over do & bring the feveMost pre-Civil War missionaries received no
salary "only sufficient funds ttake care of their basic negdand the cost of "traveling
expenses, to and from the mission."” It is prob#idd salary was a congichtion in the hiring of

women to serve as missionary teactéts.

after he arrived in 1822. John's brother, Frederick, was also a missionary who arrived in 1834 assigned to
the mission at Haweis.
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The difficulties of the missionary teachensluded language barriers, discipline
problems, and the wide range of ages and egsildf the studentsAlthough most were not
racist, they did believe that Euro-American atdtwas superior. lItheir letters to their
superiors, "It is interesting toote that in thoseegative attributionadtatements, the strong
language is often not a directaatk on the Indian people themsedv Rather, the invective was
implicitly directed at the American governmehat had victimized the people or at the

environment that had left the people walkingiritual 'darkness.™ Sawyer described the
physical appearance of her students in a vemyplimentary way: "They are very fond of the

color of their skin - indeed | grovond of it too. They are reallyeautiful - most of them have a
bloom on their cheek & then so much feeling ihgives life to every feature." However, she

later wrote about the condition of the Cherok®ewhen will the gospel teach this degraded

people to forsake the hunter's life & cultivate their lands...The land is fertile in most parts of the
Nation, & promises a rich reward to the cultivatsr.”

Sawyer's letters as a missionary teachegakthat she took her work with the Cherokee
seriously and derived much satisfaction fromTihey also reveal that she was a woman of
strong character and indepentdgidgment. Although she no doubt shared many of the
prejudices and culturally impelist attitudes of other white missiaries, she challenged the low
expectations of her Cherokee students expressethby whites. Within a year after starting her
work with the Cherokee she began articulgta vision of higher schooling for Cherokee
women. These attitudes and ambitions oftemidpind her into conflict with her superiors, but
also earned her thegpgect of at least soneherokee leaders.

The ABCFM sent many teachers to teaah@herokees in mission schools. However,
few of them wrote as extensively as Sophianga about their expegnces and opinions.
Sawyer's letters to her supexvis at ABCFM headquarters in &on provide us with valuable
insight into the classroom af missionary teacher trying toromunicate with and educate the
children of the Cherokee Nation. Sawyer was alggeptional in that €hdid not hesitate to
voice her opinions to her supervisors, Jereriadrts and David Greene. Evarts served as
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corresponding secretary for the ABCFM fron218until his death in 1831. He was succeeded
by David Greene, who served as the correspgnsecretary for American Indian missidn$.

In the first available letter from Sophia Sawafter her arrival @rainerd, written on
May 24, 1824, she describes the amount of work thataf¢o do at the statiorii so much fear
unfitting myself for the station in which | am plaehat | am rigid respecting all my rules of
conduct. | rise as soon as | can see; to be reagydgers, when the batblls at sunrise - | must
see that all my scholars are drespeoperly, and seated in the digiroom at sunres We have
supper after sunset, & thattend prayers. After this, | havi the little ones tasee washed & in
bed before | can retire." She was nervous ab@pieksing her supervisors so she worked hard
to make sure that she was fulfilling her duties. In the same letter, she gives more specific
information about her responsibilities: "I havieeteen girls in schosleventeen of which board
with me, and are principally under my catehave charge of their washing, ironing, mending,
and making their clothes. Their work-roomhagol-room, beds and sleeping chamber to take
care and keep clean. Their chamber is large seiffico hold ten beds, | have a little chamber at

the end of it and one to take care offEmale company our chambers are over the school and

work-room, all without paint and must be kefgan Ten girls, under ten years are with me all
the time to learn to sew, and the namelesgththat are connectedth the education of

children.” Later that year she ote, "I found my situation extremely trying when | first entered
the school, my help was so much needed atheuthouse, and the family in such a habit of

calling on me. The children's habits of irregulanityevery thing, especially respecting obeying
the bell. | felt feeble...still | waable, after two days respite, to be in my business sixteen hours
out of twenty-four.*?’

Despite her hard work and long hours, Sexwyas happy. She wrote in August 1824 "I
am the only unmarried female belonging torfission in this nation - | feel like an only
daughter belonging to affectionate parentexperience allhat tenderness & delicacy of
treatment from the brothers at Brainerd for viamgy situation calls." This must have been a

pleasant feeling for Sawyer afteeing so long without family aund her. It also must have

126 Maxfield, 85, 101.
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been comforting to know that she was welcomer athe had risked so much and traveled so far
away from her home in New Englaffd.

Sawyer quickly learned that Cherokee childnare capable of learning difficult subjects
and even found them preferable to the childrentahght in New EnglandShe wrote "I find the
children much more interesting than | argatied - their capacity for improvement beyond my
expectation - less difficulty in making them undarsgl - much less in governing them." Sawyer
went on to say “The task of instruction was nmes@ pleasant as in théghool, not withstanding
the difficulty of their understamadg English.” In comparison witNorthern children, she stated,
“Their ignorance of our language is not so diopgto the feelings of the Teacher as that
contempt of government, & want of a teachabteger that is so often found in schools in N.E.
(New England).” Others who observed the studdittsot hide their surpse at the behavior of
the Cherokee children. In a letter to Jeremiah tSy&etsey Taylor, one diie students, wrote:
“Mrs. Hoyt came in and saw all the little girlseskaid she expected to see the Cherokees more
wild than they appeared to beThis was typical of the expetions many white observers had
of Native Americans?

As time went on, Sawyer found herself growmgre attached to her students and wrote
"The more | know of the Cherokees the moreviel them." She, who had no children of her
own and would never marry, began to see theheashildren, a feeling that stayed with her
throughout the rest of her career. She wrotday 1824, "To feel that #se children are almost
wholly committed to my care has awakened a tenderness of feeling to which | have hitherto been
a stranger. Then, they are so affectionate | margé a cold heart indeed not to love them...|
have a sweet little Sarah whorthbught could not speak a work @dr language. | passed her
bed...[and she] called Miss Sawyer | want a kidsver was a sound sweeter to a mother's ear
than this to mine®

While she never wrote of attempting to learn Cherokee to communicate better with her
students, Sawyer did mention her use of stigdehib could speak both languages as translators
both in and out of the classroom. There is alsancident that demonstrates her sympathy for

the children attempting to learn a new languagawyer wrote: “have one...who suffers so

128 ABCFM, 18.3.1, Vol. 3, Sophia Sawyer to Jeremiah Evarts, 3 August 1824.
129 ABCFM, 18.3.1, Vol. 3, Sophia Sawyer to Jeremiah Evarts, 25 June 1824. Sawyer to Kingsbury, 24
May 1824. ABCFM, 18.3.1, Vol. 5, Part 2, Sophia Sawyer and students to Jeremiah Evartd,82®ay
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much because she cannot speak English. mptteo speak Cherokee that she may see my
deficiency, and take courage.” In June 1824, she wrote "Give me the Cherokees as soon as they
can walk & speak their own lang. if | am to edte them well." Sawyer recognized that older
children had a more difficult time learning the nlewwguage and also expressed a preference for
beginning to teach Cherokee children when they were ybling.

The ABCFM's mission schools were organizedier the Lancasterian system where
more advanced students became tutors for thewthesced. There were also several levels of
students being taught at the same time. Abua times during her career, Sawyer had her
students write letters to the AB®F and one such letter contatha description of the school.
"After breakfast we go to our work again tilkthell rings for school. Then we get ready for
school. When Miss Sawyer gets in we readaptdr in the bible Miss Sawyer makes the prayer
after which the first class read. Then three of us get geography lessons; but Sally writes till we
go out to play. When we come in the firstsdapell and the next, and the next, and so on."
Sawyer herself wrote, "We shall soon h&leerokee girls able to assist in teachitig."

Another component of the Lancasterian sgstvas the use of public examinations to
demonstrate what students hadrhed over the course of théagol term. Sawyer used this
technique as well. In August 1824, she wrote sxdbe her first public examination: "God was
with me at examination, & raised me in sodegree above mortals...I shrunk from the idea of
standing before so many people, & going thitotlte order of the school. When the children
began to recite | lost the pasgce of others in the delightelt in their performance...They
answered readily to more than an hundred tipres addressed to thaeinderstanding found in
the scripture history...All their awers were given promptly & o@ctly, & so loud as to be
heard by all present®

One of the major goals of the missionary schools was to teach the Cherokees to read

English, especially so they could read the Biteveral times in her letters Sawyer related her

130 5ophia Sawyer to Linda Raymond Ward Kingsb@#d May 1824, Diedch Collection, William
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132 McLoughlin, Cherokees and Missionariek32. ABCFM 18.3.1 Vol. 5, Part 2, Sophia Sawyer to
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difficulties in teaching her students how to re&@he early letter stated "I am learning the first
class to give me some accounidfat they read...They cannot relate much of a story from what
they read until | have brought it to their ungtanding by clothing it in language they can
understand. This is a delightfulrpaf my duty they show so rob interest when they can get
ideas." Later she wrote, "They do love todieso far as they understand. We must proceed
slowly in this as their knowledgef English is so limited. It isresome every few lines to stop

& tell them the meaning of words. Theyllwmow often inquire what book | shall read on
Saturday & not unfrequently brirgpme book to read, & listen wifileasure asking questions as
we proceed.” It is obvious that this was aaeditask for Sawyer, but one that gave her great
satisfaction:>*

Sawyer's letters often includeequests for books: "I wish for such books for the first
class as will give them a knovdge of History while they aracquiring a knowledge of reading.
They have hitherto been confined to misceltarsereading except the Bible...." She seemed to
be frustrated about the scarcttyresources available to tedodr students effectively. In 1833
she wrote, "In order to teach Geo. understanging! need a globe. If a teacher anywhere
should be able to demonstrate her instructioisshiere...Do send me dlle aid | can have from
books & school apparatus...Dear Sir | know the bdakention will be expensive & | remember
also that supplies are called for from all quartarthe globe. But have we not had sufficient
experience of the effect of teaching the Cheasksuperficially? Reading & Geography when
well understood bring the Cherokee into a new @voflenjoyment enlarge the soul, refine the
feelings...." Sawyer felt she calibe a better teacher if shdyhad more adequate materials.

Sophia Sawyer also recognized that shedcbela better teaché she were better
trained herself. In 1834 she asked to be altbteeattend a "high schotdught in Huntsville
[Alabama] by the former pupils of Miss BeecheBhe wrote "I feel the need very much of
understanding Geography in its connection wigtronomy - Arithmetic too. | must know more
of that & be able to give demanations...I feel in order to teadhmust be able to give the pupil
to see why such & such steps bring the answ8aivyer also wanted to "become acquainted

with their method of teaching.” She was willitogask for support from the people of Huntsville

134 Sophia Sawyer to Linda Raymond Ward Kingsb24 May 1824, Diedch Collection, William
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to meet her goal and wrote "I am willing to bbemygar if | can be better qualified to teach.”
Sawyer never did attend thisheol in Huntsville, and it was aatinual concern for her that she
was not adequately preparedeach subjects of higher levéf§. In her study of missionary
women who worked throughout the country, layéoyle has found that "Upon appointment or
after several years of mission experience, ailemwen showed interest in furthering their
education, especially in the 'masculine’ discgdilof math and science. The mission boards,
however, showed little interest in 'continuing eaion’ and offered no financial support to make
this possible **’

Like other nineteenth-century teachers, Sawyas not only responsible for the academic
improvement of her students; she was also resplanfor their moral improvement. There were
times that she expelled a student and only acceptedhier back if the pants agreed to allow
her to take control of the studeninoral behavior. Early in hemtgre at Brainer@ghe explained,

"I have had to punish several times to breakhegults respecting the cldaress of their clothes,
books and persons.”" However, sheoakrote "I have never loshgthing tho' all | have is open

& within their reach. This locking up thingshink has a bad effect on the morals of the

children. | gratify their curiosity in letting thenees my clothes, desk, trkinor anything that is

new to them. Sawyer also voiced concern about boarding schtiseighborhood schools,
where the families have or can be persuaded to have, order & perseverance to keep their children
in school, & aid in their home edation, the child is trained froday to day to meet & labor in
such circumstances as will be likely to surroundihduture life...Besides her father's house is
her scene of action, if she improves they haeesatisfaction of seeing her daily improvement,

& of aiding, at least ithe expense of educating their owffspring. But there are thousands

who cannot receive a Englishwedtion from neighborhood schools, hence the necessity, for the
present, of boarding schools.” Sophia Saigystatements are unique and contrary to the
position of the government and most missior@awgrds which saw boarding schools as an

important means of achievingetitivilization of the Indian$®®
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It was an area of consternation for Sawtyeat the other missionaries underestimated the
abilities of the Cherokee students. Whild sti Brainerd, she differed with Rev. John C.
Elsworth, who was in charge of the mission's schidoéspecting their ality to understand.”
Sawyer showed the frustration she had been feelitigregards to this ffierence of opinion: “I
am tired of hearing the word cannot wherelates to doing for thimprovement of the
scholars.” She knew that her students were dapdlzioing more than the other missionaries
expected®

Sophia Sawyer expressed especially stipigions about the capities of female
children. From very early in her missionary experience, Sawyer harbored an amletincate
some Cherokee students, girls in particulahigher-level subjectsEvidently, however, this
ambition met with resistance from the Boaad,beyond the capacities and preparation of
Cherokee studenti several of her letters, Sawyer wrtaeher superiors to refute this position
and give evidence to the contrary. In 18%é wrote, "Should the Committee keep me
instructing, | hope to bring some of the girls fand to the highest branches. | was told they
could not understand the soundstd letters. This | have timd by experience they can do. |
had a class at examination prepared to sgebgraphy...." She also described how two girls
studied scripture questions amegmorized the answers to oveenty-three hundred questions.
According to Sawyer, the students themselves wager to carry their studies to higher levels
than expected. "The young ladies, that you saw eea, wish to continum school till they
are acquainted with all the branches usuallyhaugenglish schools. Their example inspires
others with the same desires. Most of thew understand sufficient to find a pleasure in
study.4°

From these and other passages it is ¢legras early as 1824 Sawyer imagined
establishing a school for female educaticrdeied on what she had learned from her own
experience at Byfield Female Seminary. In pitrsithat vision she developed and tried out her
arguments for such a plan with both peers andrgupe In a letter to female educator and
former fellow Byfield student, Zilpah Grant, Sawyer described “the children [as] capable of high

improvement. The females capable of refinen& delicacy of feelng seldom found in New
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England .... All they need is proper instructi®rihe advantage of society to make the most
accomplished young ladies.” Later, writingato ABCFM director, Jeremiah Evarts, Sawyer
wrote: “I feel for the education of my own seXhe Cherokees think much more of their sons
than their daughters. | wish to raise the fentdaracter in the Natn. It is said by the
Cherokee gentlemen that there are no young ladigeir own country sufficiently educated for
companions. | expect this is too true. Ndintze females need is a proper education to be
gualified to fill any of the relations or statiomsdomestic life.” In another apparent
disagreement with Mr. Elsworth, Sawyer once mappealed to Mr. Evarts. “Mr. Elsworth does
not think best for any but little ones to bevatled. But must the Cherokee females sink down to
the grave without being able tead the Bible? Must theyebome wives and mothers without
learning their relative duties from this volumeRéater, she wrote to MiEvarts again, asking

him, “Cannot more be done for tferokee femalgg**

There is some hint of Sawyer’s independeature in these letters. Writing again to
Evarts in 1826 after he did not make anextpd stop at the missiam his return to Boston,
Sawyer wrote “I wished to consult you respectimg studies of the girls Mr. E[Isworth] and |
do not think alike respecting theibility to understand; and gsu have given him the direction
of their studies | feel it my duty to act on hislgement, still | have more confidence in my own,
in everything, relating tonental improvement. | rest confidgnin Mr. Elsworth’s judgment in
most of the affairs of the mission but | diffeom most people respény the capacity of the
children.” Elsworth in turn wate of Sawyer that he was cenoed "that the Girls School is
losing rather than gaining grountt.does not appear to be smch for want of exertion in
teaching them as in government & example. Misgy®a & myself differ aittle in regard to the
management & studies of the Girls Schotf"

Sawyer’s independence and determinatigarding her teaching and her ideas about
female education eventually got her into troubBanflicts with Elsworth continued until she left
Brainerd and moved to the mission at Haw&isorgia in 1828, apparently having been
transferred. At firstSawyer seemed happy at Haweis, but before six months had passed, there
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were again signs of conflict. Elizur Butler, a thban charge of Haweis, wrote to Evarts about
Sawyer: “With her present instability, | cantioink her a suitable person to have the care of
heathen children. Her pupils wile naturly[sic] led intder peculiarities. | feel it absolutely
necessary that she should be placed in somereliff situation.” In a letter dated September 27,
1828, Sawyer wrote to Evarts: ftave conversed with [Dr. Butlefreely respecting my duty &
feelings, & offered to leave, ife chose that | should. | heattree had to say with patience &
fortitude. If I do leave the mission | am determined it shall not be my fault. | will submit to
anything, if | may do good to the €lokees. In my own view | agualified to instruct & form

the characters & morals of the girls.” EvidenBgphia was very disappointed about her transfer
from Brainerd and wanted to return thé&te.

Sawyer also communicated with Samuel @Wéster, missionary in charge of the New
Echota mission, which was also in Georgia, albh@utunhappiness. He advised her in October
1828 to remain at Haweis, but told her that she was welcome to vacation at New Echota with his
wife and himself. Worcester's letter gives teader great insighttmthe story behind why
Sawyer was so unhappy and having trouble ge#tiogg with the other missionaries. He wrote
to Sawyer: "As for my desitdat you should remain at Hawgiswas based on the supposition
that nothing was wanting in@er to your usefulness, but sgbvernment and contentment; and
on the principal that self-government and emiinent are personal duties...if you are so much
the involuntary slave of your passs or 'feelings’ that you ceaseb®in that respect a moral
agent, - or if, for whatever reason, those feelargsnot to be under yououwtrol, | must say, that
| do not think you are to be useful thet&"These are stinging words, but he also stated in the
same letter that he wanted to "give [her] prudentvell as brotherly counsel in all things."
Worcester was trying to let Sawyer know that & gituation continued alswas, then she risked
losing her position as a missionary.

Sawyer did stay for a few more montitsHaweis. She wrote in January 1829 and
described her students to Evarts: "The presembeuis sixteen. This has been my usual school
from day to day for several months past.” 8ls® wrote "We have some of the most promising

scholars, that | ever taught anywhere."” Savagers not say how many girls there are out of the
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sixteen, but she did write aboueth "The girls here are brought more closely into the family
than at B[rainerd] learn English faster & becomere domesticated. glrButler, in my view
manages girls well, brings them forward in dotizesconomy, learns them to cook, & thus far
fits them for usefulness.” Evidently, Sawyer'skgems at Haweis were not with Mrs. Butler but
with her husband®

The situation at Haweis must have deteated and on February 11, 1829, Sophia wrote
to Evarts that she had moved to New Echotae &&o wrote about herself: “Two things are
certain respecting my labouring under superintecgamhe persons under whose direction | am
called to act must possess such qualities aagage my affection & confidence, or | must be
allowed to use my own judgement, & act on my own principi&s ¥Worcester wrote to Evarts
that there was plenty to keep her busy, ardvehis welcome to stay with them for the time
being. Sawyer wrote in May 1828 tell Evarts how happy she was at New Echota: "l am
happy here, so far as sympathy & kindness can mmekso. The idea that | am in the possession
of home, & domestic happiness soothes & comimesconstantly sleeping & waking. | feel at
rest too in these enjoyments because | know associated with persons of tried integrity &
judgement.” She had decided "to com&Mo Worcester & do just what he saitf”

This determination to follow Worcesteddvice may not have lasted very long.
Worcester was uncertain whether Sawyer wouldlie to open a school in New Echota: "In
regard to the expediency of her opening a schea#, other than a Sabbath school, which she
has already, | have much doubt. The situatiahcraracter of the popuian around us is such,
that the attempt would be attended with diffimgdt with which | fear she is not qualified to
cope, though she would herself be glad t&ente experiment." However, in April 1830,
Worcester wrote to Evarts that Sawyer hadltet a school in New Bota that began with
"eighteen Cherokees, three blacksd two whites,” including his own daughter Ann Eliza. The
record is silent, but one can wonder how I&wggphia Sawyer badgered Worcester before he

finally agreed to let her open a day schddistorian Kim Macenczak has suggested that they
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did not open a boarding school in New Echota bectnese were sufficienbads in the area to
make traveling to the school an easy matter for the stutfénts.

In January 1832, Sophia wrote to David Gre@&hwarts successor, to relate to him how
her school was progressing. She had 27 studantsding 2 black boysSome of the students
had little educational background, but Sawyeote "Most of the scholars can read
understandingly in books suitedtteeir age & capacities.” lAugust, she reported 32 students
and wrote "The children & parents have manifestedncreasing interest in the school. At the
close it was visited by the paredtsome of the principal men tie nation. Their addresses to
the children & the kindness & resgt shown to me was very gfging, & | hope | shall try more
than ever to prove that their confidence inase teacher has not been misplaced.” Later,
Sawyer wrote of her frustrations with dealinghwso many different levels of students: "To
teach all these branches skillfulypnd meet the interruptions of a school like this composed of
such a variety of age, capacitiisposition, & character, & to give each daily that instruction
on various subjects, which their circumstancesaleded, has required more ability than | have
possessed. | have often been disaged with myself & the childne but have always felt it was
better than no instruction, & better thansnof the children receive in this countr{*®

For lack of a better location, Sawyer hadegach her school in the Council House which
she described: "[It] is cold & dark - the chmmy is failing the roof leaks badly - not suitable
places for books, & the sized makes it very haehkmg for the teacher.” In a letter to her
friend Mary, she wrote, "As it respects outwanttumstances, so far as suitable books, house of
instruction & c., are concerdel am highly favored astaacher...| have no labor or
responsibility resting on me exdegving instruction. The schais are boarded & clothed at
their parents expense...Our average nurhbsrbeertwenty-five ... The aicumstances of most
of the pupils are such as to reagupersevering effort on the parftthe teacher to secure such

interest as will bring prompt & constant attendanc®.”
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Despite allowing Sawyer to open a schodNiew Echota, Worcester began to express
further concerns about her: “I fear the deauwconstruction of her nervous system, and the
lamentable defects of her mother’s discipliné mever allow any place on earth to be a resting
place for her.” Although it is possible that Sophia Sawyer had a “peculiar’” nervous system, it is
also possible that she assertedself within a domain about which she felt well qualified to
make decisions. Sawyer had many yeassdoication and training behind her, and she
apparently did not agree withetldecisions of her male supesas to what should be done in
her classroom. She also expressed much omriidence in the abilities of her Cherokee
students than did the men in charge. Sophia 8aexhibited some of the very characteristics
described by Geraldine Clifford and Polly Kenéhn in their studies of women who chose to
migrate far from home to tea. She could also fit Ann Fir@cott's description of a “New
American Woman” who “’demonstrated a will taeict their own lives to an extent that was
unusual for the majority of women of their timé>?

Lydia Hoyle has pointed out thabmen at academies were almost indoctrinated with the
idea that teaching was considered one of thet imonorable endeavors for women. In addition,
the evangelical movement of the era preadhatimission work was some of the "most
important and rewarding work of God." Wommissionaries "were not happy, therefore, when
men stepped forward to once again remind them of their ‘appropriate’ sphere.” Sophia Sawyer
was specifically identified by Hoyle as a man "full of energy ad ideas -- a woman who
would not simply fit into the system.Another ABCFM missionary, Elizabeth Hancock,
disagreed with her supervisor at anothessiain in the 1850s and "made him feel she was
usurping his power." Sawyer and Hancock "dacebelieve that their own judgement and piety
might exceed that of their male 'superiors.” Tiheye not alone. Hoyle identified at least ten
other women missionaries who wrote of varicosflicts with the supervisors at their
missions.>>

Sophia Sawyer's personaligsues, described in the nieehth century as a “nervous
disorder” may have resulted from a chemicabaance not recognized ltye physicians of the
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time. Fellow missionaries described her aadpéifficult to live with and exhibiting mood
swings. Samuel Worcester wrote a detailed detson of what it was like to live with Sawyer
when the Board asked him for his opinion abougthbr she should continue to be a teacher for
the Cherokees after their removal in 1837:
"Indeed her character is a strange poond of inconsistencies, exhibiting some
traits which appear like decided evidemd¢eChristian character, and other which,
at least if viewed by themselves, appegarfectly incompatible with the existence
of true piety. And however we may excukese latter traits of character, they
certainly constitute an important digalification for a member of a mission
family. For myself, | do not well know hote have it permanently so in my own
family, that the parents should oftervkaa torment oflause poured on them
without measure in the presence of thoiildren, by one whorthose children are
taught to look upon, not only as their teaghut as a Christian, and a fellow
laborer with their parents in the workttie Gospel. In this, as well as in some
other respects, her examplen® such as we would habefore the eyes of our
children.... We would have our dwellirgdwelling of peace; and we do not
know whether peace has dwelt, we doeemily perceive howt can dwell, where
Miss Sawyer is an inmate.... If only Miss\@ger's character as a teacher were to
be taken into the account, | should not tasito recommend her being sent on to
Arkansas...on the whole | believe she would be found superior to a great majority
of female teachers of common school®ew England. In point of indefatigable
effort and perseverance she can hardly be exceeded. Nor does she fail in effort
and zeal to promote their spiritual welfaléis as a member of a mission family

that the objection lie against her®

Sophia Sawyer's strong personality was algdent in contacts with some Cherokee
parents. After one mother kept her two boys édrom the school at Haweis, Sawyer asked her
why. The mother complained that they werefedtdinner as was donetae Brainerd mission.

Sawyer tried to explain that they were nquipped to feed all thehildren, but the mother

153 Hoyle, 122-127
154 ABC 18.3.1, Vol. 7, Samuel Worceste David Greene, 28 May 1834.
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became angry and threatening. Sawyer resgbtitht God would protect her from evil,
including the mother’s threats, if she did wikaid commanded. She also “Pointed out to her the
duties of a mother, & refered it all to the comihglgement.” The mother replied, “I do not care
if my children go to hell you shall not teach th&nThe mother lateapologized and sent her
boys back to school, but Sawyer was not contidéher sincerity othe possibilities of the
children®®®

Despite the conflict with this mother, Sagvyseems to have been well liked by the
Cherokee, or at least valued for her teaching gbilih 1826 she wrote: "There have been more
applications for receiving girls pscially large girls this seastiman at any time since | have
been in school. The parents have done rfmréthem & taken more interest in their
improvement. More than 50 yrds. of calico h&aeen brought to make frocks for their daughters
within a few weeks." Sawyer was esjally popular with the more wealthyixed-blood
families of Elias Boudinot and John Ridgéawvere both leaders in the Cherokee Nation.
Perhaps they recognized Sawyer's commitmetgaohing her students atite fact that she did
not look down upon her Cherokee charges. Sapsayably gained their respect when she stood
up to soldiers in the Georgia Guard who cambker school to reprimand her for teaching two
black boys in her school. Elias Boudinot ohale Sophia Sawyer "We shall always feel
indebted to you for what yduave done for our childrert>®

In 1824, Sophia Sawyer wrote to Zilpah Grawithout repeated discoveries of my own
insufficiency | feel a strong propensity to look myself & all | do & sg§ ‘Behold me & this
great Babylon | have built” On thsurface, this appears to beatesnent of strength and pride.
However, this is a biblical referencettee book of Daniel where God punishes king
Nebuchadnezzar after he buildstbp great city of Babylon but does not follow God’s wishes.
Sawyer often wrote about her peidnd selfishness. In the letter to Grant, she continued, “I
sometimes feel that no thing less than almiglawer can subdue the pride of self will of my

nature.” She was a person who lacked cemitéd and was plagued maf that she was not

155 ABCFM, 18.3.1, Vol. 5, Part 2, Sophiav@ger to Jeremiah Evarts, 25 February 1828.
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performing adequately in the eyes of God. Téisltimately what led her to be so demanding of
the other missionaries and her supertofs.

Sawyer's school at New Echota had openelB20, and she continued to live with the
Worcester family until 1834 when the ABCFM closed the mission at New Echota. Sawyer then
moved in with the Boudinot family, and she coned her school there urtile end of that year
when relations between Georgia and the Cherdkaion became intolerable. The Ridges and
Boudinots moved to Running Waseacross the border in Terssee and not far from the
Brainerd mission, and Sawyer moved with them and continued her teaching. Cherokee parents
pledged to build a school for her use in the ih@sation, and in the meantime she used a room of
the Ridge's house®

While the Cherokee parents seemed camiidn her abilities, Sawyer's fellow
missionaries were not. When tribal leaders signed the TreatgwfEchota, the ABCFM had to
decide which of its missionaries it would semelst with the tribe. Worcester was against
sending Sophia Sawyer and wedd David Greene on May 28334 to express his doubts about
her going with them: "She is desirous of tiyithe experiment of teaching unconnected with any
mission family, still in the employment of tiB®oard, but boarding in Cherokee families. In
regard to such a plan | should have hopes easf For a time it would succeed; but | should
have much apprehension that it would not lendure, and that consicable evil might result
from a rupture between her and a family vehgine might be boarding. | am confident no
Cherokee family would bear what we have borne;jisuch a family | know that she does for a
season command herself, and | cannot sayitthatuld not endure.. If it did, it would be
because she would find motives to opematege powerfully upon her mind to produce self
government, than any she has found in mission famifés."

Despite his concerns, Worcester knew Sa@awyer was popular with the Ridges and
Boudinots and other members of the tribe.Joly 17, 1834, Worcester wrote to David Greene
of the ABCFM to relate a conkgation with Boudinot: “It isstill his (Boudinot’s) impression
that it would be well for the Board to allow Hertry the experiment of boarding in Cherokee

families, and teaching schools. She has beaeedingly popular with some of the influential

157 Sophia Sawyer to Zilpah Grant, 3 Augus48Zilpah P. Grant Banister Papers, Series A
Correspondence, Mount Holyoke College Archives.
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Cherokees, and has done more, he thinks, towaetising such persons to the missionary cause
than any other missionary... Some of the Cherokees, he thinks, will continue to employ her and
will take her along with them to Arkanséshe should not be sent by the Board®® The
feeling the Cherokee leaders had for Sophiay®awas strong enough that John Ridge himself
wrote to David Greene on July 24, 1834 to requegtshe be allowed to continue as a teacher
among them. Ridge wrote "She will accomplishmagh good for a hundred dollars in the year,

as those same missionary establishments whieburoe thousands. Her great power lies in the
affections of the Cherokee families, and the success with which her labors are attended. She is
popular among us, & her corrections of the scha@eesot ill received bthe Parents. She is
truly a mother of her pupils:®* In other words, Ridge was pointing out that Sawyer was
hardworking and inexpensive. On August 1234, David Greene responded to Ridge's letter
and agreed that the “Committee will send Missigar West if she can be happy and useful
there.*%?

John Ridge described Sophia Sawyer in his leétt&avid Greene: "She is lady of fine
feelings & susceptibilities of mind, and iretprovidence of God, unsupported and uncherished

by any relations in this world...she enjoys our keenest sympathy, and ought to be supported by
the approbation of the Board. dlfie is not, | can not answer tbe pangs of heart affliction she
will experience, when the ties whiconnect it with the Indians imer devoted labors shall be cut
asunder.” Sophia Sawyer was "unsupported and tisbbkd by any relations in this world,” and
this is the basis for both her problems and sisaseas a missionary for the ABCFM. Because
she was on her own, she became more independewstjragfthat was fostered in the literature of
the era which proclaimed women teachers and missionaries so very important. Her independent
spirit and outspokenness when it came to kpression of what she believed caused tension
between herself and the other missiries, especially the men who supervised her. However,
these attitudes also endeared her to therdiees who saw that she was willing to make

sacrifices for them and their children. Perhaps she appealed to them because they saw her as

%0 parins, 21. ABC, 18.3.1, Vol. 8. Sophia Sawyeb&vid Greene, 17 July 1834. ABC, 18.3.1, Vol. 2,
David Greene to John Ridge, 12 August 1834.

161 ABCFM, John Ridge to David Greene, 24 July 1834.

162 ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 21 September 1836. Thurman \@tidrekee
Tragedy: The Ridge Family and the Decimation of a Pe@pld ed. (Norman, Oklahoma: University of Oklahoma
Press, 1986), 208-209, 334-335. Pat Donat, “Miss Sophia Sawyer and Her Satasdiifigton County Flashback
August (1973): 9-10. ABC, 18.3.1, Vol. 2, David Greene to John Ridge, 12 August 1834.

75



somewhat of an outcast in the missionary wontdl #ney themselves were outcasts in the world
of the white mart®®

The Cherokee leaders were also awarett®t conflicts with the white man getting
more difficult to bear. At the end of termaawrinations in 1833 Sophia Sawyer recorded “Mr.
[Elijah] Hicks and Mr.[John] Ridge addressiaé children - expressed their increasing
satisfaction in seeing their improvement - nedad them of the numerous children, who could
receive no education - totdem of the value of it in futuresgars - the necessiof persevering in
their studies & of improvinghe knowledge they had alaacquired in the pursuit afiore
Expressed their gratitude for the benevoleritunson - wished the rteon was supplied with
teachers. Mr. Ridge, alluding to the state ofrtagon said ‘All the comfort | have now is to see
you growing up in knowledge*®** The next chapter will describe the roots of Ridge’s sadness

for the situation of his people and the ultimate outcome.

163 ABCFM, John Ridge to David Greene, 24 July 1834.
184 ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 3 July 1833.
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CHAPTER 4
BACKGROUND ON THE CHEROIKE NATION AND REMOVAL

“When told that their rights couldot be obtained - that no alternative
remained to them as a nation but death or removal - they seemed not to
hesitate saying ‘It is deatmghow we may as well die her&®

In 1828, the Cherokee Nation was the most edination it had been to that point.
There were prosperous land owsmand well-educated businessmen who were members of the
tribe. A new constitution was ratified in @ber, and John Ross was elected First Principal
Chief. The constitution was created in an attetmghow the United States that “the Cherokees
were fully as capable as those in any statbénUnited States toe civilized, Christian,
republicans, farmers, and capitalist entrepreneuiswever, a month after the Cherokees chose
their leaders, the United Statdsose a new president - Andrew Jackson. This event triggered a
removal crisis in the Cherokee Nation. Howevee, crisis that begain 1828 actually had its
roots as far back as the American RevolutiSophia Sawyer and the other missionaries were in
a difficult position as white repsentatives of American civilization living among the Cherokees
whom they had come to know and care for. It is important to understand the assault on the
Cherokee tribe by the United States governrbesause this had an enormous effect on
education in the tribe. The removal cri$gsed by the Cherokee disrupted mission schools, but
ultimately it also made many Cherokees understhateducation was one way that they could
compete with the white maf°

Early Removal Crisis and The Effect on Tribal Organization

185 ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 9 August 1832. Sophia Sawyer was with a
Baptist missionary named Evan Jones when he annouratetiéhgovernment was ggimo proceed with removal
and there was nothing more to be done to prevent it from happening.

1% william McLoughlin, Cherokees and Missionaries, 1789-1§B@w Haven: Yale University Press,
1984), 221.

77



Historian William McLoughlin has identifétthree removal crises among the Cherokee
Indians. According to McLoughljrthe initial crisis began ih808 with the first attempt by the
government to remove members of the triba tocation west of the Mississippi. However,
even this problem can be traced back evetién to 1777 when the Cherokees sided with the
British in the American Revolution. They watefeated by the Americans and forced to sign a
peace treaty which ceded some of their landecAimericans, “including several areas in which
their oldest and most sacred towns weretkatd Some of the younger chiefs of the tribe
refused to accept this treaty, and, in protesty thoved with their faities to an area that came
to be called the Lower Town settlements. Ehesvns were located along the Tennessee River
between Muscle Shoals, in Northern Alalzarand Chattanooga, Tennessee. There was a
division among the tribe until 1794 when a Lower Town chief named Little Turkey helped create
a national council, which included representatifrem both lower and upper towns, but each
region continued to have itsvn regional council meeting®’

This loose union existed until 1805 when the Lower Town chiefs began agreeing to
treaties in which they ceded aywCherokee land. When it besa known that the chiefs had
been compensated for their willingness toeptthese land cessions, many Cherokees were
outraged. Invoking a form of clan revenge, whadlowed a member of a clan to seek revenge
against a clan that had wronged himself or another clan member, in 1807 a group of chiefs from
the Upper Town region murdered Doublehead]e¢hder of the Lower Towns. Instead of
discouraging future clatestine land cessions, this reveogdy triggered more Lower Town
chiefs to agree to give up land in the CherdKagon in return for lanih Arkansas. Those who
agreed to relocate to Arkansas were labeksitbis. However, one positive result was the
decision to form a thirteen-member execatommittee and reunitbe tribe under the
leadership of Black Fox and Path Killer. éffegional councils weneplaced with one
“centralized national council which met annuallitwrepresentatives from all of the towns.”
Pathkiller served as the Pripai Chief of the Cherokees untils death in 1827. Assistant Chief
Charles Hicks served as an interpreter fohKlér, who spoke no Englis and interacted more
with the English-speaking tribe members. Majadd®i also played a political role in the tribe by

serving as the main orator for the tribal leader&#ip.

57 McLoughlin, Cherokees and Missionarie31.
188 McLoughlin, Cherokees and Missionariegd1-32. Joyce B. Phillips and Paul Gary Phillips, €fise,
Brainerd Journal: A Mission to the Cherokees, 1817-1@23coln: University of Nebraska Press, 1998), 470.
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Those Cherokees who did leave for Arkansage gone but could not be forgotten.
Future treaties with the United States government included considerations of those that had
already moved west of the Mississippi Rivérom 1809 to 1822 between eleven hundred and
fifteen hundred Cherokees moved to Arkansgeeting to have a tract of land provided for
them by the government. However, the United States did not set aside any land for them. This
situation was remedied in a future treaty. cAlster agreements includi@ negotiation of cash
payments as compensation for land that the Cherokees had ceded to the United States. The
Cherokees who left during this first removal period were also included in these pajfthents.

Second Removal Crisis

According to McLoughlin, the second rewal crisis began in 1817, when Andrew
Jackson negotiated a treaty that “he expectaddu@sult in the removaf the whole Cherokee
Nation to Arkansas.” Jackson'’s history wilie Cherokees began in 1813 when he led a
Cherokee unit in the Creek War. After the Creelere defeated, he rewarded the Cherokees by
negotiating a treaty that include cession of land belongingttee Cherokees. This action was
overturned in March 1816 when a new treaty masle by the United States, with the support of
President James Madison and Indiggent Return Meigs, thatversed the landession, but in
return the Cherokees had to give up the resitaf land in South Carolina. Jackson and his land
speculating supporters “were furious, and at lagotreaty negotiation in September - October
1816 Jackson, by means of intimidation and britmsed a tiny minority of the Cherokee chiefs
(most of them from the Lower Town region)dede this 2.2 million acres back to the United
States.” The following July Jackson again bdllend bribed a Cherokee delegation into signing
a treaty in which they agreed to give up themdian the east for land in Arkansas. The treaty
also stipulated that “those more advancedrGkees who did not watd remove would be
given their farms as fee simple ‘reserves’ and allowed to become citizens of the states in which
they resided*°

Joyce and Paul Phillips, the editors of Brainerd Journal describe these reserves as
“discriminatory because although the United Stgm@gernment had it within their power to
grant the Cherokees federal citizenship, the Clemekvould be living under the jurisdiction of a

state where the white people were still racially biased and were not willing to accept the

189 McLoughlin, Cherokees and Missionariek08, 120-121.
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Cherokees as equals, but only as ‘men of colander state laws the Iratis had no rights other
than owning land and paying taxesihey could not vote, hold officeerve in the militia, testify
against a white man, marry a white person, or $legid children to publischool. According to
Phillips and Phillips, “Those signing the treatptight they were executing a compromise treaty
allowing them to remain on thélands and follow the pursuits efgriculture and civilization.’

Yet, in reality, they gave up 651,00 acres of lan@eorgia and Tennessee in exchange for land
in Arkansas.” The United States governmemgaresending agents into the Cherokee Nation to
encourage them to register for emigrationisTdaused a dilemma fordividual Cherokees who
were being encouraged by the agents tolefmoremoval because a new Cherokee law passed
in 1817 made it clear that anyone who did so éost political standingn the eastern Cherokee
tribe!"*

The missionaries for the American BoafdCommissioners foForeign Missions
(ABCFM) had arrived just six months beforekson’s treaty was finalized. The missionaries
were in a difficult position. On the one hand, they were hesitant to speak out against the policies
of the government that was paliifasubsidizing their effortsOn the other hand, they did not
want to appear unsympathetic to the Cherd&aders whom they weteying to convince of
their sincerity and willingness teelp. The group of principal cligeagainst the treaty included
Charles Hicks, Path Killer, Major Ridge, Geolgavery, and John Ross. This was the same
group who was “eager to encourage the Amerigaard’s plan for a nationwide school system
and equally eager to establish a Cherokéeaddund which would give the Council some
control over education in theation.” The ABCFM was against the government’s removal
policy, but it had to step lightly so ast to anger an important source of fundiffg.

In 1818 the ABCFM offered to @m a school in Arkansas serve those Cherokees who
had or would emigrate. Jeremiah Evarts visitedBrainerd mission in May of 1818 as part of a
journey to improve his health balso to gather informatiorbaut the state of affairs in the
missions of the southeast. While at Brain&ghrts was present at a Cherokee Council meeting
where there was discussion about removal coiscele promised to the Council that the

1 phillips and PhillipsBrainerd Journa) 469 note 101, 472 note 472. McLoughl@herokees and
Missionaries 108-109. William McLoughlinCherokee Renascence in the New Rep(Blinceton: Princeton
University Press, 1986), 225.
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ABCFM would establish a resion and school in their new homehéy were forced to leave.
While Evarts was still at the mission, the followiegtry was recorded e Brainerd Journal:
“The Indians say they do not kndww to understand their good Father the
President. A few yeargia he sent them a plougha&hoe - said it was not good
for his red children thiunt, they must cultivate the earth. Now he tells them there
is goodhuntingat the Arkansas; if they will gimere he will give them rifles.”

The author of this entry put it in brackets andexithis statement: “Perhaps it will be best not
to publish the above which is in brackets.” It is unclear why the vaitéed this, although there
was concern voiced by the government ageristtte missionaries we criticizing the
government for its pressure on the Cherokeesove west. Although the ABCFM and its
missionaries were not in favor of removdly‘the end of 1818...[they] we convinced that the
government would succeed in its removal effoft.”

The Cherokees were in a state of uncertafigr the signing of Jackson’s treaty in 1817.
The government agents enrolled Cherokees forratig to Arkansas in return for a rifle, a
blanket, and transportation prded by the government. The figroup of three hundred thirty-
one left in February 1818, and a second groupv@tbsoon after. However, after March of
1818 the numbers began to decline. dctfby the end of 1818, only about two thousand
Cherokees out of about thirteen thousanddwdally enrolled for removal. Those who
remained did not know whether to plant crops for fear they would be forced out before they
could be harvested. This createdad shortage problem in the Nation in 18180ne way the
Cherokees expressed their opinions about remwaslithrough the writing of memorials. One
such piece, written by Cherokeenven in 1817, was recorded in tAeainerd Journal

“Our Father the President advised ubécome farmers - to manufacture our own

clothes, & to have our children instrudteTo this advice we have attended to

every thing as far as we were abMow the thought of being compelled to

remove [to] the other side of the Missgsiis dreadful to us because it appears to

us that we, by this removal, shall b@bght to a savage stagain; for we have,

173 McLoughlin, Cherokees and Missionariek05, 116. Phillips and PhillipBrainerd Journaj 454 note
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by the endeavors of our Father the Presidbecome too much enlightened to
throw aside the privileges of a civilized lifé”®

In January 1819, it was decided to send Cherol@esentatives to meet with the United
States government in Washingtorttpto solve the dilemma. ArHoyt, the Superintendent of
Brainerd, reported to the board that the delegatias secretly given gutrity “to negotiate an
entire exchange of country if thélyink best after a conference witie President. If they do not
agree to a total exchangeconsiderable part of the country shat all events be given up at the
portion of the emigrants.” Principal Chief P&thler and John Ross were among the delegates.
Ross had told the Brainerd missionaries thawvbeld try to protect the property of the Board,
and he asked them to request “the board’s imetfptaining some fundsdm the sale of a portion
of Cherokee land to be used as a school endowimeatse they did not remove.” Even in the
face of this serious crisis for his people sRavas concerned about continuing and expanding the
benefits of education fahe children of the trib&’°

When the Cherokee delegation arrived insiWiagton in January of 1819, they met with
Secretary of War John C. Calhoun. At the sutige®f Ard Hoyt, the ABCFM sent Dr. Samuel
Worcester to represent their interests, budidenot reach Washington until the negotiations
were almost concluded. Calhoun asked fodlaeessions in Georgia, but they would not
relinquish this land becaesit was the seat of their governmedstanali and theite of much of
their best and most highly dewepled land. It was also the Idizan of the Moravian mission and
of the major full-blood towns along the Etowah RivEY.”Despite their authority to cede all
land east of the Mississippi, the Cherokees agreed “for the sake of putting an end to the
enrollment of more emigrants, to cede a fair prapn of [their] homeland in the East in order to
provide an exchange for land in Arkansas toatmodate those Cherokees who had enrolled to
go or were already theré™ They hoped for a guarantee from Calhoun that they could depend
on this treaty to protect them from havitagmake future cessions, but Calhoun would not
provide such a promise. He did leave them with“impression that if #ngrant of land ceded in
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the East were sufficiently large, the governmeatld be reconciled to a permanent homeland in
the East for the Cherokees who wishedtty there and continue to acculturatg.”

In the end, the Cherokees accepted the goventis figures of 5,291 Cherokees either
prepared to go to Arkansas or already removitky also agreed to the government estimate of
ten thousand Cherokees to remain in the East. Both of these figures were different from the
Cherokee estimate, but no census was conducted. Their acceptance fiftines meant that
one third of their tribal annuitirom the government as compensation for previously ceded land
would go to the Arkansas Cherokees. The delegation also gave up almost four million acres of
the Eastern Cherokee lands in North Carolinar@ia, Alabama, and Tennessee. About eight
hundred seventy Cherokees would be required t@l&eir homes and move to what was left of
the Cherokee Nation. The treaty was signed dmudaey 27, 1819 and ragid by the Senate two
weeks later. Despite the heavy price, @erokee representatives and their people again
breathed a sigh of relief and felattonce again they had ended time@at of removal from their
homeland. One other positive outcome was the agreement to create a Cherokee school fund by
selling a twelve square miteact of land along the Tennesse@d®i The proceeds from this
would be “invested by the President in a trusttfi@ education of the Cherokees.” Once again
there was a concern for education inthiést of these very serious proceedifi]s.

In March 1819, Rev. Samuel Worcestepterto Charles Hicks to express his
congratulations to the Cherokee people: “Yearéd that you would be compelled to give up
your houses, your cornfields, your rivers, pgiand mountains...The dark cloud has passed
away...A good portion of your land is secured to yibne; wicked men who seek your hurt are to
be kept from troubling you.” Is obvious from this where Worcester stands, and presumably the
rest of the Board, on the topic of removal. Inshene letter, he points out that the plight of the
Cherokee is beginning to gain more attemti ““Hundreds oftiousands of good men and
women in all parts of this country’ were camgiforward to aid them.” The Cherokees were
beginning to understand the imparta of public opinion. John Rodemonstrated this when he
wrote from Washington to Ard Hoyt back inddnerd: “I cannot exgss my feelings of
gratitude in behalf of the Chelkee Nation to those religious seties who has so much softened

the hearts and influenced the minds of Congssyell as the heads of departments towards the
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interests of the poor red childrehnature.” As William McLoughlin describes it: “The heroic
homeland had given the philanthropic patal romantic new cause to champidft-”

Cherokee Progress

After averting this second ramal threat, the Cherokee people left in the east tried to
continue on with their lives. Although thereneestill a large numbesf traditionalists who
preferred the Cherokee waylife, there were also a grogmumber who adopted the ways of
the white man. William McLoughlin describes ihgpact of this growing middle class, which
only represented eight to ten percent of Cheedlamilies. According to McLoughlin, this group
was well educated and determined. They “rapidly accumulated wealth, slaves, and credit and
then took up the best land for their expanding &npastures, plantations; they seized the most
lucrative opportunities for trade and manufactures and ferries, mills and trading posts; they
assumed a prominent place in politics and ieafmade policies which suited their interests.”

In other words, this minority group adoptiée white man’s ideas about “individualistic
competition and the accumulation of propertyhey used their strength and knowledge to
dominate the political affairs of the Cherokee Natitn.

In 1825 the Cherokee Council conductezkasus which found that the eastern
population was 14,072, an increasabbut twenty-five hundregeople since the previous
census in 1808. The number of slaves hacas®d from five hundrezlghty-three to one
thousand thirty eight, indicai their increasing dependenceamtton production. Almost every
Cherokee family owned a plough and a spinning&ihwhile twenty-five percent owned a loom
and a wagon. There were twenty five hundred families who owned 7,628 horses and 22,405
head of cattle. In addition, the nation had thirty-one gristmills, fourteen sawmills, and nineteen
schools. Also in 1825, the Cherokee Council ddganing “money from the treasury at low
interest rates to Cherokee entrepreneurs whoedeeabital to undertake tadgties useful to the
general welfare, such as newrtpikes, ferries, inns, saltpet@ines, trading posts....” Within
two years, the Cherokee Nation wagually self-sufficient. Tley were involved in their own
trade of “cotton, corn, livestocknd poultry with towns and cities as distant as New Orleans,

Charleston, and Augustd®
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Another important development was ttreation of a Cherokee alphabet by Sequoyah,
who was a mixed blood Cherokee but was raisedfudl blood community. He wanted to prove
that he could do anything that a white man daild and worked to create his alphabet over the
course of about ten years dithlly revealed it in 1821 Sequoyah was actually against the
acculturation of his people into the waytbé white man. He had “hoped that his
discovery...would be a major force for the presdion of the Cherokee heritage, traditions, and
religion.” In a way, Sequoyah was somewhat sssite because missionaries reported that a
large number of Cherokees had learned to aabwrite in their own language by around 1824.
However, to Sequoyah’s disappointment, Christrassionaries also adopted the alphabet as a
means of translating th&ble and other religious works. Mostissionaries could not actually
read or write in Cherokee, but in 1828 thB@FM provided a Cherokee type set for a printing
press in the natiotf*

Between 1817 and 1827 the Cherokee Coyasbked over one hundred laws, another
sign of the Cherokee willingnessadopt more civilized waysHowever, there was concern
among some of the leaders that these laws wereenp well organized oenforced. Finally, in
October 1826 the decision was made to @albnstitutional convention in July 1827. William
McLoughlin describes the structure of the Gkee government at the time: “Since 1810 the
two principal chiefs had been representativethese two segments of Cherokee society; the
Principal Chief represented the full blood majpwhile the bilingual Second Principal Chief
attended to most of the diplatic relationships with white officials. Similarly, the National
Committee consistently contained a majorityodingual, well-to-do mixed bloods because its
principal activities concerned relationships wiglderal officials. The full bloods had their
power in the National Council, or lower house, whitealt with local affairs.” This structure
had served the Cherokees well, but now the grgwower of the wealthy mixed bloods as well
as the growing pressure from outside the nateursed the leaders ¢all for reorganization.
Another cause for the decisionreorganize was the deaths oftb&athkiller and Charles Hicks,
two of the Principal Chiefs, in January 1857.

Not all of the Cherokee leaders agreed thistreorganization was necessary and there

was dissension for a time withihe nation. However, theealtion of delegates to the

184 McLoughlin, Cherokees and Missionariek33-185.
185 McLoughlin, Cherokees and Missionariek24. McLoughlinCherokee Renascen@s9, 404.

85



constitutional convention waslly held in May 1827, and the convention itself began on July
4,1827. John Ross was elected to serve aotheention president and may have presented a
constitution draft at that timeThere were seven articles in tidberokee constitution which laid
out the specific Cherokee territory and asse@hdrokee sovereignty as an independent nation
within the United States. There were to be¢hbranches of government. The qualifications for
voting and office-holding were defined. A bill of rights of the Cherokees was outlined in Article
VI, and Atrticle VIl outlined the amendment procé%s.

An election was set for August 1828 to chetise new government, which met for the
first time in October and ratified the new conhgton. The new leaders were as follows: John
Ross - First Principal Chief, Gegg Lowrey - Second Principal Chief, Lewis Ross - President of
the National Committee, Going Snake - Speaker@fbuncil, and John Mant- Chief Justice.

In addition, Major Ridge and William Hicks were sebtstto serve as advisors for the chiefs. Of
these men, John and Lewis Ross, George Lpviviajor Ridge, and William Hicks were all
mixed blood, and it is possible ththe others were as well. the end, the leadership structure
remained much as it had before, with mixéalods dominating the National Committee and full
bloods dominating the National Countl.

One important reason that the Cherokee leagevsiinted to create a new constitution
was “to demonstrate to the world that politicallgs a nation - the @nhokees were now fully
civilized and republicanized and that they wielyy capable of self-government according to the
same kinds of laws and legal system that whiteericans adopted in Wesh territoryprior to
statehood.” They wanted to show that thegt hahieved what was expected of them in an
attempt to protect their territognd their people from furthelemands by whites. However, the
new constitution actually angeréhe leaders of surrounding staveso saw it as impossible that
the Cherokee Nation could be accepted as a dgwenation within the bundaries of the United
States®

Third Removal Crisis

A month after the ratification of the Cludee constitution, the citizens of the United
States elected Andrew Jackson presidenis &lection would change the future for the

Cherokees. Jackson made no secret of hofglbhabout Cherokee removal, and, before the end

186 McLoughlin, Cherokee Renascen@88, 394, 397-404.
187 McLoughlin, Cherokee Renascenc?.
188 McLoughlin, Cherokee Renascen@96, 401.

86



of the year, the state of Georgia announcemhiéntions to annex Cherokee lands within the
state. The land was to be surveyed, divided 18 acre plots, and disbursed in a land lottery
that would be held for Georgia’s white cdixs. Effective June 1, 1830, those lands would
belong to Georgia and under Georgia law. No Gkes laws would be in effect after that date.
When the Cherokees appealed to Jackson fpr his Secretary of War, John Eaton, responded
in April “that he could not help them, thaetlsovereignty over the land in Georgia belonged to
the state, and that the Indians had @hjght of occupancy not sovereignty®™

Jackson did not speak directly to Congneissl December 1829. However, his opinions
were well known, and in February 1829 Thelgrd addressed the concerns of the Cherokee
Nation.

“We have noticed the ancient groundcoimplaint, founded on the ignorance of

our ancestors and their fondness for thaseh and for the purpose of agriculture

as having in possession too much land forthembers. What is the language of

objection this time? The case is reveraad we are now assaulted with menaces

of expulsion, because we have unexpectedly become civilized, and because we

have formed and organized a constituted government.”

In other words, the goals of civilizing anduzating the Cherokees had worked, but they had
worked too well in the eyes of the United &agovernment. Now there was an educated group
of Indians with the knowledge and ability tceutie Constitution and laws of the United States
against the federal government. The Ridy® made a very astute observation:

“If the country, to which we are directéd go is desirable and well watered, why

is it so long a wilderness and a wastegl uninhabited by respected white people,

whose enterprise ere this would haveéuced them to mmopolize it from the

poor and unfortunate of their fellovitizens as they haveitherto done?”

189 Francis Prucha, introduction @herokee Removal: The ‘WilliaRenn’ Essays and Other Writingsy
Jeremiah Evarts (Knoxville: University ®Ennessee Press, 1981), 4. McLougt@iherokees and Missionaries
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If this land was as wonderful #se agents had been tryingdganvince them it was, why hadn’t
whites taken it?°

When Jackson addressed Congress in Deeed829, he reaffirmed his position on the
situation in Georgia. The Chaees could not be allowed taaslish a sovereign government
of their own. Their only choice was either agt@éollow the laws of Georgia or move to the
land west of the Mississippi. He even arguet ththey remained they were in danger of
destruction because of contactiwihe white man. His solution to save the Cherokee from this
destruction was to set aside land in the wesighwvould be guaranteed to them for as long as
they lived upon it. Jackson also tried to portnayself as an ally of the Cherokees, while their
real enemies were the wealthy tribal lead#rs,missionaries, anddlgreedy settlers who
wanted more land. The only way he could protieetm would be to helfhem move west, away
from the pressures of white settlers. Jaokasked Congress for funding to help remove the
Cherokees. Congress passegiRemoval Bill in May 1830 because Jackson had convinced
enough of them that “"Humanity and national hodemand that every effort should be made to
avert so great a calamity'™®

The Cherokees may have felt they wieetng abandoned, but they had a champion on
their side. Historian Francis Prucha has sstggk“opposition to thRemoval Bill was to a
remarkable extent the inspiration and work of oman - Jeremiah Evarts.” Evarts had been the
Corresponding Secretary of the ABCFM since 18R&. had also served as editor of the
missionary journalPanoplist beginning in 1810 and continuing after it becameMissionary
Heraldin 1821. In August 1829 Evarts began pubiig a series of esgaagainst Cherokee
Removal in the newspaper tNational Intelligencerand continued until December when the
essays were republished togetimea pamphlet. Prucha stat“If any man ever held an
absolutely sure position, it was Jeremiah Evartegard to the rights dhe Cherokee Indians to

stay where they were in Georgia and the oliligeof the federal government to protect those
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rights without delay or equivocation.” He algdt that it was a sin for the government not to
protect the Cherokeé¥:
In the second essay of the series, Evarts wrote:
“The Cherokees are human beings, enetbly their creator with the same
natural rights as other men. They arpéaceable possessionaoferritory which
they have always regarded as their owhis territory wasn possession of their
ancestors, through an unknown series okegations, and has come down to them

with a title absolutely un@umbered in every respect®

In a later essay, he appealed to “the good peofpihe United States take this trouble upon
themselves, and not to think it an unreasontsk. Let every intelligent reader consider
himself a juryman in this case; and let him resadvbring in such a verdicas he can hereafter
regard with complacency® Evarts spent a great deal of éimesearching each treaty that had
been made with the Cherokees. In a portiothisfessay series, hetboed these treaties and
concluded: “The treaties and laws assum&)énmost unequivocal manner, that the Cherokees
are not under the jurisdiction &feorgia, nor any other séamor of the United State$”® Evarts
wrote in another essay “It is urged, that if the Cherokees remain where they are, Georgia is
deprived of a valuable portion of land witther chartered limits. Buhis is an abuse of
language. Georgia is deprived of nothing. & @herokees are compelled to remove, either by
physical force, or what is called moral necessiigy are deprived of &ir inheritance; but if
they remain there is no deprivation on either sfde.Despite Evarts’ detailed arguments, his
essays were not enough to sway the iopiof the government against removal.

There were two other events that occuirei829 which affected the Cherokee Nation.
First, in October, the Nathal Council passed a law knownths Blood Law. The law may
have been proposed by The Ridge and was intemtlinto written recorddy his son John Ridge

who had become the Clerk of the Council. The law stated:

192 pruchaWilliam Penn Essay$-7.
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“that any person or persons who shall cany to the will and consent of the
legislative council of this rien...enter into a treaty...arafree to sell or dispose
of any part of the natioh&ands...he or they so offending, upon conviction before

any of the circuit judges of tfeupreme Court, shall suffer deati””

The law was called the Blood Law because it wasstlered a form of clan revenge. The fact
that The Ridge and John Ridge were involved Withpassage of this law becomes significant in
terms of future events.

The other important event of 1829 was trecdvery of gold in Georgia during the spring
of that year. Gold seekers flocked to thesaaround Dahlonega to search for gold. It was
estimated that between fifteen hundred andttwsaisand dollars worth of gold was taken daily
from the rightful Cherokee owners. The Geotggislature actually passed a law that claimed
the gold for the state of Geoageven though it was within the borders of the Cherokee Nation.
Another law prevented Cherokees from miningitlown gold. Eventubl, the Governor of
Georgia, George Gilmer, had the area cleareghite prospectors but fnto protect the land
for those who would become the owners of the larttie land lottery. The fact is that this gold
discovery only strengthened Georgia’s resadveake over the Cherokee land in the stéte.

In the summer of 1830, Georgia formed theorgia Guard. This police force was
essentially a private security force, but it wademthe command of militia officers. The Guard
was supposed to maintain order in thee@kee Nation, which inabed protecting the
Cherokees. According to McLoughlin, howevehetGuard rightly undersod its job to be one
of harassing the Cherokees and siding with wihiteiders in any dispute.The missionaries of
the ABCFM also became targets o tBeorgia Guard in years to cofie.

In 1830 both the federal government arel government of Gegra continued their
efforts to push the Cherokees out of their landSa@orgia. The denatiolization of the tribe,
which had been declared after Jackson’s electient into effect on June 1. Jackson then
declared an end to the lump sum tribal annariythe basis that there was not a treasury in
existence to accept the money. dii@ agree to give the annuity éach individual, but this only

amounted to forty-four cents for each membaeieftribe. The money was left in a bank in
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Nashville because the Cherokee deapere too insulted to claimihmoney. At the same time,
the Secretary of War was adwilsley Jackson to discontinudease of the Education Fund for
eastern missionary groups on the basis tleattbney should not bewgin to those who oppose
the government’s removal efforts. This actioaddically reduced the funds available and led to
a reduction of missionary activities. Within thext year, the ABCFM closed its mission station
at Hightower and other closingsnoa in the years that followet®

Worcester v. Georgia

Dr. Samuel Worcester, the Board missioratrilew Echota, called a meeting of all
missionaries in the area to discuss what wapéiaing to their Cherokee friends and what, if
any, actions they were willing and able tkea This meeting was held on December 22, 1830,
and thirteen missionaries, repretieg the four denominationsttanded the meeting. Worcester
had prepared a manifesto, which denied any wdmigg on the part of the missionaries and also
expressed their dislike of themneval efforts of the governmentwelve of those present signed
the manifesto. The only one who did notsveaMethodist missionary who supported the
manifesto, but had been warned bysipervisors not tmeddle in politicg™*

On the same day that the missionaries were meeting, but unaware that they were doing
so, the Georgia legislature passed the Oath LHus legislation required “all white males
‘residing within the limits of the Cherokeetia on the first day oMarch next...without
license or permit from his excellency the gowa...and who shall not have taken the oath
hereafter required; oflagiance to the state of Georgia, ‘BH@e guilty of high misdemeanor and
upon conviction thereof shall be puresh by four years at hard labor the state penitentiary.”
Now the missionaries were going to have a nevile@hge to face. Would they swear an oath to
the state so they could contintieir efforts among the Cherok@e©r would they refuse on the
grounds that the government of Georgéal no authority in the Cherokee Natiti?

The ABCFM was notified by Worcester dJanuary 1831 that the missionaries had
“unanimously concluded that ‘talg an oath of allegiance is toof the question.” The Board
made it clear that the decisionsseirs, but “it would fully support any of them who chose to”
take the risk of not swearingatoath. McLoughlin describesetlsituation: “While awaiting

their inevitable arrest, the missiaoies carefully worked out thegtrategy for the confrontation
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with Georgia. With the support (moral andéncial) of the board, they hired lawyers in

Georgia, and, when arrested, planned to categiacase to the United States Supreme Court.”
The missionaries showed that thegre willing to sacrifice on lmlf of the Cherokees. They

were finally arrested on Mard®, 1831, by members of the Georgigard and were taken to jail

in Lawrenceville, Georgia. They were releasetllong after because the judge felt they were
agents of the government who were not required to take the oath. His reasoning was that they
were partially supported by federal monéyiso, Worcester was the postmaster of New

Echota®®®

Governor Gilmore was furious and wrotethe Postmaster General, who promptly fired
Worcester. The Secretary of Walso reassured Gilmore thatssionaries were definitely not
agents of the government. On June 1, 1831 theonases informed thdhey had ten days to
take the oath, or they must leave the st&eme of the missionariekecided to leave Georgia
rather than take the oath. Isaac Prod@amiel Butrick, and John Thompson were ABCFM
missionaries who went to Tennessee. The\thelir wives behind to take care of the schools
because women were not required to take thie d&/orcester and Dr. Elizur Butler were still
determined to fight the law. Worcester wrotéhte Board that his wife was “perfectly ready to
run the risk of being forcefully removed.” MM/orcester also had tlassistance and support of
Sophia Sawyer who had arrived at New Echiotaebruary 1829. Sawyer closed down her
school to help care for the Worcester famiyen Mrs. Worcester became sick and then
pregnant in 1830. Between nursiMgs. Worcester and the arredtRev. Worcester, Sawyer
was not able to reopen her school until October &31.

Worcester and Butler, along with a Methsidnissionary named James Trott, were
arrested on July 7, 1831. The Georgia guard trehesd very harshly, forcing them to walk the
sixty miles to the prison, chaining them at njgirid otherwise physically and verbally abusing
them. They posted bail and were told not to return to the state of Georgia until their trial in

September. Worcester did reenter the state for his newborn daughter’s funeral and was briefly
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arrested; but the commander of the guard shaeete sympathy for tr@tuation. Worcester
was allowed to return to Tennes$&e.

At the trial on September 16, 1831, the jutyireed a guilty verdict after only fifteen
minutes of deliberation. The judge did offer thanother chance to sign the oath or promise to
leave Georgia, but Worcester and Butler refusBuaey were each sentenced to four years of
hard labor in the state penitentiary at Milleddle. Their lawyers goto work to begin the
appeal process, hoping that eventualy ¢ase would be heard by the Supreme C8lrt.
Worcester and Butler settled dotmlife in prison and, evidently, became model prisoners.
Worcester wrote a description of their circumstances:

“In regard to our situatiom prison, it is perhaps suéient to say that we get

along with a good degree of comfort.

We have opportunity to makerse attempts at doing good among our

fellow prisoners...Dr. Butler and | havepsgated our lodgings at the request of

some of the prisoners, for the sakénating evening worship every night in two

rooms.’2%’

Worcester and Butler spent about eigtunths in jail before the ca¥éorcester v.
Georgiareached the Supreme Court. In that timeraéhad been a greagal of attention given
to the actions of the two missionaries and how they were treated by the Georgians. Letters of
support were written to themoim throughout the country, as wa# letters complaining about
their treatment. The Cherokees also wrote tmstheir support. They also hoped that the
actions of Worcester and Butler would gaia therokee Nation support in its fight against
removal*®®

The Supreme Court finally heard thee#as February 1832, and Chief Justice John
Marshall released the decisiaimonth later. According telcLoughlin, Marshall “held the
treaty power supreme, declardn@ laws of Georgia over tligherokee Nation null and void; and
ordered the immediate releasetlod two missionaries.” Thaoblem was thahe Supreme

Court did not have the power to enforce its deaisiThat was the job of the president. When
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Jackson was told of the court’s decisionydygortedly replied “JohMarshall has made his
decision; let him enforce it now life can.” The state of Georgidused to releaséhe prisoners
on the grounds that the Supreme Court had ebezbis authority; its ding had no standing in

the sovereign state of Georgia.” Once more &¥ster and Butler, as well as the ABCFM, faced
an important decision. They still had the optadrcalling on the president to force Georgia to
release them. However, there was already a dnisiging about the rightf states over their

own affairs. In the end, Wordes and Butler decided to end théght. Once they had written a
letter to the governor of Geoegasking for the “magnanimity” of the state, he agreed to their
release. However, this did not take plactl January 1833, almost a year after the Supreme
Court decisiorf®

Beginning of the End

After this climactic event, the ABCFM began to curtail and diminish its missionary
activities in the southeast. The Board actuattyed the Cherokee leaders to agree to removal,
believing now that it was inewble. Most missionaries limitéteir efforts to preaching and
teaching. Worcester returned to New Echota fverishly worked with Elias Boudinot to
continue translating and pting religious works in Cherae. Sophia Sawyer continued
teaching in her school in New Echét.

1832 was the beginning of the end of the sagtern branch of the Cherokee Nation. In
January the Georgia guard was sarib begin the occupatiasf the Cherokee Nation. Sophia
Sawyer wrote of theiarrival in New Echota:

“The guard arrived last evening. Perkalpey will take possession of the public

buildings, if so, where the school wilbctinue we know not. A gentleman from

Georgia came in the other morning whihe smallest class were reading -

expressed great surprize [sic] & pleasure when he heard them spell and answer

guestions - repeat the commandments, & was ready to ask will you banish

these children from home & all their privileges but | refrained thanked him for his

condescention [sic] in noticing our littkehool answered his inquires [sic] after

which he very politely withdrew & feme to pursue my labors quietl§**
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This person must have informed the Georgiadja®out two of Sawyer’s students who were
black. According to Georgia law, it was illegaltéach blacks to read or write. Sawyer received
an anonymous letter at the end of January iwgrher to stop teaching them. However, she
wrote back:

“The kindness with which you express ydears respecting @egia entitles you

to an answer. And as the bearer said, that he knew who was the author of the

note, | give him the answer without knawgi myself to whom | am indebted for

the friendly advice. | cannot think, howeythat my humble instructions to the

little black boy will be noticed by Georgia. Besides, | am governed by the laws of

the Cherokees while | remain in their terres. The object of this school is to

teach Cherokee children. To them | wastseéut while the school is small, | can

teach the two little slaves withorgtarding the progress of the other

scholars...Should the colour of the skintloe fact that these my fellow creatures

are slaves, keep me from commutiicg knowledge to them, | should be

unworthy of the confidence of those unedose direction | labour & by whose

patronage | am supported.”

Sawyer continued to receive warnings “from titagime...that [she would] be arrested if [she]
did not quit teaching the slave$*

Finally, in March the Guard visited Sawyer at her schobdlaw Echota. Her actions in
this encounter reveal a great deal aboupleesonality. The guarchme first thing in the
morning, and, instead of steppingside to speak with them immediately, Sawyer asked them to
come in and hear the children read. After this she said to them that it was time for the morning
prayer, but, “as it is not propéar a woman to lead in the presence of men,” she asked them to
step outside. The men, who were dressed in thiétary uniforms, agreed to withdraw. After a
short time, Sawyer went outi® and found them nearby.

“The officer came to the door & introduc#tk object of his visit in the most kind

& conciliating manner - expressed a datig in conversing with me freely, yet

intimated that his business required ite.blegan by assurance of protection in
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my labors for the Cherokees & added we have heard of your doing good among
them & | have seen the small children caad & speak English,...but said | have
been informed that you are teaching slavbgh is contrary to the laws of

Georgia. | made known the circumstas of the school, & said Georgia cannot
fear evil from these children,...| am natder the jurisdictio of Georgia & |

think her laws that forbid the instrueti of slaves are wrong & until the Supreme
Court decides the case which is nowgtiag | shall not yield to the laws of

Georgia.”

Sawyer goes on to state that she continuedigoaission for an hour and a half. The officer
tried to warn her of “the certaintyf arrest if [she] persisted...and that my attempts to resist the
laws of Georgia were fruitless - pointed [herMo. W[orcester] & Dr. Blitler] as examples of
folly.” The officer finally left, but he toldher that she would be reported to the commanding
general. Itis amusing to imagine this Soathgentleman trying to maintain his courteous and
chivalrous manner in the face of an independéankee woman like Sophia Sawyer. She never
was arrested, but Sawyer was concerned abopirtispect of this happening. She wrote to the
Board describing the whole event and askesir advice about how she should procggd.

In the summer of 1832, Sawyer left New Eehfalr a brief vacation, and took “a trip to
the Valley Towns with Mr. Jones a Baptist missionary.” The Valley Towns was a Baptist
mission in western North Carolina. Evan Jomestrong opponent to removal, had been in New
Echota to meet with the latest Cherokee delegatat had just returned from Washington. The
news had not been good, and Chief John Rossldaltea national day of fasting and prayer.
The Council convened and debated the latedlytteat had been offered by the government.
When Jones left to return to his mission, Sawyent with him and recorded the scene in Valley
Towns upon his arrival:

“They had been waiting with anxiety taale from Mr. Jones what return of the

Delegation brought from Wastgton. When told thaheir rights could not be

obtained - that no alteative remained to them asation but death or removal -

they seemed not to hesitate saying ‘ldesath anyhow we may as well die here.’

When told of the proposals of governmétw can we trust them while they are

#3 ABCFM, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 14 March 1832.
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breaking the most solemn treaties? Hmeour homes - our fire-sides - our
cultivated fields - our gashs of fruit...If we leave this country, these hills &
valleys - this Mt. air - we shall sickéhdie - What can we have in exchange?
Perhaps war on our arrival or if we remain a few years in peace, & cultivate the
land again the white man will invade aughts. Where can we find rest or

protection?”

There followed some discussion of the sins thay have caused this punishment to fall upon
the Cherokees, and it was decided that slaway/the sin for which the Cherokees were most
guilty.?**

Although not everyone in the Cherokee Natgneed with those in Valley Town, there
were those that were beginnitmfeel that removal was unavoidable. The Ridge and his son
John were among those who tried to presentapiision at the Council neting on their return
from Washington, but John Ross and the others against removal refused to let them be heard.
There was more pressure on the tribe gy in October 1832 when Georgia began
conducting the land lottery drawings. There was &he uncertainty whie¢r or not Worcester
and Butler were going to continue their appeaaltheir court case. In December 1832 Sophia
Sawyer noted: “You will rejoice with us thaitiCherokees amidst their political struggles, &
the uncertainty of everything respecting their fatdestination, have been disposed to improve
the present opportunity afforded to their childfenreceiving instruction.” It seems that the
Cherokees were trying to take advantage addurcational opportunity faheir children while
they still could. Some of the missionaraédso noted an increased religiosity among the
Cherokees as they began to realize their daspstatus, while otheeppeared to abandon the

white man’s religiorf™

Tribal Factions
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After 1832, two factions emerged in the Cherokee leadership. Major Ridge, John Ridge,
Elias Boudinot, and Stand Watie led the TreRayty. Ridge and the others “thought the
Cherokees had better make a treaty with sacland obtain the money they could for their
country before they were forced off it.” Ridgad Boudinot were in Washington with the most
recent delegation and became convinced that the government was not going to abandon its
attempts to remove the Cherokee to westerrsla@he of the government representatives felt
that “Ridge left the President with the melanghfgleling that he had [heard] the truth. From
that moment he was convinced that the ortigrahtive to save his people from moral and
physical death was to make the best terms toe§yd with the government, and remove out of
the limits of the States.” This was ngp@pular stand among the Cherokees, and, at the council
meeting in July, they were drowned out Ross lis supporters who tried to imply that the
Treaty party had been bribed by the governmdntéhanging their position. Later, when the
lottery winners began arriving to claim th&ind, this idea was given credence because John
Ridge, The Ridge, and Elias Boudinot were nquneed to vacate their property immediately.
They were allowed to set their own timetableriemoval because of the®versal in support for
removal. John Ross led the Anti-removal Pastgp wanted to stall “until 1838 when they
thought that the Whig Party would win theesidency and reverslackson’s policy?*®

The missionaries in the Cherokee Nation cawtihelp but take sides in this division.
After working so hard to fight removal, Wortesalso became resigned to its inevitability.
Most missionaries were believemlbe aligned with the Trea®arty because, after 1832, they
tried to adopt a position of ngality. This caused the RoBarty and its supporters to doubt
their sincerity. There was also frustration aiha¢ the missionaries. As McLoughlin describes
it: “The missionaries were now hoist with thewn petard; their optimistic faith in their own
country’s philanthropic concern for the heathad their faith that the Cherokees’ rapid progress
in acculturation would enable them to sharelieeome equal participarnits- the progress of
God’s chosen nation had been betrayed. Somehow despite all their efforts the Cherokees had
failed to overcome the whiteman’s prejudices.”eTherokees were frustrated because they had
worked hard according to the Protestant wettkc instilled in thenby missionaries, but now
their land was being given away in a logteMcLoughlin writes “If the Cherokees were

disillusioned with Christianityand with missionaries, the missioremiwere disheartened that the

1% McLoughlin,Cherokees and Missionarie300. Wilkins, 237, 242-245, 250.
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Cherokees failed to appreciate their effortd axpected miracles.” The Cherokees were
wondering if the god of the Clstians only worked for whites’

The missionaries for the ABCFM tried tortinue their work as long as possible.
However, Haweis closed in February 1834 Alesv Echota closed a month later when the new
lottery owner came to cla it. Worcester went with his familp Brainerd, as did some of the
other missionaries. Sophia Sawyer, howevenaiaed in New Echota to continue her school.
She boarded with the Boudinot family during ttiee. Worcester had considered closing the
school in July of 1833, but Boudinot and Ridge pamothers, donated money to help defray the
cost of renting a new building. When the \&esters left, Sawyer wte “My separation from
that family was trying, but | hado wish to go with them to Bragerd. | have much reason to
bless God for the provision he has made for nthigmfamily, & that he keeps my scholars while
SO many are scattered.” In another part of tlierleSawyer stated “Several Cherokes have made
proposals to me respecting school should | bepsdled to leave N. Echota - How far they will
sustain these proposals | have yet to lelamhj do think God will show me a path of
usefulness.” At this point, 8aer was still a teacher for thiBoard, but, in her typical fashion,
she was able to secure her own position, @gestwithout obtaining their permission fif$i.

This was also the beginning of Sawyegtationship with the Boudinots and Ridges in a
situation independent of the Bal. She must have been wanted by the Cherokees in the area
around New Echota, because she wrote in July 1834:

“The school has been larger and motkaeisting in its labs than any | ever

taught before in this Nation - The pares¢emed to feel thdtwas their last

opportunity, & prest [sic] in their childrammtil | feared | should defeat my object

of doing good t@ny, by receiving senany. But my strength has been equal to

my day - | have entered school at ¢ighthe morning & closed at five, &

sometimes at six in the evening.”

She also broached the subject of gdmgjve with the Ridge family:

27 McLoughlin, Cherokees and Missionarie300-303.

218 ABC, 18.3.1, Vol. 7, Samuel Worcester to David Greene, 21 February 1834. ABC, 18137l, Vo
Samuel Worcester to David Greene, 12 July 1833. ABC, 18.3.1, Vol. 8, Sophia SaWgeid Greene, 3 March
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“As it respects my going to Mr. Ridge’s. wiish to say that | am acquainted with
the characters with whom | am to benoected as any one, who will judge in the
matter - Nor have | left the trials of ersituation to enter on new ones. | have
been driven from mission families - And hlisk now is that | may make trial of a
Cherokee family - Mr. R & all the familgire desirous thatshould do so...l have
told Mrs. R the irritability of my nemous system, & how | might at these seasons,
speak and agtrong- she says she is preparedéar anything, & that if her
husband should ever speak rashly toitmeould all pass over in a few moments.
| know Mr. R. is a gentleman in his manse& has hitherto treated me with the
utmost tenderness & respect, & turriesl whole influence amonge [sic] his
people in favor of the school...Let vy one year & then you may haueore

confidence’?*®

Harriet Boudinot and John Ridge hawrote letters to the Boardgeesting that she be allowed
to stay with the Cherokees as a teacher, wénemtually they permitted her to do. In December
1834, the Boudinots decided to leave New Echothwasit Harriet's parents in New England
before going west to the nedherokee territory. Sophia Sagnclosed her school in New
Echota and went to live with the Ridge familyTisnnessee. She wrote of her arrival “We came
here last Friday and found [every]thing in readis to receive us. BlrRidge [children] &
servants gave us a most welcome reception. |[fb@ servants seemed to rejoice in my coming
[as] if they supposed | had the gift of... teaching. | hope tsotiwethingn teaching them?%°

In February 1835 Worcester announced taBbard that he wagaving to go west in
April of that year. The nundrs of missionaries in the sbeast were dwindling. Carmel
Mission closed in 1835, and by 1837 the ABCFM kb closed Creek Path, Willstown, and
Candy’s Creek. By this time there were onlsethBoard missionaries left in the region.
Brainerd was the only mission that remained dperwould not remain so for long. This was
the last station closed when removal finally began in £838.

Treaty of New Echota

29 ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 4 July 1834.

220 ABC, 18.3.1, Vol. 8, Harriet Boudinot to David Greed July 1834. ABC, 18.3.1, Vol. 8, John Ridge
to David Greene, 24 July 1834.B&, 18.3.1, Vol. 8, 8phia Sawyer to David @ene, 17 December 1834.
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In December 1835, the Treaty Party met wépresentatives of Andrew Jackson
in New Echota. At one point thed®je addressed those assembled:
“We can never forget these homes, | knbwt an unbending, iron necessity tells
us we must leave them. | would williygdlie to preserve them, but any forcible
effort to keep them will cost us our landsir live and the lives of our children.
There is but one path of safety, one rtaéluture existence as a Nation. That
path is open before you. Make a treatyxession. Givep these lands and go
over beyond the great Father of Waté&f3.”

A committee of twenty gathered to sign theatly offered by the government. The agreement
gave the Cherokees five million dollars foeithland, provided payment for improvements on
the land, granted them land in the northeastaroohthe Indian territory in what is now
Oklahoma, and provided money for transportatiosts. The Ridge and Elias Boudinot were
among those present at New Echota to sigtréay. John Ridge and Stand Watie, who were
part of yet another Washington delegation, sigatst. The Ridge reportedly stated “I have
signed my death warrant” as he made his markhe treaty. After alhe is the one who had
suggested the law that made lggal to sell Cherokee territowyithout the permission of the
Council. John Ross and his supporters were cetttak the senate walihot ratify the treaty
because it was illegal, but thatdsactly what happened in May 18%8.

Move to the West

The first group departed &arly 1837, but many of these ree¢he wealthier members of
the tribe who had wagons, carriages, and horsemke their journey coroftable. The Ridge
planned to go with this first group but had toitwantil March because of health problems. They
arrived in Cherokee Territory #tie end of the month and peeded to Honey Creek, which was
near the border between Arkansasl Missouri. John Ridge aBtias Boudinot departed with
their families in September 1836 and arrived ovdmber. John had resolved to stay out of
Cherokee affairs and focused instead on buildihgme for his family, planting his farm, and

starting a mercantile business with his fatfér.

222 Quoted in Wilkins, 287.
22 \ilkins, 287. McLoughlinCherokees and Missionarie308.
224\ilkins, 300-301, 306, 308, 310-311.
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Sophia Sawyer’s school in Running Watelssed down in 1836, and she arranged to
take a vacation while the Cherokee families nabtcetheir new home. She sent her school
supplies with the Boudinot family and departedtfee northeast. By September, Sawyer was
back in her hometown of Rindge, but she lateveled to New York and Newark. John Ridge
had given her money for traveling expensethéwest, and she evidently received financial
assistance from others. Sawwéso taught for a time in a Plsgerian African school in New
York and wrote of trying to publish an accountef life with the Cherokees. It was not until
November 1837 that Sophia finally departedtfar western territory that had become the new
Cherokee Nation. The Ridges had settled in ththaast corner of the Cherokee territory, close
to the borders of both Missouri and Arkansas place called Honey Creek. After traveling to
New Orleans by ship, Sawyer took a steamboatHepMississippi and Arkansas Rivers to New
Dwight Mission, where she disemhkad in December to find a party from Honey Creek waiting
to escort her to the new Ridge farnBhe soon settled in and began teaching &3ain.

Although Sawyer may have experienced presgora friends and relatives to stay in the
northeast, she once again made the decision to depart for the unknown. She did express doubts
about moving west, especially after the deathlafriet Boudinot in August 1836. However, she
knew she was reuniting with her Cherokee freetite Ridges. Life at Honey Creek was
peaceful, and Sawyer wrote on Decemberl838, “After having been tossed upon a sea of
difficulties, | have found a haven of resttms island of hope, the house which | now
occupy.”??®

John Ridge built Sophia Sawyer a schoolhouse which she described: “a small house for
instruction, just in thedge of a beautiful prairie; heréve altogether, except taking my meals
with the family at the house, that is for me, eight minutes walk from this place.” She began
teaching the Ridge children, “a few girls,” and atlgers in the area who desired an education.
The Boudinots had settled at Park Hill, furtheath than Honey Creek, so their children did not
attend Sawyer’s school. The schbaoillding used by Sophia Sawyead two stories, with the
first floor used for the school and the second flesed as living quartersSawyer reported to

2 parins, 22-25. ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 21 September 1836.

226 James W. Parindphn Rollin Ridge: His Life and Worksincoln: University of Nebraska Press, 1991),
25. ABC, 18.3.1, Vol. 8, Sophia Sawyer to David Greene, 21 September 1836. Pat DonatpfitliasSawyer
and Her School,Washington County Flashbackugust (1973): 4.
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David Greene that she had to teach each studdividually because of the wide range of
abilities #?’

The Ridges made this contribution because of their belief in the importance of education.
However, there must also have been some fgelm their part for thepinster teacher from
New England. Sawyer wrote, “Such presentslas& Mrs. Ridge make in clothing | receive &
continue my labours in their family & amongethpeople in the cracter of benevolence
sustained by the patronage of the Board. Invifaig they wish me to live & labor, believing it to
contribute to my happiness & usefulness.” #h@m to choose Sawyer for such “benevolence”
also shows the high regard the Ridges must hadefor her ability to educate their childr&h.

In the summer of 1839, howeyéhne tranquility at Honey Creek was shattered. By this
time the Cherokees forced to move west aloegTitail of Tears had arrived in the western
territory. They were angrgbout the treaty signed byetiRidges and Boudinot in 1835.

Invoking the Blood Law, a group of Chief John Rosgpporters met and plotted their revenge,
supposedly without the Chief's knowledge. Tlai, ironically, had been entered into the

Cherokee law code by John Ridge himself and set a punishment of death for any member of the
tribe that sold tribal land withotlhe permission dfribal leaderg?®

On Saturday, June 22, 1839, three bands of mewuséo execute the punishment. In the
early morning, one group entered the Ridge hondeattempted to shoot John Ridge as he lay in
his bed. The gun did not fire, so they draghmd outside and stabbed him repeatedly. The
perpetrators reportedly eaclegped on him before riding awagarah and their children were
awakened by the commotion but could do nothingrevent the murder. John Rollin Ridge was
twelve years old and later wrote a vivid description of trenes: Sophia Sawyer had eaten
supper with the family earlier in the evening, bhe and her students were at the schoolhouse at
the time of the attack?’

Within a few days of the attack, Sophia Sawgérfor Fayetteville, Arkansas, just across
the border from Honey Creek, with Sarah andRidge children. Surprisingly for someone who

wrote so prolifically, there iso correspondence from Sawyer frtme date of the murder until

227 pat Donat, “Miss Sophia Sawyer and Her Schaafdshington County Flashbaclugust (1973): 4-5.
Parins, 27.

228 pat Donat, “Miss Sophia Sawyer and Her Schaafdshington County FlashbagkAugust (1973): 5.

229 \Vilkins, 208-209, 334.

#Z0ilkins, 335. Parins, 30. Pat Donat, “Miss Sophia Sawyer and Her Sciedfiington County
Flashback, August (1973): 9-10.
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almost four months later. In a letter toMithGreene dated October 10, 1839, she wrote: “Mrs.
Ridge was sustained under the overwhelmingcéith, & had not an influence been exerted by
interested persons to have her leave the natrgimg as reasons that herself and children were
in danger, | should have succeeded in keepiadamily & school together. This | did for
several days after Mr. Ridge’s death, but wheaw her sinking under the weight of sorrow —
fearful apprehensions, & undecidetkeeties, | consented to leave for this town as the nearest
place of safety & accommodationBy the time Sophia Sawywirote that letter to David
Greene, she had already begutetich a school in Fayetteville,refiing thirty-two scholars.

The next chapter describes how Sawyer adéjotéife in Fayetteville by creating the

Fayetteville Female Seminafy:

Z1pat Donat, “Miss Sophia Sawyer and Her Schaafdshington County Flashbaclugust (1973): 9-
10.
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Figure 2 — 1861 Diploma from Fayetteville Female Seminary which includes pictures
of the seminary itself, Sophia Sawyer, and Lucretia Foster.
Used with permission from Shiloh MusewhOzark History, Springdale, Arkansas.
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CHAPTER 5

FAYETTEVILLE FEMALE SEMINARY

"l will give you a briefdescription of our seminary, its locality, etc.
It is in the southwdsern part of town, on an eminence overlooking
a widely extended and fertile Ney, with numerous ranges of
mountains in the distance, presentihg most beautiful and picturesque
landscape that can be o@ived of, the building is a frame, two stories
high, twenty by twenty-eight feet,ith a piazza above and below stair
ten feet wide running the whdlength of the building, with
an enclosed yard ofeindred feet squaré®

In 1839 when Sophia Sawyer moved with thezising members of the Ridge family to
Fayetteville, Arkansas, it was a rugged front@vn on the edge of Indian Territory.
Fayetteville was first settled in 1828 and wasdagital of Washington County in the Northwest
corner of Arkansas. However, it was not uh8B5 that President Andrew Jackson issued the
land patent for the town. Soon after their afridahn Rollin Ridge recorded his impressions of
the town: "In this town there are three grocefethe people sometimes fight with knives and
pistols, & some men have been killed here,thatpeople do not seem to mind it much. In this
town there are two saddler shops, two tailor shajpree blacksmith shops - one silversmith, one
gunsmith, eight stores, & two taverns & a good mattner houses. Thereeaseveral carpenters
& cabinet workmen (sic) in thiswen. There are also geral lawyers & theyave a good deal of
business. This town is a county seat." Savayched her own description to John's: "The
country is in a very undesirable situation resipgcits civil institutions - yesterday another man
was hung her without trial except by a committee chosen on the?3pot."

How did Sophia Sawyer and the Ridge fanahd up in Fayetteville? Sawyer wrote
from Fayetteville in 1839:

232 pat Donat, “Miss Sophia Sawyer and Her Schaatdshington County Flashbadkovember (1973):
12-13.
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“I left the nation with Mrs. Ridge, the chilein & a part of the servants a few days
after the murder of her husband. Mrs. Ridge was sustained under the
overwhelming affliction, & had not ainfluence been exerted by interested
persons to have her leave the natioging as reasons that herself and children
were in danger, | should have succeeidddeping the family & school together.
This | did for several days after Mr.dgje’s death, but when | saw her sinking
under the weight of sorrow - fearful apprehensiongnéecidednxieties, |
consented to leave for this town as tiearest place of safety & accommodation.
Here | have been doing, as it respewgorous effort, what | could for her
children & those associated with them in schGdt.”

John Ridge had gone into business with his father and had gone back east to purchase
merchandise for their store. After his dedarah Ridge had the merchandise brought to
Fayetteville, and it was sold at auction.wgar and the family went to Fayetteville
because it was close to Honey Creek aed ttiemaining friends and family in the
Cherokee Nation. Eventually, Mrs. Ridge died to stay in Fayetteville and make her
home theré?®

Arkansas was organized as a territort819, and its population at the time was only
fourteen thousand. Most of the original inhaisawere hunters and tiagrs who never settled
in one place. The populationddnot grow very quickly. Eveas late as 1840 the average
population for the state was less thaw people per square mil@he transient nature of this
population made it difficult to create a very strongrese in education. Ifact some of the first
schools were created by the American Boar@ainmissioners for Feign Missions (ABCFM)
to teach the Cherokee children who migratedehath their parents ding the first and second
removal. Cephas Washburn started onéo$é schools in 1822 near where the town of
Russellville is today. The mission was nandedght Mission, after Timothy Dwight who had
been president of Yale, ancetechool building was “constructed the Lancasterian plan and

designed to accommodate 100 children. The planires that all the children taken into the

233 pat Donat, "Miss Sophia Sawyer and Her Schawgshington County Flashbackugust (1973): 12-
13.
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school be received also into our family, tay may be constantly under our care and
direction.” The structure and format of th@ucational program at Dwight would have been
similar to the mission schools that Sawiad taught in while in the southe&¥t.

Other schools began to open around the shait these were private academies.
Batesville Academy was the first academy grdrteharter by the state legislature. This
became more and more common until the legislature was granting such charters to several
schools during each of its sessioddthough the charter variethere were some similarities
such as the creation of a board that was giveauki®ority to hire or dismiss teachers and control
of finances. Chicot Academy was chartered seha differently in 1838 in that it was given
control of Arkansas’ sixteenth&®n lands to sell or lease for ninety-nine year, which meant
that they were near to operating as a publwst It was not until after the Civil War that a
public education system was created in thestatt even then the system was inadeqéite.

Historian Thomas DeBlack suggests thaspite the deficienes in the state’s
education policy, “several Arkansas communitiegeligped reputations as centers of learning.
Private academies flourished in northwest Arkargdsayetteville and nearby Cane Hill, in
central Arkansas at Little Rock, in southwv@skansas at Springhill and Washington, and in
south-central Arkansaat Tulip and Princetor?®® According to historian Emily Penton, “The
first chartered institution in Arkansas for timstruction of women was the Fayetteville Female
Academy which opened on February 2, 1836, undeditection of Mr. and Mrs. Mecklin.”
This school only lasted until June 18%37.

When Sophia Sawyer went to Fayettevilee was no longer under the support of the
ABCFM, but she was also free from the constibf working within that organization. She
was finally able to recreate the academy expeéeshe had loved so much when she was in New

England. After being subordinate to the mabelkrs of the Board, she was able to design her
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own school and make her own decisions alhowut it should be run. Sophia Sawyer took
advantage of this freedom to create her genrsion of Mount Holyoke in the hills of
Fayetteville. In this respect she is a priexample of what historian Anne Firor Scott has
described as the "ever widening circle" of New England Academy graduates who fanned out
across the country and spread New England ideals on edu@8tidust as important as the
educational model Sawyer established in Eayédle, however, was the determination and
independence with which she pursued her visibine school in Fayetteville became the
Fayetteville Female Seminary, and Sawyer reathihere for the rest of her life. By all
accounts, the force of Sawyer's personality wasn@ortant factor in the success of her school.

The success of Sawyer’s school developed fmpdest beginnings. Clementine Boles, a
Fayetteville resident, recorddtat Sophia Sawyer’s school “began...in a small log hut in this
town, and there were those of our citizens wiilbremember as they passed the school that it
presented a marked difference from other schoolstbeecountry at that early date.” Actually,
the very first sessions of the school were helthersecond floor of a store, and Sawyer and her
students boarded with the Stirman familyhe location of the school caused her some
consternation when the first floor was occupied by a “Thespian Society” because of “the scholars
passing almost every hour of the day while stagggsk were practising.” She was later able to
rent a more “convenient hous&®

Evidently, members of the Cherokee Natommtinued to prize Sawyer’s teaching
abilities. She wrote “They areltag me to the natiorut so much disunion | fear almost to go
should Mrs. Ridge decide to leave. | havasented to go to Flint hawer, if they build a
school house & support a female school —tiey propose to do.” In December 1839, Sawyer
wrote “My school has prospered at Fayettevildir beyond my expectations.... There was a
school established there however when we cahie. teacher is not pleased & | wish to be
where none can injure for doing welllt is possible that some tife students from Honey Creek
came with her to Fayetteville, because she wobtioing all that she could to help the Ridge

children “& those associateditiw them in school.” Sawyer mé&oned other chances to teach
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within the Cherokee Nation in later lettelsit she never tookdvantage of these
opportunities’*?

By August 1840, Sawyer had apparently so esped the white residents of Fayetteville
that the Walkers, one of the more wealthyilées, donated land for a new school building. The
indenture stated that the Walkgave her the land “inansideration of the respect they feel and
the confidence they have in [her] capacity amlstry in conducting heschool and instructing
her pupils and for the purpose of securing herisesvo the citizens dfayetteville and the
neighborhood around.” By enlisting the suppairDavid and Jane Walker, Sawyer was
following the example of Mary Lyon and Zilp&rant who were adept at soliciting aid from
benefactors for the endowmenttbéir institutions. The Walkers were not the only members of
the Fayetteville community who supported Sawgnd her school. J.H. Stirman and James
Sutton were wealthy merchantfigvalso assisted in the finang and building of Fayetteville
Female Seminary. Sawyer, Lyon, and Grant vefirstudents of a mastat fundraising. Joseph
Emerson served as a role model for how ia gapport from patrons, parents, and surrounding
communities*®

Sawyer wrote to David Greene that she &0 “purchased materials for building 28 by
20 two stories” and that “the house will staldvated overlooking a beautiful valley, mountain
and woodland seen in the distan€he area is sufficiently large for flowers, shrubbery and fruit
trees.” Over the course of the next seveealy, Sawyer was able to make improvements and
additions to this building. In August 1847 sheoterto a prospective teacher, “Mr. Walker, our
benefactor, has placed a lasyad commodious house on the lot adjoining ours.” She described
the two buildings as being connected by a smballdding with “sliding doors, that can convert
the house into one room when necessat.”

In December 1839, John Rollin Ridge, the thirteen-year old son of John Ridge, wrote that
most of the students were boys, but that his sg&tsan attended the school. It is difficult to
determine from existing records how many olvger’s students were Cherokee and how many
were not. However, she indicated in Janue8%0 “Pupils from every direction are coming

242 pat Donat, “Miss Sophia Sawyer and Her Schaafdshington County Flashbaokugust (1973): 9, 10,
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under my influence now...[and] friends from bothtps bring their children to me here.” In
February of that year, she ote that they were expectifigvelve pupils from the Nation.”
Historian Carolyn Foreman providagiescription of their arrival:
“The first students in Miss Sawyeisshool were fourteen Cherokee girls,
daughters of the Drews, Ridges, Ros#ekgirs and Starrs. The following
description of the partthat passed though Fayetteville...:The passage of the
Cherokees through the principal streets efittlage [Fayetteville at that time had
only a population of about 400] was picturesque in the extreme. Then followed
the families of wealth - the Cherokeéstmcracy - in their splendid carriages,
many of which were equal to the most liit that rattle aing Broadway. In
1840 there were fifty-one pupils in the schodf”

Ann James, a teacher at the seminary who leftaid her own school nearby, later wrote in her
autobiography that the presence of Cherokee stside¢the Fayetteville Female Seminary was a
problem for some of the parents in the area. v8ée that these “parents were not able to send
[their daughters] to boarding schodlhey could have ridden teayetteville, but the Indian

element of Miss S’s school was an insurmouletalbjection with many of them.” Existing

records seem to indicate thaistbecame less of a problem as the influence of Sawyer, as well as
the positive reputation of theratary, expanded in the ar&4.

Sawyer wanted to provide an institution “that parents and guardians may look to...as
places where their daughters and wards may receive a thorough and finished education.” This
meant an institution of higher schooling, wéa@&omen could study both the higher academic
subjects and the ornamental studies oftenrdeghby parents and their daughters as necessary
for a well-educated woman. Evidence suggestsS$hawyer succeeded in achieving this vision.

At various times, students wrote of studygepgraphy, ancient history, arithmetic, grammar,
“definitions of words,” reading, writing, “pokt learning,” American history, natural history,

rhetoric, philosophy, and algebra,addition to art and music. An examination observer in 1850

244 Foreman, 402. Pat Donat, "Miss Sophia Sawyer and her School,” WasHhimtoty Flashback
August (1973): 19-20. Pat Donat, “Miss Sophia Sawyer and her Scieasfiington County Flashbadlay
(1974): 31.

245 pat Donat, “Miss Sophia Sawyer and Her Schaafdshington County Flashbaahko. August (1973):
15-16. Foreman, 401.

111



reported classes in “Algebra, Geomethysiology, Latin, &c.” An 1845 newspaper
advertisement by Sawyer announced to ‘Geerokegatrons and the pupiggenerally” that the
cost for the coming term would be “$1.50 pesnth in advance, or $1.75 when payment is
deferred.” The ad goes on to state:
“Those who enter at the opening of gession and remain during the term will
enjoy special advantages, while thogevpromiscuously enter and leave will pay
according to the discretion of theatther...Board can be obtained in good
families for $1.50 per week. It is desiralthat young ladies come prepared with
necessary clothing, that their mindsrim¢ drawn from intellectual pursuits by
needless attention to their wardrobesgytiwill also bear in mind that their
intercourse in society will be controlled by the discretion of the teacher, who will
always gratify her pupils when she cansdain accordance with their highest

interest.*’

Sawyer was very concerned with protecting teputations of her students and regulating
their contact with the residents of Fayettevilldarcissa Chisholm recorded in her memoirs an
event about 1850:

Mr. Watson, a town merchant and a lover of music and Colonel Pulliam decided

to serenade the pupils of the school amy tipot together a copany of musicians

and ‘paired to the school. They weamnethe porch tumig their violins and

speaking in low tones when Miss Sawyer went out on the upper porch and

ordered them to depart in no uncertamm® The next day she concluded that

she had been a bit hasty and she wrotdrtdNatson saying that last night they

had awakened her from a horrible dreamad that she had thought they were

burglars. She invited them to retand give the young ladies a serenade but

requested that they be awakened bystife strains of music and not by their

‘boisterous conversatian Mr. Watson knew the old lady’s peculiarities and he

accepted her strange apology and returniegivavenings later with his friends

and gave the girls a charming serenade.”

246 Ann James MarshalThe Autobiography of Mrs. A. J. Marshéfline Bluff, Arkansas: Adams-Wilson
Printing Company, 1897), 56.
247 Eoreman, 403.
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Students at Fayetteville Fem&eminary followed a strict regimen, which is demonstrated in
this description:
“She held every girl to 8tt account. One Sunday mornings the girls walked in
dignified lines, two and two, to churalijth Miss Sawyer at the head and her
assistant, Miss Foster, at the rear.skteach morning, Miss Sawyer opened the
stair door and called, ‘Spring, young ladie3hey were required to walk a mile
before breakfast in order to make theieeks rosy and to give them an appetite
for the morning meal, which consistedhaft cakes, butter, weak syrup, and
weaker tea. Young ladies were expedtetde dainty in their eating. At night,
after study hour, the tinkle aflittle silver bell called té girls to the study hall for

prayer. After vespers, the girls went to their respective rooms and t6*bed.”

This depiction of life at Fayettdle Female Seminary is very siar to accounts of life at Mount
Holyoke and is further evidence that Sawyer wgisg to model her schoalfter that of Mary
Lyon.

Descriptions of the school's physical aspetwide indications of the content of the
curriculum, including history, geography and ftoeences. When Martha Trimble was a student
in 1842, she listed some of the school's “sevemf@ctures...and seven maps.” These included
“the Death of Napoleon, Pocahantas savinditbef Captain John Smith, and Bonaparte
encamped,...George Washington...Lafayettaeditag at Washington'grave;...the Solar
Sistem...[and] the Prodigal son in misery.” Als@sent were maps of the United States, the
World, and the Indian Territory. Providing evidence of the study of natural philosophy, Martha
Trimble explained that “thunder is not heard$ome time after the lightning is seen...[because]
the sound is much longer at arriviagour ears, than light is at our eyes for light moves almost
instantaneously; but sound mevat the rate of 1,142 feet a second.” An 1849 advertisement for
the Seminary made further reference to themaf study, stating, “the addition of a very good

and well furnished Air Pump has been madth&Philosophical Appanas, making, in all, a

248 Mrs. Anthony George Little, “Noted DaughtersArkansas” (paper read ateeting of Charlevoix
Chapter, D.A.R., Blytheville, Arkansas, March 1947).
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very respectable collection. This will afford giexafacility and clearnes than heretofore, in
giving instruction and illusations in that scienceé®

There are several indications that Sawyes atbempting to pattern her institution after
that of her schoolmate Mary Lyon. Likedn, she emphasized not only academic but also
religious instruction for her studemnt Sawyer also required the youadies at her school to take
part in daily physical activity byequiring a one mile walk befol@eakfast "in order to make
their cheeks rosy, and to give them an app#dit¢he morning meal.” Lyon tried to select
students of a certain caliber for her school, Sadyer did the same by requiring applicants to
"bring testimonials of good moraharacter." There were sordéferences between the two
institutions. Sawyer did nobaduct religious revivals at Fayetite Female Seminary, nor did
she seem to advocate for missionary work as afgolkr students to aspire to. Both of these
were an integral part of the Mount Holyokeutioe. Also, because Sawyer was attempting to
recruit students from a community with a lovp@pulation than that dflount Holyoke, it was
necessary for her to take in a broader agegof students, while Lyon was able to focus on
young womerf>°

During the first eight years dlfie Fayetteville Female Semary, Sophia Sawyer taught
the academic subjects herself. She did memtioassistant from time to time, such as Martha
Trimble, who may have been part CherokeesoASawyer hired other men and women to teach
the art, music, and religion courses at the seminary. In 1839, the first year of the seminary’s
existence, a Mr. Reddick taught John Rollin Ridod the other students music, while his wife
taught drawing, and painting. In 1841, Rever8aodll opened a separate “Male Academy” and
also gave “lectures upon the Bible 8unday evenings, to the young ladi&s.”

As the institution became more establishemlyever, and as Sawyer advanced further in
her ambition of developing an institution of highegirning, she sought to hire other teachers to
provide academic instruction, especially in kiigher branches. In June 1846, Sawyer wrote to
David Greene asking him to help her obtain difjed assistant to teadhe higher branches of
the seminary, while she herself taught the printeianches. Two years later, after her first such

4% pat Donat, “Miss Sophia Sawyer and her Schawshington County Flashbadiovember (1973):
20. Foreman, 405.

%0 penton, 325-326.

1 Eoreman, 401, 403. Pat Donat, “Miss Sophia Sawyer and her Sdiasitiington County Flashback
November (1973): 11. Pat Donat, “Miss Sophia Sawyer and Her Sciéasfiington County Flashbgckugust
(1973): 12. Pat Donat, “Miss Sawyer's Scho@dshington County Flashbadkovember (1974): 29.
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assistant had come and left, Sawyer agaoteMo Greene regardirigr plans for staffing
instruction in the higher subjec “Mr. Washburn may be depended upon to engage in the Fem.
Sem. as soon as his present management expikés,will instruct inthe higher branches of
English as philosophy, rhetoric, logic, astronogglish grammar, arithmetic and mathematics
generally, and in the Biblical and genamligious instructias of the school?®?

Recruiting and retaining instructors becaome of the ongoing challenges of operating
Fayetteville Seminary. In 1846, a young womamed Ann James had interviewed with the
Woman’s Missionary Society in Boston to becoamissionary teacher to the west. She was
accepted and agreed to go to Fayetteville aftesNiawyer’s request reachthe society. After
a long journey, James finally reached Fayelieim February 1847 and began teaching soon
after. James was at the seminary for abougtaat, and she soon had difficulty dealing with
Sawyer’'s demanding personality. Sawyer, ondtier hand, felt that James was not as capable
as she had been led to believe. There wasaperiod when James was sick and unable to
teach. Sawyer turned to Harmaun and HarmBregschlag, a brothand sister living in
Fayetteville who had been educated inf@any. Harmaun taught drawing, painting, and,
dancing, while Harmania taught music. Sawyes s@ pleased with their work that she was not
willing to dismiss them when James was readetorn to work. This caused a disagreement
between James and Sawyer with the resultXates left to stalter own school at Mount
Comfort, about three ifes from Fayettevillé>

The departure of Miss James left Sawyé@hwut a teacher for thupper division of the
seminary. Itwas at this point that she contatseformer missionary, Reverend Cephas
Washburn, to see if he was interested ingibgtion. Washburn had been one of the first
missionaries to move west with Cherokee settldéde had moved tihe Fayetteville area in
1835 and ran a school for boys at Mount Comforil a845. That year he had planned to open
the Far West Seminary, the first collegiate lemstitution in the area, but a fire destroyed the

building before it opened. When Sawyeoterto him in the spring of 1848, Washburn was

252 pat Donat, “Miss Sophia Sawyer and Her Schaatdshington County Flashbackugust (1973): 12-
17. Pat Donat, “Miss Sophia Sawyer and her Sch¥éashington County Flashbgddovember (1973): 20. Pat
Donat, “Miss Sophia Sawyer and her Scho@/Ashington County Flashbadkebruary (1974): 27. Pat Donat,
“Miss Sawyer's School¥Washington County Flashbgaddovember (1974): 36. Foreman, 411. Pat Donat, “Miss
Sawyer's School Washington County Flashbadkebruary (1975): 10.

23 pat Donat, “Miss Sophia Sawyer and her Schatshington County Flashbadday (1974): 15, 28.
Deane G. Carter, “A Place in History for Ann JamégRansas Historical QuarterliXXVIIl, No. 4 (1969): 314,
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“engaged at Beattie’s Prairie tilleHast of Oct.” He agreed tmme to Fayetteville when his
term expired but stipulated, “I aldl not, however, consent to beany way engaged in strife. |
was never combatant and in my old age and intfyrirflee from all strife.” In February 1849,
an advertisement for the seminary listed Washhbsrthe “Teacher of higher branches and in
religion,” but it is not clear from exist§j records how long he taught at the scAgl.

Evidently, Sawyer soon found herself ire thosition of again seeking to hire an
instructor. This time Sawyer turned to Mt. Hoke as a source of teachers, and thus to fellow
female educators trained irsemilar vision of female edudan. On October 31, 1849 Sawyer
announced in thBort Smith Heraldhat a new teacher named Lu@adtoster had just graduated
from Mount Holyoke and was now coming to thayetteville Female Seminary. Although there
is no record of communication between So@eavyer and Mary Lyon, the founder of Mount
Holyoke, they had attended the Byfield Ferma¢aninary together in the 1820s and Sawyer was
no doubt acquainted with Lyon's work. Fosterdatarried a Fayetteville resident and remained
in Arkansas, an eventuality common in the eigreces of other teacteewho went west from
New England according to Polly Kaufman’s resbarAnother Mount Holyoke graduate, Mary
True Daniels, arrived in Fyatteville in 1853 and also made it her permanent home.
Interestingly, Daniels married Presley R. Smith, the father of Foster’s husband, Jack Smith.
Another teacher hired during this time wagdissa Chisholm, who was part Cherokee.
Chisholm graduated from the Fayetteville Female Seminary in 1850, and Sophia Sawyer hired
her to teach music when Harmaun and Harmaregschlag decide to go to California during
the gold rusi>

Ann James and Narcissa Chisholm both reetid their memoirs some of the problems
they encountered with Sophia Sawyer’s personality. James had been warned before leaving New
England that Sawyer had a “spasmodic tempent.” A member of the ABCFM, possibly
David Greene, shared with her how he had rddvawyer “from one Misen station to another
to avoid accepting the resignation of older and-tmed Missionaries, for wherever she was she
was expected to be the controlling spirit."m#s reported that Sawyer was “exactly as | had
been informed — one day full of hope and perfed#iighted with the signs of progress of the

%4 pat Donat, “Miss Sawyer's Schodlyashington County Flashbadkebruary (1975): 6-7. Parins, 39-
40, 44. Foreman, 404-405.

25 Foreman, 410-413. Mount Holyoke Alumni Records. Narcissa Chisholm teemgirs of Narcissa
Chisholm Owen, 1831...190@wensboro, Kentucky: McDowell Publications, 1980), 59.
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pupils, and perhaps the veryxheay perfectly disconsolatbout the school, thinking nobody
was doing their duty®®

Narcissa Chisholm, on the other hand, hadoeein warned what to expect from Miss
Sawyer. When she first arrived at the samy, Chisholm “obsendethat whenever Miss
Sawyer made her appearance every girl present began to dodge out of her sight, and find a place
of retreat. One of the seniors...remained with As soon as Miss Sawyer disappeared | said,
‘Annie, what does this mean, the girls disapp®ain this way?’ She laughed and gave me a
knowing wink, saying, ‘Just wait; you’ll know en enough.” Chisholm went on to write:

“Miss Sawyer was a first-class regulator, andpuogition with the old lady was either up in the
zenith or down in the depths. As a rule | cbplease her, but occasionally, like all the others, |
woefully missed it, and in a shdiine | learned to take my part getting out of sight when the
commanding officer hove in view.” In thdoted Daughters of ArkansaSawyer was described
as "somewhat unusual in appearanier dress was of Puritanicgdverity; her hair was combed
smoothly over her ears as was then the custdar.lace caps were dainty, yet dignified and
reserved. No one ever thought of approachinguiterthe slightest familiaty, so great was her
reserve.®’

Some of the students at the Fayette\rignale Seminary boarded with families hand-
picked by Sawyer. This was usually not alpem for the family itself unless one of her
students became sick. This event is desciitb@dmodern newspaper account of Sawyer and her
school:

“When one of her pupils became ill, whether they boarded at the school or in a

private home, Miss Sawyer stayed with them until they were well. Her teaching

duties were taken over by the other instous in the school. People who boarded

her girls dreaded her arrival under theseumstances as she subordinated the

entire household to the care of her patient. First the room was thoroughly

cleaned, then clean bed clothes and shgpgarments. Miss Sawyer personally

26 Marshall, 40-41.
7 0Owen, 57. Foreman, 402.
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supervised the preparation of goaminshing food and throughout the iliness
ruled the house with an iron had thatswet always kept in a velvet glove®

Accounts such as these suggest that 8ds/pwn strong personality and independence
contributed substantially to theffiitulties she experienced in reciing and retaining instructors.
Paradoxically, however, this same strength of @tter also seems to have been critical to
Sawyer's success in establishing and maintgiaisuccessful school. Even Ann James, who had
been the target of Sophia Sawyer’s “spasmtatigperament,” complimented Sawyer’s abilities
as an educator and administrator. In her autobiography, James wrote of Sawyer: “She was
exceedingly visionary, and had gotten the menth# bring on books — in mathematics for
instance — fit for advanced college studer@be thought she had laid such a good foundation
that it would be easy to build a brilliant stture on it in a shortrie. She had never gone
beyond the primary studies herself, and was a vexgympetent judge of the progress the girls
could reasonably be expected to make.” Howelemes also wrote: “Miss Sawyer taught a
primary school for years anduight thoroughly, for she was not woman to leave any work she
undertook half done...She was a woman of indomitable energy and perseverance. She could do
the work of three2®®

There were others in Nortlest Arkansas who seem to have agreed with Ann James’
assessment of Sophia Sawyer’s abilities. Like the principals of other seminaries of the time,
Sawyer conducted public examinations at the erehoh term to evaluate, as well as display, the
academic skills of her scholars. One such examination in July of 1845 was reported in the
Arkansas IntelligencerThe reporter told of the “greathaancement of the scholars and the high
capacity of the teachers.” He went on to writé/e are well acquainted with Miss Sawyer and
know that her system of teaching is better &el&hpo perfect the education of youth than any
other in this State and her sch@hs good as that of any other. If a few more such teachers
were sustained in Arkansas, we should se®beupying a high stand among her sisters.” An
examination observer gave ar'ydavorable report in thEort Smith Heraldn August 1850: "[l]

was very much pleased to see the good orddrsarprised to find the proficiency made by the

Z8upayetteville Female Seminary Was City’s Top Girls’ Schoblgrthwest Arkansas Times Centennial
Edition, 14 June 1960. Newspaper clipping in Sophia awrtical File, Special Collections, University of
Arkansas Libraries, Fayetteville.
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students in the different departments of Educatid/e had no idea that we had an institution, in
our state, that possessed such advant&ges.”

Although Sophia Sawyer did not marry and radamily in Fayetteville, as did many of
these teachers, she does fit Polly Kaufman'srigggm of a community builder. Kaufman noted
that many women teachers became “community bulolethe larger sense: in addition to
starting or continuing as teachers in district or subscriptibads, many founded or taught in
seminaries where they trained the next gdreraf teachers.” These women often “achieved
positions of considerable influence.” As the examination observer in 1850 wrote: “Solitary and
alone," without relations or friends, far fronr mative state, without @rtune, but with limited
means, has she, by a woman’s energy, built up an institution, that has done much for female
education in Arkansas, and whishdestined in a few years, tank high, as an institution of
learning for the young ladies of this stat&"”

In her autobiography written 897, Ann James went so far as to say that Sawyer
“created an educational interestytbich the locating of the Indust University there is largely
indebted...I have been surprised to find thatstudents who attend the Fayetteville University
[later the University of Arkasas] do not hear her name menéd.” Another contemporary,
Cephas Washburn, replied to Sawyer's conddatsAnn James’ school would harm the
Fayetteville Female Seminaryt think you have no grounds &pprehend that any schemes
formed by any persons to supplant the Female syt Fayetteville W succeed. There must
be, and there will be, a good permanent fereatainary at Fayetteville and no one can be
sustained in the neaicinity as a rival.?®?

These observations fronertemporaries indicate thtite Fayetteville Female Seminary
and its founder Sophia Sawyer were both welpeeted in the community and, perhaps, the
state. They also suggest thiais respect derived in part froBawyers determined ability to
articulate a compelling vision of educatiamdathereby "create amlecational interest.”

Surviving descriptions of her asperson are either veppsitive or very ngative, but even her
detractors respected her commitment to etloica This commitment may have led, if Ann

20pat Donat, “Miss Sophia Sawyer and her Schatlshington County Flashbadkebruary (1974): 31.
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James is to be believed, to the selection ofalgmwn in the northwest corner of Arkansas for
the location of the statdsst public university.

The first college in Arkansas was the Cane Hill College, located in the town of that name,
to train ministers. One of the early ingttors was Cephas Washburn, founder of the mission
school at Dwight and later a teacher at Sawysatsol. Another early college was St. John’s
College, which opened in Little Rock in 1859. Haer it was not until after the Civil War that
the state’s first public collegeas opened. In 1868, the nevelected governor, Powell Clayton,
signed “An Act Establishing amdlustrial University.” The pcess for the selection of the
location of the new university began with inteegstounties, towns, @ities bidding to see
which would agree to provide the most assistandke creation of thastitution. A board of
trustees was created, but selection of the sitedetayed because of concerns that the bill was
too vague. The process began again in Mara@i 18th the passage of “An Act for the location,
organization, and maintenance of the Arkaredsstrial University with a Normal School
Therein.” Once more the bidding process bedaour locations offered proposals for the
location of the school in their area: Batiélsy Prairie Grove, Pulaski, and Washingf8h.

Finally, Washington County was selected, Withyetteville to be the location for the new
university. Considering that the county is in tiethwest corner of the state of Arkansas, which
seems a remote location for the state’s first publigersity, it is intereting that this area would
be selected. Washington Coyimton the bidding process becauley voted for a bond issue
that would provide one hundrédousand dollars, and there wéhnese parcels of land offered by
county landowners for the site thie institution. Washingtond@inty was also “found to be ‘out
of debt, unsurpassed for healthfulness, freen malaria, and hang an abundance of good
building material.” In the 1830s, a flood oftders had moved into of Washington County
because of “ideal agricultural conditions...podtinearly one tenth of the state’s population
within the orbit of Fayetteville’s wholesal@d@retail merchants.” The region was especially

beneficial for apple growintf’

23 Steelman, 23-24, 25, 27-29. “1872-1947 Seventy-Fifth Anniversary, University of Arkansas: A
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24 seventy-Fifth Anniversary Souvenir Booklet. S. Charles Bolokansas, 1800-1860: Remote and
RestlesgFayetteville: The University of Arkans&sess, 1998), 54. John Gould FletciekansagChapel Hill,
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The area around Fayetteville walseady known as a center fducation in the state.
Fayetteville Female Academy and Fayette\Ré&nale Seminary, as well as other private
institutions, had been located there. didition, Robert Graham,Methodist, had opened
Arkansas College, identified by historian AearBolton as “the first institution of higher
learning in the state,” there il852. The college was disrupted by the Civil War so it was no
longer in existence when the bidg for the university site begaf> In 1882, James VanHoose,
remembering back to his arrival in Fayettivih 1852, wrote about 8ger’s influence on the
city:

“There was also a first class Fem8&8leminary here then, founded by Miss

Sawyer, who with her assistants...added ntacmake Fayetteville famous for its

educational facilities. Many beautifybung ladies from Missouri, the Indian

country and south Arkansagtended this school.

These school girls and the young men dfadrsas College, together with the

young men of the town and our own beaultgirls made Fayetteville society

second to none in the state: in fxom 1851 to 1861 there were very few towns

in the South or West the size of oursamnthere could be found more prosperous

business men, more gallant beaux, more charming and beautiful young ladies,

better schools or a more intelligemtdustrious, happy and contented people than

our own loved Fayetteville could produc@®

So, a remote town became tlite ®f the state’s first publianiversity because it had a
strong economic base, as well as a populatiorviaatwilling to support the effort with both
funds and land. Another consideration, howeves thia educational atmosphere of the area, an
atmosphere that may well have been nurturealihh the efforts of Sophia Sawyer in creating
and maintaining the Fayetteville Female Seminary.

Many local histories and newspaper accountb®fFayetteville Female Seminary point
out that the school was established two yediter Mount Holyoke Seminary opened in

Massachusetts. From this fact it is sometiagsimed that Sawyer copied the model of Mt.
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Holyoke, but it seems more accurate to sugthedtthe visions of Sawyer and Lyon had
common roots. As previously noted, Mdryon and Sophia Sawyer attended the Byfield
Female Academy together. Historian Barbarmi®on has noted thattahding this institution
was a turning point for Lyon, as it seems to haserbfor Sawyer, who went to Byfield at least a
year before Lyon arrived. Emerson “addressechen as the equals of men in intellectual
capacity, and ...he lectured on the philosophyooiaihan Edwards and included other collegiate
subjects.” More importantly, perhaps, Emeradiculated a vision of the value and importance
of female education that his sturdg adopted as their own and ratsed to win support for their
own institutions from patrons, parents and la@mahmunities. As we have seen, Sophia Sawyer
articulated her own version of that visionezsly as 1824, a full decade before Lyon began
soliciting support for Mt. Holyoke Although it took another fifteepears for Sawyer to achieve
her goal, the Fayetteville Female Seminarthef 1840s exhibits a considerable degree of
continuity with that original ambition.

Despite this continuity with Sawyeresrly experience and ambition, however,
Fayetteville Female Seminaryfféired significantly from a New iigland academy in at least one
important respect. It enrolled both whitedaNative American children. In creating the
Fayetteville Female Seminarg$pphia Sawyer had to overcome prejudice against the non-white
students at the school. Her sucdessoing this is perhaps due jrart to the fact that the
Cherokee students came from wealthy, mixeadiamilies. They had fully adopted white
culture and blended with the white studenifie newspaper accountsdeibing their arrival
spoke of “the Cherokee aristacy -- in their splendi carriages, many of which were equal to
the most brilliant that rattle along BroadwayWhile this may be an exaggeration, it is probable
that these Cherokees were fairly wealthy eyttvould not have hatthe money to send their
daughters to the school at all. rR&ps economics played a role as well in that these students and
their families put money into the economy of the small frontier to\n.

Several other factors also contributedite success of the Fayetilee Female Seminary.
First, the school itself filled a void in thel@cation available in tharea. Although Sawyer
mentioned other schools, it seems as though shetillable to attracenough students. Among

the Cherokee, her reputation was such that they several times to persuade her to come into
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the territory to start a school. Among whiteg f#eminary seems to have helped confer a sense
of legitimacy on the frontier town. As describecaimewspaper article, "The first families in the
town who had come from Kentucky, Tennessew Virginia were oyl too glad to find a

woman as capable as miss Sawyer to whomdabeid send their little daghters, as well as the
older ones.” Another account states "The Eay#le Female Seminary not only gave impetus
to further educational activities the state and helped to determine the location of ....the
University of Arkansas but was one of theghimfluential pioneer schools west of the
Mississippi.” What Sawyer started only gaimedmentum as other scheokere started in the

area both during and after her presence tére.

Second, the type of school Sawyer createdlal$do its success. Sawyer had been
trained in seminaries and academies in New England. She knew Mary Lyon and Zilpah Grant.
There were teachers at the Fayetteville HerBaminary from Mount Holyoke. Sawyer
structured her school like the WeéEngland institutions. These factors made parents feel as
though they were sending their daughters tawirssy that was almost as good as one in the
northeast.

Third, Sawyer's training and experience ih@as gave her a sigigant knowledge base
about what was needed to run a successhdac While she was working in the mission
schools, she was given some legwbut there were also many things that she knew could be
done better. She was given the chance to ptared put all of her knowledge to work when she
created the Fayetteville Female Seminary.

Finally, Sawyer's personality also playethrge role in the success of her school.

She had become an independent woman wka/krow she wanted things done. She had
been under the control of the ABCFM tong enough, and now she wanted things done
her way. The fact that influential membefghe community were willing to provide a
stranger and an outsider with land and fundanguild the Fayetteville Female Seminary
is a strong testament to the respectvgas able to garner relatively quickly.

Sophia Sawyer had battled tuberculosis througher life, and sherially died in 1854.
Susan Ridge, who had been a friend and benefmtarany years, wrote wrote in a letter to a

relative “Miss Sawyer ceased all her toils and suffering on tffeo2Eebruary last. Her body
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now rests near the school where she spenihshgears of her life establishing a female
seminary of the first standing Arkansas.” Even after déh she was known as Miss Sawyer,
even to Susan Ridge who had been her friend for many years.

In her will, Sawyer left heproperty, including the seminary, to Rev. David Green of the
ABCFM. Green later sold th@roperty to Miss Daniels who todkiss Foster as her partner in
1858. The seminary was granted a charter in 18b&h created a six-member board of trustees
and was exempted from taxes. According tot®we, this was done because “the institution was
established in the beginning by a female, heghlin operation to the present, and was still
owned and carried on by females; and since so many donations of tuition have been made by the
said females to poor and indigent children.”eTHayetteville Female 8gnary continued until
the Civil War. Like many other schools in thaioit closed during the war, the buildings were
used as a hospital, and in 1863 they were consumed by*¥ fire.

Sawyer’s commitment to education may dswe influenced the Cherokee tribe's
founding of Cherokee Female Semina Indian Territory in 1851three years before Sawyer's
death. Itis possible that Sagrywas asked to teach in tlsishool. Like Fayetteville Female
Seminary, Cherokee Female Seminary looketiédNew England model of female education
and to Mt. Holyoke Female Seminary for its teachers. The Cherokee Female Seminary was a
boarding school that had a curriculum and stnecthat was very sithar to a boarding school
for white girls. The Cherokee school was cizigdl because it did not teach about Cherokee
culture and may have contributexrthe loss of culture of the girls who attended. However, for
most of the students it was a source of pridetti&t had attended the school. The school itself
is evidence for how willing many of the Cherokespecially those of med blood, to adopt the
culture of the white man. Education was seks as the primary way of being able to live
successfully in the white world. Those pardantthe Cherokee Nation who chose to send their
daughters to Fayetteville Fem&eminary were trying to accomplish this as well. However,
after the Fayetteville school closed, the @kee Female Seminary continued, remaining open
until 1909. A similar school was created for (daisaw girls in 1852 and for similar reasons.
Attendance at the Chickasaw Female Seminaryalgmsa source of pride. The major difference

between the two institutions is that missioaanivere involved in the establishment of the

289 Foreman, 413. Penton, n.326
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Chickasaw institution but not at the Cherokee institution. Also, the Chickasaw Female Seminary
remained open until 1943°

Sophia Sawyer arrived in Fayetteville anchied tragedy into opptamity. She had no
other means of support except teaching. SaWsdryears of experience and had been running
her own school for a short time after her alrataHoney Creek. The decision to begin a school
was probably not very difficult for her to maladter all what other means did she have of
supporting herself. Fayetteville was a prime lagato open a female seminary because, despite
its remote location in relation the rest of the state, it had the economic base necessary to
support a privately funded academy. It was palsbover the border from the Cherokee Nation
where many of Sawyer’s students lived. Noly was her school a success, but also the
atmosphere created by having such a school ldtetoreation of otheschools and, eventually,
colleges. lItis also possible that her sucae$ise mission schools inéhsoutheast led Cherokee
parents to advocate for the diea of the Cherokee Female Seminary. Even though she lived
only until 1854, Sawyer's thirty-yedistory as a female educatmd teacher of Cherokee lived

on in later institutions.

2% Devon MihesuahCultivating the Rosebud¥he Education of Women at the Cherokee Female
Seminary, 1851-190Q@rbana, lllinois: University ofllinois Press, 1993) and Amanda Cohlstening to Our
Grandmother’s Stories: The Bloomfield Academy for Chickasaw Females, 185211i848In: University of
Nebraska Press, 2000).

125



CONCLUSION

“She hath done what she coufd”

Sophia Sawyer is a figure worthy of lngtal study. Her letters help illuminate
Cherokee and missionary historyddmow the two groups interacted with each other. She was a
witness to change in the lives of nineteecgmtury women and in the lives of the Cherokee
Indians of the southeast. However, Sawyer wartian an observer; she was also an agent of
change.

The key factor in Sophia Sawyer’'s motiea was the educaticend indoctrination she
received at the Byfield Female Academy underttibelage of Joseph Emerson. Unitil that point,
Sawyer’s life was fairly ordinary. She grey on a New England farm, and, when her father
died, she was left without agans of support. She did wimany other young women did in her
situation and alternated teachi@h school attendance. However, she seemed to feel a calling
to go beyond the limited education availableimmen at that time She sought out the
preeminent institution available for females in New England.

Joseph Emerson was a visionary in tealwwomen'’s education. His influence
encouraged young women like Sophia Sawyewelsas Mary Lyon and Zilpah Grant, to go
beyond their own and society’s expectations imgeof their ability tdbecome influential
educators themselves. Emerson must havesseea spark of Sawyer’s potential because he
was willing to help pay for her education. He did this for other students as well, but one has to
believe that he would not have been willingso supportive if a student did not show some
potential. At Byfield, Sophia Sawyer was inspirex only to educate herself but also to use her
talents and skills to educate other young womeris ifiterest in instruatg others later led to

difficulties with her missionary supervisors.

21 Mrs. Anthony George Little, “Noted DaughtersArkansas” (paper read ateeting of Charlevoix
Chapter, D.A.R., Blytheville, Arkansas, March 1947).
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Joseph Emerson inspired Sophia Sawyer to another kind of calling. Emerson encouraged
his students to become missionaries. It isYikbat he spoke of and read the promotional
literature prevalent ahe time to recruit missionaries go throughout the world and save
heathen souls. There was a common beligfeatime that the new millennium, the second
coming of Christ, was not far off. Young memdavomen responded to the call to save as many
souls as possible before this event. Emetaught each student to "feel her individual
responsibility to serve her generation according éonthl of God" and to make sure they were
doing what they could to benefit the world. sed on the tutelage of Emerson, Sawyer had a
particular interest in theducation of Cherokee femafgs.

When Sophia Sawyer applied to bmesionary for the American Board of
Commissioners of Foreign Missions (ABCFM)geshas typical of other young women of the
time. Lydia Hoyle writes that #se individuals felt “a desirefasefulness, a sense of calling,
and a concern for the souls of the heattéh Flowever, Sawyer had internalized Emerson’s
message to the point that she was willinglevate her own calling and motivation above the
objectives of the ABCFM and the male superinternsl®ef the mission statins. She was inspired
by Emerson to continually ask herself, “Am | dgithe will of God?” In 1829, she reflected on
her difficulties among the missionaries: “I mbstallowed to use my own judgment, & act on
my own principles. | am not sensible of being influenced by obstinancy or selfwill in coming to
this decision; but from knowtlgge of my disposition, & the xéure of my own mind. Could you
know what | suffer at seasons when | feepogssibilities resting on me; yet cannot act freely,
you would understand what | cannot communicatee Suffering is involved particularly in the
care of girls, where their morals are in dangét.’She felt that she was following her calling to
do what she could for her Cherokee students, eviewé#s different from the expectations of the
Board. Sawyer especially differed with her sugrs on the idea of what Cherokee females were
capable of learning. Again this evidence of the influence &merson who taught that women
were capable of academic excellence.

Sophia Sawyer began to havantrol of her own gdwool after she arrived at New Echota.

Worcester was the missionary in charge of thigastabut, even after his release from prison, he

272 Rev. Ralph Emersohjfe of Rev. Joseph Emerson: Pastor of the Third Congregational Church in
Beverly, MS and Subsequent Principal of a Female Sem(Baston: Crocker and Brewster, 1834), 430.

273 ydia Huffman Hoyle, "Missionary Women Among the American Indians, 1815-1865," (Ph.D.
Dissertation, University of North Carolina, 1992), 42.

127



was too busy with the transilag and printing of religious works in Cherokee to be too
concerned with the school. Awapéher personalityanflicts with the missionaries in the past,
as well as the growing removadncerns of the Cherokees might cut short her time in New
Echota, Sawyer wrote in 1833:
“Where what | shall do if | am driveinom this school | do not know - but hope
God will not throw me by as a broken vessel. | have made all the provision in my
power in case of a sudden dismidsam the Cherokee Mission, & now rest
satisfied. You know my unsuccessfueatpts to labor in connection with
missionaries - | utterly despair of bgiuseful or happy among them, unless my
responsibilities can be as thase here, without their control.
You say this is a bad account of youlfrsd®e it so, | am what | am & my
employers better see things as they #trevcould be trying indeed to be compelled
to leave the Cherokees, after they hamgaged so much of my affections &
sympathy, & to enter at my age new, & tiedl scenes without any one to rely on
for support or protection; but if | am calléo do so without any wrong agency of

my own, | need fear no evif.*®

Sawyer recognized that she needed to be in dafttbe situation, and ghcontinued to feel as
if she was acting as God wanted her too.

The passage above also shows the defd#ebhg that Sawyer had for the Cherokees.
This is another point in her life when she vash a witness to and an agent for change. She
was a white woman missionary living among a grotipeople that most whites saw as inferior,
savage, and heathen. There was a growingadeag American policy makers during the early
to mid-nineteenth century that “education...corttisociety of crime, poverty, social and
religious tensions, and politicapheavals...The idea thatgovernment could control society by
controlling the education of children was grsficant change in public policy.” Thomas
McKenney, the head of the Office of Indian Afiaiagreed with this idea and believed it could
be applied to the Cherokees as a “means ofraliftansformation.” The method that was best

suited to this transformation wise Lancasterian method of ingttion. As a teacher in the

274 ABCFM, 18.3.1, Vol. 5, Part 2, Sophiav®gr to Jeremiah Evarts, 31 January 1829.
2’5 ABCFM, 18.3.1, Vd 8, Sophia Sawyer to David Greene, 24 December 1833.
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mission schools, Sophia Sawyer used this methoelach her students how to read and write
English, especially so they caulead and understand the Bible. She was an agent of the change
supported by McKenney, as well as many othergaiesform the Cherokees into a civilized
people®’®

As a resident of the Cherokee Nation ia fi830s, Sawyer was alaavitness to their
cultural transformation and toglupheaval caused by removal efforts. She worked with both
mixed and full blood children. She visited witteir families, and saw the advances made by
mixed blood families such as the Ridges and Boudinots. Sawyer was living with Samuel
Worcester when he was arrested by the Georgad3or not swearing an oath to Georgia. She
herself was visited by the Guarddagiid not back down when they told her to stop teaching slave
children. Sawyer was living among the memldrthe Treaty Party when they signed the
Treaty of New Echota. Later, she moved out we&te with them itheir new territory, and
again witnessed tragedy whéohn Ridge was murdered. After years of living among the
Cherokees, they had become her family, andssfered with them during these difficult times.
She recognized that they were more taaroup of savage heathens. Her mission had
transcended the goal of the Board. The bonddmtvBawyer and the Cherokees was solidified
because they shared the experience of slifation at the hands of white officials.

The Cherokees saw in Sophia Sawyer someone who was willing to work for them,
sacrifice for them, and defend them if necegsd hey watched as she worked among the
children in the schools. They were gratefulentshe continued teaching in her school in New
Echota even after all the other missionaries had gholle of Georgia. Nvas significant to them
that she was willing to keep accepting students indtiadol even when she had little assistance.
Word must have spread in the community whenGeorgia Guard came to warn her to stop
teaching slave children. Imagine how the Cheeskmust have felt when she stood up to the
Guard and talked to them for an hour abshy she was not breakir@eorgia law because she
was living in the Cherokee Nation and not Geordshe had become an advocate for them and
risked the condemnation of her supesiand arrest by Georgia authorities.

The Cherokees chose Sophia Sawyer to ééghicher of their children when removal

became inevitable. There is no record that 8pmcifically requested any other teacher. They

278 joel SpringThe Cultural Transformation of a Native American Family and Its Tribe 1763-1995 A
Basket of ApplefMahwah, New Jersey: Lawrence Erlbadssociates, Publishers, 1996), 28.
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were aware of her conflicts withe Board; they knew about hguirky personality; and yet they
were willing to take her into their familieslohn Ridge wrote of her, she is “unsupported &
uncherished by any relations in this world, beeah®se who might have dearly loved her as she
deserves are not now in the lasfdhe living; she enjoys olkeenest sympathy, & ought to be
supported by the approbation of the Board. Ifishet, | can not answéor the pangs of heart
affliction she will experience, when the ties whimonnect it with thendians in her devoted

labors shall be cut asunder.” &Ridges, as well as the Boudinots, accepted Sawyer despite her
weaknesses because she did the same for theay. rdtognized that she was somewhat of an
outcast among the white missionaries jushay were outcasts among white socféfy.

After the Cherokee removal to their new itery west of Arkansas, Sawyer again took
the risk of leaving behind friends and suppod aroved to be with her Cherokee family. Once
more she was a witness to tragedy when John Ridgemurdered in front of his family. Once
more she became a source of comndémd stability in a time of trouble. She helped care for the
Ridge children, helped organize the move to Eayéle, and probably helped support the family
with her school.

The establishment of the Fayetteville Female Seminary was the ultimate achievement of
Sawyer’s life. As early as 1824, she expressattern over the educatiof females in the
Cherokee tribe and made it cleaaitshe felt she could do a bettelb than her male superiors.
Although is took her another fiftegrears to achieve her goaletRrayetteville Female Seminary
is the ultimate result of her original ambiti@n ambition that was articulated and nurtured by
Joseph Emerson while she was his student. Intfeajlee, Sophia Sawyer’s tenacity served her
well. In a relatively short time, she was atdeaise the skills tauglily Emerson to garner
support for a school in Fayetteville. Despite thct that she was nkhown to the community,
she was able to secure a donation of Emd funds for the building of her school.

Some people die without eyerealizing what they haveccomplished in life. Sophia
Sawyer was not such a person. In July 1849 8awelieving she was dying, placed an ad in
the Cherokee Advocate

“The school...has of necessity assumegbresent position before the public.

These houses, and these grounds, and dihtilgies for giving instruction here,

did not spring up by magic, in this new and uncultivated country. They have

2T ABC 18.3.1, Vol. 8. John Ridge to David Greene, 24 July 1834.
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appeared one after another, under Gydhe most energetic, untiring, and |
would add of true patient effort. But pevere | have until mpature is yielding
under the pressure of complicated lab@md in the future, though through the
imbecility of age, my labor in the drudgery of the school, may be deviating and
uncertain, yet the undying part of my n&tuguided by Infinite Wisdom, is going
forward with unhesitating step to raiséstinstitution above competition - to an
eminence, whose influence shall overlab& whole length and breadth of our
State and surrounding countrgpking into eternity, shbshed mortal light and
knowledge upon all classes, from the lowast of the untaughndian, and the
humblest cot of the poorepsant to the spacious halltbé man of wealth and

science.?’®

This passage demonstrates the ultimate aspirafi®ophia Sawyer: to create an “Institution
above competition.” She wanted to createrastthat would rival Mount Holyoke. The fact
that she was able to achieve success in a frontier community such aeViéyes a testament
to her drive and passion. Itasso significant that she was able to do so with a student body that
combined white students with Cherokee and mixed blood students. Fayetteville’s willingness to
accept such an institution is evidenof the strong impression that Sawyer was able to make on
the community.

Sophia Sawyer was a woman with a streagse of duty. She was sent by the ABCFM
to achieve a goal among the Cherokee Indiane&oeeded that goal. Unfortunately, she also
went beyond what the ABCFM felt was realistic @nid led to tension between herself and her
superiors. However, the Cherss recognized her tenfgcas an asset. In terms of current
educational trends, one could/ghat Sophia Sawyer truly ditbt want to leave any child
behind. She had a strong belief that the Gkess were capable of learning, and it was her
responsibility to teach them. Wh she had to let go of a child that was not achieving, it was
distressing for her. Although there was stillis@erlying concern about morals and religiosity

of her charges, Sawyer’s emphasis began togehltom saving souls to teaching about the time

278 Carolyn Thomas Foreman, “ Miss Sophia Sawyer and Her Sci@uighicles of Oklahomawinter
(1954-55): 409-410.
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of the third removal crisis. Her letters begarspeak more of wanting to become a better
teacher and to receive furtheaitring in advanced subjects.

After Sophia Sawyer’s death, haupils chose a marble shaftadorn her grave. On this
monument was engraved: “She hath done whatcould.” This was a common epitaph seen on
the headstones of many missionary womerstdtiian Barbara Welter has written “however
much religion involved the workingut of social, political, and eaomic necessities, it was also
a matter of individual will and conscience. Foe nineteenth-centudmerican woman, on the
foreign mission field her life had meaning ang gmd was infused by a sense of privilege at
being the special recipient of God’s graé€."This is especially true of Sophia Sawyer. As the
daughter of a New England farmer, Sawyer’s eldywas fairly ordinary and did not forecast
the extraordinary events that she would witresthe things that she@ould achieve. She was
forced by difficult circumstances to make a choi&he could either liveut her life dependent
on the charity of others, or she could do what sbuld to have some sort of impact on the
world.

Sophia Sawyer had a knack for turningfortune into an opportunity. She was
idealistic and took the missionarylloag to heart. Sawyer refuddo accept thémited view of
her superiors at the ABCFM inrtas of what her Cherokee studewtsre capable of achieving.
Sawyer admittedly had a difficult personality, liugerved her well in trying circumstances.
People leaned on her for support in times ckrséss and hardship because of her stubborn,
tenacious nature in overcoming obstacles.

As a missionary, Sophia Sawyer was gertto what she could for the Cherokees.
However, her epitaph is an understatementrimgeof her life experiences and achievements.
She was willing to battle diffidtucircumstances and the bureaawy of the missionary system
created by the Board and wanted to instituteoler ideas and methodganthe classroom. In
the end, Sophia Sawyer was sought after by thedRbes for her ability tachieve results with
her students. She did what she could, excegttie expectations ber superiors in the
ABCFM. For a spinster school teacher fromaNEngland, the Fayetteville Female Seminary

was the unlikely culmination of a lifetime of work in education.

7% Barbara Welter, “She Hath Done What She Could: Protestant Women'’s Missionary Careers in
Nineteenth-Century AmericaBmerican QuarterlyVol. 30, No. 5, Special Issue: Women and Religion (Winter
1978), 638.
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APPENDIX

TIMELINE OF SOPHIA SAWYER'S LIFE
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1792

1797

1809

1810

1814

1817

1817-20

1820-21

1822

1823

1823-28

TIMELINE

May 4 — Sawyer born in Fitchburg, Massadattss the youngest dive daughters and
one son born to Abner and Elizabeth “Betsey” Perkins Sawyer. The son died while
the family still lived in Fitchburg. Onlpophia and Betsey survived to adulthood

age 5 - Sawyer family moved to Rindge, New Hampshire after Abner sold the family
farm in Fitchburg.

age 17 - Sophia was apprenticed to a f&sky. Up until this time, she only attended
school five weeks in the summardafive weeks in the winter.

age 18 - Abner Sawyer died. By this ti®ephia had also lost one of her sisters.
After the death of her father she lived with various families, including those of Dr.
Seth Payson and Capt. Joel Raymobithda Raymond was a friend of Sophia’s.

age 22 - July - Sophia wrote to Linda Rayrd of the illness of her sister, Asenath,
who later died of consumption. Sophia'sthew and another satalso died of
consumption, but it is unclear when. dtetter written in 183, Sawyer mentions
having only one sister. Thesre the only family memb&mentioned in her letters,
except for cousins.

age 25 - October — Sophia wrote to Raythabout her attendance at New Ipswich
Academy, which is in a town near Rindge.

age 25-28 - Little is known about this periodhef life. She is listed as a teacher in
Rindge, so perhaps she returned thecdktaught for a time after attending school
herself. This is likely because she mentionkter letters that she had been able to
save money to pay for further schooling.

age 28-29 - Sophia attended “The Fengdeninary” of Joseph Emerson at Byfield,
Mass.

age 30 — She may have worked at Emerson’s school. A letter dated Dec. 23, 1821
tells of the Emerson’s allowing her to study and work for them instead of paying
tuition. She also talked of trying to find a school.

age 31 - November 20 - Sophia arrives &r@iee Mission in Braierd, Georgia as a
teacher. Most of the following informati is based on letters between Sawyer and
the Board of Commissioners for the missionsogiety. There are a few more letters
to Linda Raymond (who later marries twicklt these letters stop when Linda dies in
1834.

age 31-35 - Sawyer teaches at schooCioerokees in Brainerd until February 1828
and leaves Brainerd because of peasalifferences with other missionaries.
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1828-29

1829-34

1834-36

1836-37

1837

1837-39

1839

1839

1839-54

1854

age 35-36 - Sawyer teaches at sdbo@herokees in Haweis, Georgia until
February 4, 1829. She leaves Haweis,rmbacause of personal differences with
other missionaries.

age 36-42 - Sawyer teaches at schooCloerokees in New Echota, Georgia where
she appears to have started the school lierSak lives with first with family of
Samuel Worcester and his wife, Ann Orr Miester, who had gone to Byfield with
Sawyer.

age 42-44 - Sawyer lives with family &dhn Ridge (Cherokee) and his wife, Sarah
B. Northrup Ridge (white), and teaches at Running Waters.

age 44-45 — The Ridges and Budinots leaveihfe Cherokee Nation in the west so
Sawyer's school closes. Her travelsude Rindge, Newark, and New York. Sawyer
is taking a vacation and trying to determinshg will be allowed to go west with the
Cherokees. She also taught athool for blacks in New Jersey.

age 45 - November - Sawyer leaves for Cherokee Nation and arrives in December.

age 45-47 - Sawyer taught at school@trerokees in Honey Creek, Oklahoma, and
she lived with the Ridge family that she had met in Georgia

age 47 - John Ridge is murdered in his home at Honey Creek.

October 10 — Sawyer writes from FayettajilArkansas. She has left the Cherokee
Nation with Sarah Ridge and her familyeafthe murder of John Ridge. Sawyer
began the Fayetteville FemalenSeary soon after her arrival.

age 47-61 - Sawyer ran the Fayetteville Henseminary in Fayetteville, Arkansas,
which taught girls from the Cherokee Nation as well as local girls. Two of the
teachers that came west to teach indotiool were graduates of Mount Holyoke.
Lucretia Foster graduated in 1849. $ngght at the seminary from 1849 until 1856
when she married William A.J. Smith of Arkansas. Mary True Daniels graduated in
1852. She taught at the seminary frb&53-1858, and she married Presley Smith,
also of Arkansas. Thereaso another teacher nam&dn James, who came from
England as a missionary, and a brothersiser from Germany taught at the school
as well.

age 61 - February 22 — Sophia Sawyer dietiberculosis.The school continued
after her death until a fire appatky destroyed the building in 1862.
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